Name of Proposed Certificate:  Global Leadership Competency Certificate Program
School:  School of Liberal Arts
Program:  The Leadership Center, Leadership Studies Programs
Primary Contact Person:  Ken Otter
Date:  October 9, 2011

 I.  Context: The need for the new certificate.  

Given today’s highly interdependent and complex global world there is an increasing demand for formal educational programs to develop the requisite skills and capacities in global leadership.  The Leadership Center at Saint Mary’s College and WorldCorps, Inc. proposes a partnership in offering a Certificate in Global Leadership Competency to meet this demand.   

WorldCorps is the latest venture started by founder and CEO, Dwight Wilson, aimed at bringing together young adults from multiple countries to gain leadership skills and experience in multinational teams.  As a young graduate from Yale University, Dwight had an experience that widened his perspective and led him to increase his commitment to global education and service.  He served in rural Chile as well as in Honduras for the Peace Corps. This experience transformed him and inspired his next thirty years, which have been spent engaged in youth development and global enterprise development. Since that early Peace Corps experience, he has founded three organizations, including Seattle-based EarthCorps and San Francisco-based OneRoof, Inc., a company that develops software for businesses, schools and agencies bridging the digital divide. 
WorldCorps was founded on the lessons learned from his experience in the Peace Corps, EarthCorps, and OneRoof. Dwight believes that a for-profit social enterprise model, such as WorldCorps, is better able to provide innovative learning and leadership services with real and practical benefits to people much more effectively than traditional nonprofit models. WorldCorps is designed to provide a fee-for-service business model that is both competitive with other overseas certificate programs for young professionals (with options for scholarships along the lines of the Chan Fellows program in China). That will enable us to also build upon early success in the Bay Area and eventually scale the program worldwide.  
The program seeks to use new enterprise models that partner profit and not-for-profit organizations with compatible educational, service, and social responsibility values to collaborate in enhancing the social, economic and ecological well-being of people and organizations world-wide. In seeking an educational partner for World Corps, Dwight sought out Saint Mary’s for it’s commitment to service, its international presence, interest in global leadership education, and the reputation of the Leadership Studies Programs faculty.

According to the IBM 2010 study “Inheriting a Complex World,” 69% of students and 60% of CEOs view the new economic environment as significantly more complex (multi-faceted and interconnected) than before. “Keeping Up with an Evolving Workforce 2007,” a survey of 769 HR executives in USA and Canada shows that 91% of HR Executives predict that competition for talent with global skills will become fierce and 95% of HR Executives predict leaders will be expected to manage a more diverse team.  The Global Leadership Forecast indicates that 61% of multinational organizations consider their preparation for multinational assignments fair or poor. 

The Open Doors Report estimates there are over 3 Million students from around the world who go abroad each year for education and internship opportunities. Students presently are seeking several types of opportunities to acquire these skills in international settings. They include professional certificates, degreed graduate programs, internships, overseas work opportunities, and fellowships.  Participation in these opportunities has shown to produce greater employability, increased salary, increased employment options, advancement along chosen career track and facilitates the creation of a more global professional network of peers and mentors. 

In its Vision 2020 Forecast on International Student Mobility, the British Council reported that global demand for international higher education student placement will increase from 3.3 million students in 2010 to 5.8 million students in 2020. More than 20% of those students are choosing programs in the U.S.  Within the U.S., the top ranked destination for international students is California, with 94,279 students participating in educational programs in 2010.  According to the Council on International Educational Exchange (CIEE), the number of foreign students interning in the United States is growing by about 10 percent per year.
There is significant capacity for U.S. institutions to attract and host more international students, particularly at the undergraduate and non-degree levels… Within non-degree programs, enrollment in intensive English programs declined three percent, while enrollment in other non-degree programs (e.g., certificate programs, exchange programs, and other short-term study) increased 15 percent. (Open Doors Report 2009/10, p. 44)

This proposed Global Leadership Competency Certificate (GLCC) Program is a partnership between the Leadership Center at Saint Mary’s College and WorldCorps, Inc., which is uniquely positioned to meet the growing demand described above.  In addition to being geographically well positioned in a desirable destination for international students coming to the U.S., the GLCC program for recent international university graduates combines the benefits of overseas experiential and social learning programs with formal classroom learning in a professional certificate program.  Its central focus is on multi-national, team-based, experiential learning supported by a state-of-the-art global leadership curriculum.  The GLCC program builds essential professional skills for the 21st century though a community immersion mentorship model. 

