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NEW COURSE PROPOSAL
1. List School, Department, course number and course title 
School of Liberal Arts, Department of Politics--POL 126: Food Politics
2. Justification for the course   
I have taught "Gender and Food Politics" (as POL 140--Gender Politics") in 2008 and "Food Politics and Globalization" (as POL 122--Topics in International Politics) in 2009. The two courses addressed the issue of food politics within different frameworks, the former with an emphasis on the relation between food, identity and gender, the latter with an emphasis on global and local inequalities, food sovereignty and food justice. Both times the course was full as there is a lot of interest among students on this topic. In fact, many colleges and universities have "Food Politics" among their offerings. I have decided to include it among our "International Politics" course with the generic title "Food Politics" since the topic deals with international issues and can be taught with different approaches.

Expected student outcomes: 

Since this course is a community-based research course and the students will work in the community engaged with the grassroots organization The Urban Farmer, the outcomes will be the following:

1. Reflect upon what it means to be an individual moral agent working and studying in a community;

2. Understand the possible consequences of an individual’s social activity in regard to the local community of which she /he is a member;

3. Examine values in society and the ways in which values are both socially supported, opposed and debated;

4. Integrate relevant theory, action-research and practical experiences into a body of learning usable in future practice;

5. Explore, analyze and develop solutions to social/political problems encountered in the course; and 

6. Use the classroom and community as a microcosm for the study of participatory democratic values.

The Urban Farmers Organization is a non-profit organization, interested in a new model of agriculture that is environmentally sound, socially just, economically feasible, and culturally appropriate. 

To test their model, they have implemented 20 backyard microfarms in the city of Lafayette, CA: the owners provide the land and water and they provide the labor and expertise. One of the goals is to measure the net impact of growing local food on the environment.

The students in the course will design a study where they can track and measure:

1- Input material that was added to each farm

2-  Amount of energy used for travel, and by equipment to build and maintain each farm

3- Total natural resources (i.e., water) used to grow the food

4- Total calories of food grown in each farm

5- Total amounts of carbon sequestered into the soil

6- Total amount of carbon eliminated from the food chain by avoiding industrial food

The objectives above are obviously political and social issues and are in line with the College mission of social justice and civic engagement.
The students will be evaluated on their ability to measure the net environmental impact of the project. They will also present the result to the SMC community and to the Lafayette community of participants in the project. Finally, they will write a final paper on the relationship between the material they read and studied in class and their work on site.

3. Student Population   
This course is attractive to students in both the social sciences and the natural sciences. When I taught it the class was evenly split between Social science majors (Politics and Sociology mainly) and Environmental science majors. The average enrollment will probably be 25. The course will likely be offered every other year.

4. Relationship to present College curriculum  
Other departments are teaching courses on the subject of food, either food as identity, as social or cultural identifier, as nutrition, in its relation to gender, etc. Courses on food have a presence in many departments at most colleges and universities. I believe adding this course to our list of courses in the Politics departments is in line with most departments in the United States. In our department it will be part of the courses in International Politics as it deals with the local as well as the global.

5. Any extraordinary implementation costs  
No implementation costs. We are lucky to have already a little vegetable garden where the students can actually work and see "food grow," if they wish.

6. Library Resources  
In progress.
*7. Course credit and grading options  
This course will be a Community-Based Research course worth 1.25 credits (like a science course with lab) as the students will be required to engage in a project in the community, on "urban farms" beyond the three hours in class. At least 30 hours of field work are expected. Participation at community events and demonstrations is mandatory. The course will be lecture/discussion with the participation of a community partner.

8. Prerequisites, corequisites (If applicable) 
N.A.

9. Course description wording for the appropriate College catalog  

Food is not just food, and this course is not just about food. We all connect with food: it is a great catalyst, a starting point for exploring many kinds of issues—from changing agricultural practices to shifting patterns of consumption. We not only grow, make and buy food; it also shapes us—physically, personally, and culturally. We will examine why something as innocuous as choosing certain foods can be a political act with global consequences. We will cover the major influences on the food system in terms of globalization, McDonaldization and agribusiness by focusing on world hunger, the environment, the development of genetically modified foods and the power of supermarkets in the food commodity chain. 