The GLCC program offers a variety of learning opportunities that cannot be found in other global leadership certificate programs, which include: 
1. Six months outside of one’s own native country

2. Being part of a multinational team of peers from around the world that is learning together

3. Involvement in a project-based experiential learning at a partner organization

4. A cultural immersion experience through homestay within the San Francisco Bay Area

5. Academic learning in global leadership skills from an accredited college leading to a certificate of completion

The Saint Mary’s College Leadership Center and WorldCorps partnership provides an ideal opportunity to provide a high quality and transformative global leadership education to international students who seek the kind of quality education Saint Mary’s College provides. The partnership is ideal in so far as it leverages the assets and strengths of each partner, providing a sustainable arrangement over the long-term.  
This partnership is ideal in so far as it leverages the assets of the Leadership Studies Programs, as well as that of the Ed.D. in Leadership, the Trans-global Executive MBA programs, International Studies, and other co-curricular service learning and social justice experiences and programs offered in the College.  The primary responsibility of the Leadership Center is to apply these assets to provide the academic curriculum and oversight; program evaluation and research; and qualified faculty.  

The primary responsibility of the WorldCorps is to provide all of the up-front financial investment, the majority of the marketing and recruitment services, homestay and project placement logistics, as well as student services while in the program. 
One of the primary reasons this program has been developed is because it brings the Saint Mary’s Leadership Center’s mission alive in a global context.  Our mission is to make the world a better place through enhancing leadership capacity in individuals, communities, and organizations world-wide.  For several years we have been working on the concept for a Global Leadership Certificate but have awaited the right partner to propose a specific offering.  In the past year we have decided that the most strategic way to move our mission forward is to identify partners who share our values and goals, but offer unique and interesting constituencies or resources to a partnership.  In WorldCorps, we feel we have found the right partner for this offering.
In addition to building on the partner’s respective core strengths, this partnership fulfills several strategic directions, goals and tactics of the College (Academic Blueprint June, 2010). These include:

· Strategic Direction 1:  Ethical & Effective Engagement in a Diverse and Global Environment

· Goal B:  Build Capacity and Effectiveness in Inclusive Excellence
· Goal C:  Enhance Global Experience and Understanding at Home and Abroad

· Tactic v:  Support curriculum development in global experience and understanding
· Tactic vi:  Consider global competency certificates as a way to showcase curricular emphasis or level of achievement
· Strategic Direction 2:  Promote Learning and Teaching for Innovation, Creativity, and Collaboration

· Goal A:  Advance scholarship and creative activity
· Tactic v:  Enhance academic profile of Centers and Institutes
· Goal D:  Promote pedagogical and curricular initiatives
· Tactic vii:  Develop certificate programs on topics such as globalization, development, global citizenship 
· Strategic Direction 3:  Build Leadership that Advances Social Justice

· Goal A:  Build social justice learning outcomes and assessment into the curriculum

· Tactic ii:  Encourage outcomes-based assessments that include understanding of and contribution to social justice and environmental literacy
· Tactic iii:  Advance understanding of social justice that includes building and sustaining communities and promoting environmental sustainability
· Goal B:  Develop and sustain leadership programs

· Tactic ii:  Increase participation in community-based learning, including study abroad programs
· Tactic iii:  Provide leadership development opportunities to staff and faculty
· Tactic iv:  Promote international Lasallian leadership opportunities and development
· Goal C:  Promote social responsibility and accountability
· Tactic i:  Develop educational strategies designed to establish a sense of identity, association, and solidarity with all members of the global community, especially the poor and oppressed
· Tactic ii:  Enhance preparation of students for non-profit, social service, and mission-driven activities upon graduation
·  Tactic iii:  Prepare students for responsible civic engagement on campus and beyond
Because of its affiliations with such international social enterprises as SoCap, and Hub Ventures, this partnership and program with WorldCorps also promises to provide Saint Mary’s students, faculty, and alumni new learning, service and professional opportunities in exciting new business and social change organizations in the Bay Area and beyond. 

II. External Professional Requirements

There are no external professional requirements associated with this certificate.  However, the GLCC program is designed to engage the Guiding Questions:  Guidelines for Leadership Education Programs, a process of self-study developed by the International Leadership Association (ILA) and is the basis for a future formal review process for leadership education programs in development through the ILA.

III. The Academic Structure of the Program.
A. How does the certificate fit within the strategic plan of the sponsoring School?  

In addition to the larger strategic directions and goals of the College, the GLCC program is aligned with priorities of the School of Liberal Arts as outlined in the SOLA and Academic Blueprint Priorities Document (December, 2010).   This document explicitly identifies such priorities as:

· Promote innovative pedagogical and curricular initiatives
· Provide educational opportunities in Service Learning and Community-based


learning
· Targeted support for new and existing programs
· Develop distinction in leadership programming  
· Increase internationalization of graduate and undergraduate curricula through

faculty and curriculum development and use of technology and social media to

develop international partners and distribution of courses
· Diversity/Global Learning
B. Describe the learning goals and learning outcomes of the certificate.  

The overarching purpose of the program is to develop a quality, state-of-the-art certificate program in global leadership to meet the growing demand for increased competency in guiding and developing international and multi-cultural organizations, which fosters social, economic and ecological well-being globally. While the certificate program would not bear college credit, it builds on the curriculum experience in the current M.A. in Leadership, the Ed.D. in Leadership, and the Trans-global Executive MBA programs, as well as a variety of other programs and initiatives offered at the College in service learning and social justice programs at home and abroad. 

The learning goals of the program include:

· Authentically engage people of different cultures

· Skillfully utilize cultural differences as assets in team-building and organizational development

· Develop collaborative capacity in cross-cultural teams

· Learn how to mobilize people and resources cross-culturally to help fulfill an organization’s mission and vision

· Engage cross-cultural differences as catalysts for personal growth and leadership development

· Develop personal and team competency in global leadership 

The learning outcomes of the certificate program include:

Organizational Life and Leadership

· To understand the various concepts of global leadership and its distinctions within the leadership theory;
· To demonstrate understanding of key concepts in complex systems theory as applied to global enterprises;
· To identify key elements in fostering systems change in organizations; 
· To develop a personal philosophy and practice of leadership that matches the complex challenges facing organizations working in global environments.

Self and Team Development

· To identify one’s existing value priorities and to develop a personal action plan in developing new value priorities important for participating in global teams and organizations;

· To demonstrate competencies and skills with peers and colleagues in communication, dialogue, collaborative learning, and group development;

· To demonstrate understanding of the nature and complexity of cross-cultural teams, and learn to use differences as a stimulus for creativity and innovation.

Interpersonal and Cultural Competency

· To recognize cultural differences, and to engage with them as creative resources and assets;  
· To demonstrate the capacity to communicate effectively in international multi-cultural settings;

· To intentionally engage diverse personal and cultural values and practices in service of shared purposes and outcomes; 
· To identify the key ingredients in developing an organizational culture that integrates cultural diversity

Praxis

· To apply learning from the program in action projects;
· To understand, design and implement action inquiry strategies toward significant and sustainable personal and organizational change;  

· To identify issues and concerns related to the topics of the common good, social justice, and sustainability in a both a global and local context, which result in enhanced social responsibility and public service in one’s work and life.  