This course is a Community-based research course (1.25 credits) as you will be involved with the Urban Farmer project in Lafayette outside of class (the equivalent of a lab in a science class). 

10. Course content  

Syllabus is attached. 

11. Review of experimental offering  
In the Spring of 2010 I taught "Food Politics and Globalization" with a community partner (The Urban Farmers organization) and, all in all, the course was very popular and the students' evaluations excellent. I think the combination of the readings with the hands-on work went well and it enriched the students' experience. Since this was the pilot project, certain things can be improved, especially with the benefit of hindsight. Sometimes the organization of the field work was not smooth and there was some miscommunication between the community partner and the students. The weather did not cooperate and the heavy rains into April prevented the project to advance at the pace we expected. The students learned how unpredictable agriculture and the life of small farmers can be, but we could have planned better and taken account of the possibility of rain and developed other tasks. I will be working with my community partner to smooth the rough spots and make the course better organized and efficient.

Dr. Patrizia Longo
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Tel. 631-4140

POLITICS 122

FOOD POLITICS AND GLOBALIZATION

Food is not just food, and this course is not just about food. We all connect with food: it is a great catalyst, a starting point for exploring many kinds of issues—from changing agricultural practices to shifting patterns of consumption. We not only grow, make and buy food; it also shapes us—physically, personally, and culturally. We will examine why something as innocuous as choosing certain foods can be a political act with global consequences. We will cover the major influences on the food system in terms of globalization, McDonaldization and agribusiness by focusing on world hunger, the environment, the development of genetically modified foods and the power of supermarkets in the food commodity chain. 

This course is cross-listed with Ethnic Studies and it is 1.25 credits.

Class times: TTH 11:20-12:50 a.m. in D116—BE ON TIME, PLEASE!

Office Hours: W & TH 10:20-11:20 

Students are urged to come to see me during these hours to discuss any questions relating to the course and/or the works we are studying. If you cannot make it during the listed hours, speak to me after class, phone me (x4140) or e-mail me (plongo@stmarys-ca.edu) to arrange another appointment. My office is in Garaventa 215.

Texts To Be Purchased

· Wright and Middendorf, The Fight Over Food. Penn State Press, 2008.

· R. Patel, Stuffed and Starved. Melville House Publishing, 2007.

· P. Allen, Together at the Table. Penn State Press, 2004.

· L. Riebel, The Earth-Friendly Food Chain. earthfriendlyfoodchain.com.

Recommended: N. Carpenter, Farm City. Penguin Press, 2009.


Reasonable and appropriate accommodations, that take into account the context of the course and its essential elements, for individuals with qualifying disabilities, are extended through the office of Student Disability Services. Students with disabilities are encouraged to contact the Student Disability Services Coordinator at (925) 631-4164 to set up a confidential appointment to discuss accommodation guidelines and available services. Additional information regarding the services available may be found at the following address on the Saint Mays website: http://www.stmarys-ca.edu/academics/academic-advising-and-achievement/student-disability-services.html
Community-Based Research Requirement 

"You make a living by what you get. You make a life by what you give."

This course is a 1.25 course as you will be involved with the Urban Farmer project in Lafayette outside of class (the equivalent of a lab in a science class). 

Principles of Community-Based Research

· CBR is a collaborative enterprise between academic researchers (professors and students) and community members.

· CBR validates multiple sources of knowledge and promotes the use of multiple methods of discovery and dissemination of the knowledge produced.

· CBR has as its goal social action and social change for the purpose of achieving social justice.