C.  Provide the program of study, including number of units, sample syllabi, methodologies for content delivery, location, intended calendar, and necessary facilities/support.  
Program Description 

As mentioned above in Section I, the GLCC program is designed to respond to the increasing need for global leadership skills to ensure that organizations and communities in the 21st century can effectively navigate the complex global economic, political, cultural, and ecological realities of today’s world. The program targets the growing market for international students seeking an international multi-cultural immersion experience along with professional education in global leadership. It also targets students who seek an innovative and practical education, which utilizes experiential, service, and collaborative learning models, to learn valuable global leadership competencies. These skills include, but are not limited to: navigating change, collaboration, innovation, complex systems thinking, and social and cultural intelligence. 

Program Structure

The program is six months in length and combines experiential, project and service learning, cultural immersion with homestay arrangements, and formal academic learning. This GLCC program involves 720 contact hours, of which approximately 60% - 70% involves project team experience with the remaining time focused on academic learning, in which various learning activities are employed to help in making meaning of the work experience in light of the various theoretical frameworks of the program, and orient them to the application of this learning in their projects and their professional work beyond program completion. 

The team project activity takes place Monday through Thursday afternoon each week. The academic curriculum of the certificate program is delivered on Fridays each week. Below is a description of the team project activity followed by a description of the academic curriculum of the program

Team Projects

Groups of approximately 5 participants work on team projects with host organizations, each having a social benefit and global focus.  Partner organizations are nonprofits, companies, agencies, and social enterprises such as: Save the Bay, Suntech Power, Hub Bay Area, to name a few. These projects can vary from strategy design to hands-on implementation in areas such as marketing, new initiative or business unit design, organizational structure design, operations strategy or implementation. 

Each student will participate in crafting and implementing a learning project during the certificate period, which is action research in nature.  The learning process for this includes a variety of phases, including:

Planning for and Launching the Research. Each participate will work with faculty during an on-site teaching day to craft a proposal for their project.  Once completed the proposal becomes the major strategic tool for mapping how to proceed.  Case studies contained in readings (Kuhne & Quigley, 1997, McArdle, 2002, Prendergast, 1994, Van Stralen, 2002) will be used as a resource to consult on how other researchers have dealt with the choices and challenging moments that arise in convening and conducting action research.  

Moving Through Cycles of Action and Reflection. As the major organizing framework of action inquiry, the cycling of action and reflection that leads to new action gives prominence to reflection.  Reflection may involve contemplation, analysis, interpretation, and evaluation.  In the project students will be asked to be especially conscious of the reflection process, both highlighting it and documenting it.  This can be challenging at times because organizations and individuals often resist taking time to reflect and pause to make meaning of the actions they have just completed. During this phase, back-and-forth dialogue may be required to help students move through challenges that arise.
Data Gathering. As students implement the project they will be gathering three sets of data – one set will be related to the purpose of the project, one will track the implementation of the project (also called an audit trail) and third will be track the learning about using action research strategies to implement change.

Every project will need to collect relevant information regarding the project’s purpose.  This data will vary from project to project depending on the topic and the method.  They may be gathered through a variety of processes, including journals, dialogues, story-telling, meetings notes, conversations, interviews, role play, surveys and art.  Data, such as direct quotes taken from a participant’s journal, not only brings the research story to life, but also offers insight into the culture and the identification of individual/group themes and patterns.  Drawing on rich description as well as more structured ways of measuring change and gathering data, allows students to articulate new understandings about creating collaborative organizational change and about developing leadership capacity in their research setting and in themselves.

We recommend that students keep a journal about the implementation of their project, which will become the basis for the narrative section.  What happened when, how decisions were made, etc. Because the project is intended to yield new learning about conducting action research, students need to document the process of how the AR or the CI unfolds.  Often the conveners ask the other participants to keep a journal, and take turns taking notes during meetings, especially during reflection phases.  