The academic benefits of community-based learning include:

    * taking an active role in your education

    * enriching your understanding of the course material by integrating theory with practice

    * deepening your appreciation of issues through first-hand exposure to real-life situations and examples

    * sharpening your ability to think critically and to solve problems

    * learning practical "on-the-job" skills

    * working collaboratively with community leaders, community members, and fellow students

    * performing a genuine service to the community as you do in-depth learning about real issues

    * strengthening your values and acting upon them

    * empowering you to effect change

    * enriching your citizenship and leadership skills

A particular strength of the class is that it does not simply respond to social needs in accordance with the charity model of assistance such as soup kitchens and homelessness, but also focuses on the justice/citizenship model.  This model fosters the social transformation of students into persons who are committed to rectifying political, economic and social problems, such as the widening gap between the wealthy and the poor, and at the same time cultivates strong participatory democratic instincts in student service-learners toward structural change.

We will focus on the following objectives:

7. Reflect upon what it means to be an individual moral agent working and studying in a community;

8. Understand the possible consequences of an individual’s social activity in regard to the local community of which she /he is a members;

9. Examine values in society and the ways in which values are both socially supported, opposed and debated;

10. Integrate relevant theory, action-research and practical experiences into a body of learning usable in future practice;

11. Explore, analyze and develop solutions to social/political problems encountered in the course; and 

12. Use the classroom and community as a microcosm for the study of participatory democratic values.

Outcomes:

· To develop strong citizenship skills among participants.

· To help students address real social issues.

· To develop a higher level of awareness of needs and problems found in typical communities.

· To understand more fully the factors which create those problems and needs.

· To be more able to communicate with others who are different from us. 

· To be more able to articulate and defend my personal views and values. 

· To learn to apply principles from this course to new situations. 

· To think about things in new ways. 

· To help students understand more fully the factors that make people different from the way we are and why they may see things differently. 

· To help students understand more fully the factors that make them see things the way they do. 

· To learn how to learn through fieldwork (i.e. observation skills, analysis skills, etc.). 

· To deepen students’ interest in the subject matter of this course. 

· To promote an understanding of the influence of social, cultural, political, economic, and religious factors in community life.

· To develop an awareness and responsibility concerning the common good and just relationships in the larger society.

· To explore the links between citizen education and service learning, including an examination of what "service" means, whether people should  do service, why people serve, and what is the relationship of service and the educational process.

· To strengthen students' analytical, written, oral, and leadership skills.

Community-Based Research Project with Urban Farmers Organization 

The Urban Farmers Organization is a non-profit organization, interested in a new model of agriculture that is environmentally sound, socially just, economically feasible, and culturally appropriate. 

To test their model, they have implemented 20 backyard microfarms in the city of Lafayette, CA: the owners provide the land and water and they provide the labor and expertise. One of the goals is to measure the net impact of growing local food on the environment.

The students in the course will design a study where they can track and measure:

7- Input material that was added to each farm

8-  Amount of energy used for travel, and by equipment to build and maintain each farm

9- Total natural resources (i.e., water) used to grow the food

10- Total calories of food grown in each farm

11- Total amounts of carbon sequestered into the soil

12- Total amount of carbon eliminated from the food chain by avoiding industrial food

The data will be very helpful in determining the usefulness and viability of such a project. There has been several press inquiries about this project and having hard data can go a long way to making a case for (or against) such a project based on facts.
**Siamack Sioshansi, the founder of the Urban Farmers Organization will join us during the first week of classes to provide an orientation for the activities involved in the CBR project.

COMMUNITY-BASED LEARNING IS LEARNING 

THAT CAN MAKE A DIFFERENCE

Course Requirements

Attendance and Participation:

It should do without saying, but will not, that this course will succeed or fail as a consequence of your involvement. That holds true collectively--the discussion will only be as good as everyone makes it--and individually--your evaluation will depend heavily on your thoughtful and informed (but not necessarily voluminous) contribution. 

You are expected to attend all class sessions, participate actively, and complete the readings prior to every class meeting. If you are not prepared, you will find it difficult to participate in class discussions. It is important, however, that when you speak you refer to the text and your comment is pertinent to the readings. Thus, it is not just speaking that matters, but reflective thinking expressed clearly with references from the texts. 

Absences:

You are allowed two absences, no questions asked. Beyond that, however, absences will lower considerably your final grade in the class. Plan accordingly.

Papers:

There will be a series of in-class quizzes and a final paper integrating the class readings and reflections with your community-based research project. You will also keep a field journal (see below).