Making Meaning and Constructing Knowledge. At the conclusion of each of the action cycles learners engage in rigorous reflection and make meaning of the lived experience just completed.  This is an essential phase leading to the next cycle.  Making meaning is a process of making sense of lived experience by reflecting on it through contemplation, analysis, interpretation, and evaluation.  Meaning is made both by individuals and the research group throughout the phases of action research.  It involves constructing individual and/or group knowledge from the personal and collective experience of the researchers. 

The participants examine the data which documents these experiences, gathered in various forms, including journal entries, records of the face-to-face meetings, insights derived from presentational knowing, interviews, chance encounters, surveys, online discussion threads, etc.  These research experiences may be enriched through many approaches (story-telling, dialogues, literature searches, reading, consulting experts, art, role play) and documented in various ways (journals, field notes, interview notes, surveys).  As they review the data of what happened, consider the themes, patterns, common stories, and generalizations to be made.  These data records are interpreted (what do they mean?), analyzed (what are the essential parts?) and evaluated (what is significant?) to create the learning that leads to the next action of the next cycle. 

Creating and Documenting the Project Findings and the Learning. Time, both on-site and on-line, will be allotted for final reflections to allow for constructing knowledge in the three domains designated in the final Project Presentation: 

1. New knowledge about the topic or about solving the problem.  What is the learner’s evaluation of the project? This includes the outcomes of the project in light of the purpose and objectives you stated in the proposal. 

2. New knowledge about conducting action research.  What has been learned regarding the conduct of action research so that the learner can better utilize action inquiry in the future?

3. New knowledge about enacting leadership at the personal, group, and organizational level.  What significance does this have for the learner’s practice of 21st century leadership?
Academic Curriculum

This GLCC program is based on a curriculum that includes the most current knowledge in global leadership, in professional leadership education, and in project-based experiential and service learning. Key theoretical frameworks that inform the program’s educational design are global leadership competencies (Javidas, 2007; Mendenhall, Osland, Bird, Oddou, & Mazneski, 2008); complex systems thinking (Capra, 2002; Meadows, 2008), social and cultural intelligences (Goleman, 2009; Tang, 2004; Thomas & Inkson, 2009); adult learning theory (Cell, 1987; Mezirow, 2000; and contemporary leadership theories (Heifetz & Linksy, 2002; Marion & Uhl-Bien, 2007).

The academic learning on each Friday is organized into four modules of 5 classes each, 20 total. Six learning threads weave through the course.  The classroom learning will take place at both at Saint Mary’s, at the Hub in San Francisco, and occasionally at the respective project locations.  Much like the M.A. in Leadership in-person seminars, each class will incorporate a mix of learning methods consisting of:

· lecture/presentations

· small group discussion

· individual and team reflection activities

· experiential learning activities

· and guest presentations.

The learning threads woven throughout the six-month program include:
1. Developing learning community and a community of practice
2. Transformative learning
3. Collaborative and community-based action research 
4. Cultural intelligence and synergy
5. 21st Century Leadership 

6. Global values development
The curriculum is divided into four distinct but interdependent modules -- self, team, organization and global systems. 
See Appendix A for sample of an academic learning day
D.  How, if at all, does the new certificate relate to existing programs and resources?  
While the certificate program would not bear College credit, it builds on the curriculum experience in the current M.A. in Leadership, the Ed.D. in Leadership, and the Trans-global Executive MBA programs, as well as co-curricular service learning and social justice programs offered in the College.

It will also draw upon the experience and understanding of professional leadership education developed through the M.A. and B.A. programs and from the work in the Center, specifically on the Global Leadership work done: e.g. paper, workshop, certificate program planning.   

It fulfills the goals of the Center in partnering with outside organizations to leverage assets to achieve shared goals, and to fulfill its goal of providing leadership development in a global context. It will extend the work of CILSA and the Social Justice Committee as many of the projects are based within non-profit and social-justice based organizations.  
E.  What effects will the addition of this certificate have on other programs of the School and the College?  
The Global Leadership Certificate provides potential opportunities for international students and graduates of SMC for networking, for further professional education in global leadership. It also enhances the reputation of SMC in community outreach and project work. As students come to the end of their program, there may be opportunities for them to share their learning with undergraduates, thereby furthering the work of those working to expand diversity and international education on campus. 
In addition, the GLCC program promises to increase worldwide  exposure to our College and our leadership education.  It will accomplish this as WorldCorps expands the program into other countries. and as graduates of the program share their experience of their learning at Saint Mary’s College. This promises to increase the exposure of Saint Mary’s College internationally and enhance its stature as an attractive place of study for international students.  