Classroom Policies:

Cell phones and pagers must be turned off prior to entering class. 

Students are expected to arrive on time and remain in class throughout (if you must arrive late or leave early, please notify me in advance).

It is vital to the success of the class to maintain an atmosphere of mutual respect—personal attacks will not be tolerated. We will approach all topics and issues as intellectuals and give all perspectives due consideration. Therefore, there are some guidelines that I would like us to follow: 1) during your discussion, please listen to others' opinions and treat their opinions with respect; 2) everyone should not talk at once--only one at a time; and 3) try to frame your opinions and/or questions in a manner that will not intentionally offend others.

Remember that we can all benefit from experiencing different viewpoints.

	     Dialogue is distinct from Discussion or Debate

	Dialogue
	Discussion and Debate 

	To inquire and learn
	To tell, sell and persuade

	To unfold shared meaning
	To gain agreement on one meaning

	To integrate multiple perspectives
	To evaluate and select the best

	To uncover and examine assumptions
	To justify or defend assumptions


Plagiarism

A plagiarized paper yields a failing grade on the paper, perhaps for the semester, and needs to be reported. Plagiarism is dishonest work. It includes not only the exact use of another’s words, word for word, line for line, but also a close paraphrase or the use of the same words unacknowledged. In case of doubt, give a citation to the author you are using. No professor will ever lower the grade because a student was influenced by an author. The citation mainly acknowledges that influence. Aristotle was influenced by Plato, St. Thomas Aquinas by Aristotle, St. Thomas More by Aquinas, the Founding Fathers by Montesquieu, and your professor by writers too numerous to count. If you like the particular phrasing of an author, yet do not think you can capture the essence of the idea in your own words, set each gem inside quotation marks where it will be secure from accusation of plagiarism.

Academic Honor Code—Pledge

“As a student member of an academic community based in mutual trust and responsibility, I pledge: to do my own work at all times, without giving or receiving inappropriate aid; to avoid behaviors that unfairly impede the academic progress of other members of my community; and to take reasonable and responsible action in order to uphold my community’s academic integrity.”

This course operates under the premises of the academic honor code, including the expectation that you will work to uphold high standards of integrity. I am available to discuss issues of academic integrity and any questions you might have about the relationship between the policy and this course. To understand the academic honor code in full, please see the most recent Student Handbook.

Grading Policy:

Your grade will be based on participation in class, quizzes, final paper, journal,  and the community-based research project. I reserve the right to adjust grades either up or down, depending on such things as trajectory, effort, special circumstances, and so on.

REFLECTION—FIELD JOURNAL 
The Field Journal is an essential component of this course. It is the main way that you will be evaluated for your fieldwork. It is intended as a challenge to reflect on the meaning of the field experience and to make explicit connections between field experience and classroom reading.
The Journal is a tool of discovery and reflection. It is NOT A DIARY, and it is NOT RECORD OF WHAT YOU DID. Get beyond description and your internal feelings and reflect intellectually on what occurs and what you feel. Make links between readings and experiences; analyze. It must be typed. You should use "bullet points" to describe your basic activities and save your energy for showing effort on reflections. Make sure you date each entry and label each part of the entry.


Each week your entry should cover all six of the following points. There is no set minimum or maximum length for each entry, but keep in mind that you are being graded based on your efforts and successes in reflecting on the experience in the field and making good connections to other parts of the course in a way that demonstrates critical, independent thinking.

1. Learning Objectives
State what you hope to learn and what you expect to learn, see, and do. Discuss your expectations. This is where you can take and idea from the classroom lecture/discussion, or part of the class reading, or a speaker's remarks, and discuss the extent to which the learning that has taken place so far has advanced your learning objectives.

2. Perceptions and Observations
You are in a community setting. You are in a place different from what you are normally accustomed to. What are you observing about the culture of the neighborhood or places here? What generalizations can you make about the people, political interaction, policies that make this place different from your usual environment?