F.  What faculty have been involved in the design of the certificate? Who will teach in it? What are the qualifications of the faculty who will teach in the certificate? 
To date, the faculty who have been involved in the program design include Dean Elias, Ken Otter, Doug Paxton and Maura Wolf.   The program will draw upon the faculty assets in a variety of Schools and programs at the College in the various learning threads identified above.  It will also identify guests and faculty from outside of the College with expertise and experience in global leadership, social innovation entrepreneurship.  

G.  Describe the plan for assessing the educational effectiveness of the certificate.

In addition to evaluating and grading the individual assignments described above, assessment of the educational effectiveness is achieved through various activities and measures including but limited to:

· Individual assessment instruments at the start of the program and at its conclusion, such as the Hall-Tonna Values Survey, Intercultural Effectiveness Scale, Global Competencies Inventory. 

· Classroom presentations on learning achieved in project teams

· A mid-program and end-of-program essays to demonstrate comprehension of key concepts

· Final project team presentations 
H.  What are the library resource needs of the certificate? 

At this point we do not envision needing any substantial library resources (Consultation with Sharon Radcliffe is pending.)
IV. The Business Plan and Competitive Analysis

A. What competitive analysis has been done of how this certificate meets educational needs in the market place?  
WorldCorps is focusing on this target segment, based on research noted earlier in this proposal, that indicates this to be an underserved market.  The majority of US-based professional certificates with a Business and Management focus target mid-career professionals or executives (from the US and abroad), with very few focusing on early career professionals and even fewer on multi-national cohorts of early career professionals with diverse geographic distribution of country of origin. 
The GLCC program is for recent university graduates worldwide in the 21-28 age range, interested in an international career and in the market for Business and Management related professional certificates, internship or work experience in the U.S.  It is designed for those people who seek the benefits from the combination of overseas experiential learning with the advantages of a professional certificate program.  With a central focus on multi-national team-based experiential learning supported by a leading edge just-in-time curriculum, the GLCC program provides graduates the opportunity to gain further education, work experience in another country, and to broaden their cultural competencies, resulting in greater employability and a broader spectrum of professional options, while building a life-long professional network of peers around the world.  The program bridges the gap between education and practical work experience overseas for early career professionals.  The six-month length of the program makes it long enough to be meaningful, and short enough to be practical.

For the first cohort of 25 participants, the target geographic regions are: China, Chile, India, Kazakhstan, and Ghana, based on the strength of current relationships with individuals in these countries and WorldCorps staff, program core design principles of geographic diversity, and potential strategic partners in these global regions.

B.  What are the projected enrollments, revenues, and costs associated with the certificate?  
Include start-up and initial marketing costs, as well as ongoing operational costs in this budget. What are the financial goals of the business plan?  

WorldCorps sells to the end user – the early career professional participating in program, as well as to universities providing scholarships for their graduates, governments providing stipends for study abroad, and organizations (both NGO and private sector) providing overseas training/education to current employees.  The decision makers are the participants, the parents of participants, university overseas learning officers, government agents charged with sourcing overseas programs to enroll citizens for further education, NGO EDs invested in overseas training opportunities for their employees, and HR directors of companies that have a need for providing global skills to employees.

The revenue model for WorldCorps is a fee-for-service model, with fees being paid by participants/their families, sponsoring universities, government scholarships, or sponsoring organizations.  The $12,000 tuition fee includes the experiential and classroom learning leading to a professional certificate, and does not including living expenses.  The cost of the program is competitive with other professional certificate program of similar duration, format and content.  Professional certificate programs are priced in the $6,000 to $25,000 range, with significant variation in duration (3 days to 12 months), format (on line only, in person only, on line and in person hybrid, classroom learning only, classroom with project, classroom with external client project, etc.), and content (Global Leadership, Sustainability, Social Entrepreneurship, Service Learning, International Management).