3. Feelings and Reactions
Describe your emotional reactions to your community service and what occurs there. Also, take into consideration your reactions to class discussions, readings, or conversations.

4. Sound Bite of the Day/Week
Listen carefully to discussion, speakers, and readings. Identify any particular expression, saying, and generalization or quote that seems to epitomize what this course, this community experience is all about. Here's an example: "All politics is local."

5. New Language and Concepts
Make a list with some brief definitions of any new words or acronyms or jargon that you encounter in the news, in class, in readings or in the field.

6. Questions
State any questions that you have asked (or would like to ask) of community people, policy professionals or the professor. This is really a way to demonstrate your thoughtfulness and reflection on the community experience.

Faculty Questions
In addition to the above points, there are three formal questions plus a final journal entry. They are listed below. They should be 2 to 3 paragraphs in length, and your very best reflections. They should be clearly marked in your Journal and should be typed.

Journal Entry #1
Write an autobiographical entry that discusses your own experience of service and being served.
Below are some questions designed to help you think about the role that service has played in your life. You should frame your essay in a way that makes sense to you. You are not required to respond to all or any of these questions, and you should not limit your essay to these questions or just respond in a rote fashion to them.
1) In what ways and by whom have you been served well over your lifetime?
2) In what ways have you served others well over the past five years?

Journal Entry #2
For your second formal journal entry, write a description of what you see at your service site when you make your first visit.

1. Try to describe the surroundings and the people:
a. What was the physical setting (e.g. building, room, the way it looks)
b. What did the people do? How did they behave?
c. Who were these people (children, volunteers, staff, visitors)?
d. How did the people interact?
e. How was the operation organized? What were the rules?
f. Anything else you found significant?

2. At the end of this description, write about your personal reactions to the experience, how you felt or what you thought--on the way, while you were there, after you left.

Journal Entry #3
A. Have a 5 or 10 minute conversation with another volunteer at the site (preferably one not from our College). What are his/her concerns and/or expectations? How are your own concerns and/or expectations similar or different?

B. Have a 5 to 10 minute conversation with one of the full-time staff (preferably your main supervisor) at the site.
1. Consider what the written and unwritten rules and expectations are at the service site for you, for the community and for the professionals who run things there.
2. At this point, how do you see yourself fitting into that set of goals?

Journal Entry #4
The Final Entry (at the end of the semester) should be in the form of an essay on the connection between your experiences in the field and the overall course. Please do not bring random, unrelated or unorganized thoughts into it. Bring your thoughts to life by referring to specific examples from your experience this semester.

***Now that you have had this experience, what is your perspective on the debate over Service Learning and Community-Based Research in U.S. universities?

**In what specific ways has your experience of doing the CBR Project, in combination with traditional classroom work helped you (or not) to re-examine your personal values, or expectations about service, or preconceptions of social classes or other stereotypes?
SOME SUGGESTIONS FOR JOURNAL REFLECTION QUESTIONS RELATED TO THE SERVICE EXPERIENCE (some may not apply in your case o to your project—these are just suggestions)

       Describe, in detail, your service placement...the site, the clients, the staff, other volunteers, the location, and the general surroundings (what does it look like, smell like, sound like...).
       Discuss your first experience at your service placement. Be very specific: when did you go (date and time); how long were you there; whom did you see, talk with; what did you do. Include any first reactions: did you feel useful, anxious, bored, etc., and do you think you will be able to learn anything from this experience.
       What are your general duties and responsibilities? What do you do
on a typical day at your placement? Describe, in detail, your activities each week.
       How do people see you at your service placement? As a staff member? a friend? a student?... What do you feel like when you are there?
       What surprised you the most this week while you worked on your service project? What moved you the most this week during your service work?
       What was the best thing that happened to you at your service site this week? Was it something someone said or did, something you said or did, a feeling, an insight, a goal accomplished? What did you do that made you feel proud? Why? What did you do that was fun or satisfying?
       What did you like least about your project this week? Why? What happened that made you feel uncomfortable or unhappy?
       In what ways are you finding your commitments to your service project difficult to keep? What is helping you to follow through with these commitments despite the difficulties you encounter?
       What new skill did you learn this week? What did you do that helped you get along and work with others? What did you do that seemed to be effective or ineffective? What feeling or idea about yourself seemed especially strong this week?
       Did you take (or avoid taking) some risk this week? What were things you wanted to say or do but didn't?
       What did you discover about other people during your service work this week? Who was the most interesting person you met this week? Why? How did your feelings about any person change as a result of this week's activities?
       What are some things you have in common with the people you worked with this week? How are you different?
       Did you get an idea this week that would improve your service work? The program? The world?
       What criticisms did you receive this week in regard to your service work and how did you respond?
       What compliments were you given this week in regard to your service work and what did they mean to you?
       How does what we have read or are currently reading in our course relate to and/or help you better understand various aspects of your service experience?
       What do you perceive as the underlying cause(s) of the social problem(s) with which you are dealing at your service placement? Elaborate on each. What do you suggest as strategies, policies, and/or programs that could be implemented to try and lessen these problems? Who do you think should take the responsibility for formulating and implementing your suggestions?
       Do you find that service helps the server as well as the person served? Who is helped more? Does it matter?
       Can your service really "make a difference"? Or do you believe that only changes in policy can make a difference?
       In what ways are you growing and learning from service? Is it changing you in any way: your ideas, beliefs, habits, values, or goals?


***************
Some thoughts at the beginning of the semester:

I urge you to talk to each other, share your ideas, and even argue with each other. The student sitting next to you might be a devoted salsa enthusiast or an adherent to the Sufi philosophy; you have much to gain from engaging with one another. Create an atmosphere free of moats and rich in bridges, by showcasting your background while exploring that of others. I encourage you to engage in difficult conversations about the world around you, including the billion people who live on less than one dollar a day. Your education brings with it the obligation to weigh carefully how you can best contribute. Conversations with other members of our community will help you to have that conversation with yourself. Each of you has the power to change the world for the better.

Syllabus

2/9
Introduction to the course theme and project--Speaker

2/11
Allen, Together at the Table, chapters 1 & 2--QUIZ

2/16
Allen, Together at the Table, chapter 3—QUIZ 

(Journal Entry #1)

2/18
Allen, Together at the Table, chapter 4--QUIZ

2/23
Allen, Together at the Table, chapter 5--QUIZ

2/25
Allen, Together at the Table, chapter 6--QUIZ

3/2
Allen, Together at the Table, chapter 7--QUIZ

3/4
Allen, Together at the Table, chapter 8—QUIZ


(Journal Entry #2)

3/9
Allen, Together at the Table, chapter 9—QUIZ

3/11
Wright & Middendorf, The Fight Over Food, Introduction (pp. 1-17) and chapter 1--QUIZ

3/16
Wright & Middendorf, The Fight Over Food, chapter 4—QUIZ

3/18
Wright & Middendorf, The Fight Over Food, chapter 5—QUIZ

3/23
Wright & Middendorf, The Fight Over Food, chapter 8--QUIZ

3/25
 Wright & Middendorf, The Fight Over Food, chapter 10 and Conclusion--QUIZ

Easter Break: March 27-April 5
4/6
Riebel, The Earth-Friendly Food Chain—Discussion of the book--QUIZ 

4/8
Patel, Stuffed and Starved, Introduction; article (hand-out)

4/13
Patel, Stuffed and Starved, chapter 2

4/15
 Patel, Stuffed and Starved, chapter 3

4/20
Patel, Stuffed and Starved, chapter 4 

(Journal Entry #3)

4/22
Patel, Stuffed and Starved, chapter 5

4/27
Patel, Stuffed and Starved, chapter 6

4/29
Patel, Stuffed and Starved, chapter 7

5/4
Patel, Stuffed and Starved, chapter 8

5/6
Patel, Stuffed and Starved, chapter 9 

5/11
Patel, Stuffed and Starved, chapter 10—Conclusion


Discussion and QUIZ on the book

5/13
Film (TBA)


Final paper due

5/18
Oral presentation of your project

Journal Entry #4 and finished journal due