Of this $12,000 fee, 15% will go to SMC for the curriculum development and academic research and evaluation services it provides.  This fee does not include any teaching-related or travel-related expenses it may incur.  This fee will be renegotiated after 12 months, depending on the scope of responsibilities it provides. 

Faculty involved in the delivery of any of this curriculum will be compensated at their standard rate.  WorldCorps will compensate Saint Mary’s for these costs, and related travel costs in addition to the above-mentioned 15%.  These fees and financial arrangement will be renegotiated after 12 months.
All logistics and costs pertaining to 6-month program are the responsibility of WorldCorps. They include:
· Marketing and recruiting Bay Area host organizations and co-designing projects suitable for participants as a learning platform

· Arranging classroom learning at the Hub in San Francisco

· Mentorship and career development

· Visas

· Health Insurance

· Homestays

· Local transportation

There will be no initial financial investment on the part of Saint Mary’s College. The initial investment is limited to time spent on developing the curriculum, the program proposal, and identifying and preparing faculty. 

The goal is to enroll 25 to 50 students in two cohorts in the first year.  The net revenue to SMC to be in the range of $45,000 to $90,000 in the first year for curriculum development and academic research and evaluation
c) What, if any, new resources, especially staff and faculty, will be required for the successful operation of this certificate over time?  
To deliver the services Saint Mary’s College will draw on existing faculty and staff resources. As noted, primary oversight and assessment for the program will be implemented by Ken Otter and Doug Paxton, Co-Directors of The Center.  They will take on the work of curriculum development, faculty selection, and developing an evaluation process.  Existing faculty may add hours to their existing workload, but will be compensated by WorldCorps for this time.  
We envision  staff resources required from Saint Mary’s College to include: registration, evaluating program completion, awarding certificate, and promoting the GLCC on existing web and marketing collateral.  We envision needing to expand the hours of one Center staff position 4 hours a week to coordinate and manage registration, monthly classroom logistics, posting marketing materials on websites, brochures and other social media outlets, and certificate distribution.  
In addition, Saint Mary’s College Leadership Center, in coordination with College Communications, will consult on all marketing material development, ensuring that the branding and messaging of the College is consistent with the College’s guidelines. Saint Mary’s College will have final decision on all marketing materials that present the College. 

Marketing, Recruitment, and Enrollment

WorldCorps will have primary responsibility for recruitment of participants. Its primary strategy is to partner with agents who specialize in recruiting students world-wide for U.S. programs on a fee-per-student basis (see appendix C), as well as universities around the world invested in providing innovative overseas learning opportunities for their graduates (See Appendix D).  

The application process includes: 

· Participants submit application, criteria to include TOEFL score of  iBT 80 or 550 paper-based; Diploma from accredited university with 3.0 GPA (or equivalent), Admission essay, Admission Video
· WorldCorps staff reviews all application packets and selects qualified candidates

· Selected participants are invited to an on-line video interview with WorldCorps team

· Partner projects confirmed (scope of project and skill sets best suited defined)

· Top 30 candidates begin visa process (3 months prior to start of program)

· Homestay placements confirmed (3 month prior to start of program)

· Health insurance contracts signed (1 month prior to start of program)

· Confirmation letter sent to participants (6 weeks prior to start of program)

Conclusion:
The Saint Mary’s College Leadership Center strives to extend our leadership education and philosophy beyond the walls of the College, especially hoping to reach those who have little access to it.  In doing so, we have been seeking partnerships of this nature -- partnerships in which a partner brings us a group of individuals ready and interested in what we offer.  This allows us to maximize our reach and capitalize upon our core strength of providing transformative leadership education to a rich diversity of people.  

