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GLOSSARY OF TERMS
Assessment: In the credential programs, assessment is formative and standards-based. Individual teaching
performance is assessed through the examination of evidence of teaching practice in the Teacher Performance
Expectations. Evidence includes formal classroom observations, selected teaching products, student work class
work and logs.
California Teacher Credentialing (CTC): California Commission on Teacher Credentialing issues professional
clear credentials ensuring that those who educate the children of California are academically and professionally
prepared.
California Department of Education (CDE): The CDE and the State Superintendent of Public Instruction are
responsible for enforcing education law and regulations, and for continuing to reform and improve public
elementary school programs, secondary school programs, adult education, some preschool programs and child
care programs. The CDE works collaboratively with the CTC to support new teachers.
Candidate/ Student Teacher: KSOE Credential Candidate
Clinical Practice (fieldwork/field experience): A developmental and sequential set of activities integrated with
theoretical and pedogogical coursework, and must consist of a minimum of 600 hours across the arc of the
program. supervised early field experiences, initial student teaching (co-planning and co-teaching with both
general educators and Education specialists, as appropriate, or guided teaching), and final student teaching.
Student teaching includes a minimum of four weeks of solo or co-teaching or its equivalent.
Clinical Site (placement site/student teaching site): Clinical sites (schools) should be selected that demonstrate
commitment to collaborative evidence-based practices and continuous program improvement, have partnerships
with appropriate other educational, social, and community entities that support teaching and learning, place
students with disabilities in the Least Restrictive Environment (LRE), provide robust programs and support for
English learners, reflect to the extent possible socioeconomic and cultural diversity, and permit video capture for
candidate reflection and TPA completion. Clinical sites should also have a fully qualified site administrator.
College Supervisor (program supervisor): A supervisor who works for the college and supports and evaluates
the credential Candidate as he or she progresses through the credential program fieldwork component. who are
credentialed or who have equivalent experience in educator preparation. Supervisors should be expert in the
content area of the candidate being supervised and should have recent professional experiences in school settings
where the curriculum aligns with California’s adopted content standards and frameworks and the school reflects
the diversity of California’s student population.
Common Core State Standards (CCSS): The Common Core State Standards (CCSS) were developed through a
state-led initiative to establish consistent and clear education standards for English language arts and mathematics
that would better prepare students for success in college, career, and the competitive global economy. The
California State Board of Education (SBE) adopted the standards on August 2, 2010.
Cooperating Teacher (district-employed supervisor) CT: A teacher with at least 3 years of teaching
experiences and holds a Clear Credential in the content area for which they are providing supervision. A CT
works with a student teacher guiding that Candidate in reflecting on his/her teaching practice as it relates to
student achievement. Teachers are selected on the basis of their outstanding professional practice and assess
progress in teaching by using the TPEs as a guide, and provide ongoing support.
edTPA: Teacher Performance-based (portfolio) Mandated assessment to measure novice teachers’ readiness to
teach.
Institution of Higher Education (IHE): An institution that grants diplomas or degrees to those who have
completed an advanced course of study after high school, generally a college or university.
KSOE: Kalmanovitz School of Education
Teacher Induction: Program provides formative assessment, individualized support and advanced content for
newly-credentialed, beginning teachers, and is the preferred pathway to a California Clear Teaching Credential.

6

TPEs - Teacher Performance Expectations: a set of knowledge, skills, and abilities that California expects of
each Candidate for a Multiple or Single Subject Teaching Credential. Candidates must demonstrate that they meet
the Teaching Performance Expectations through successful completion of the Teaching Performance Assessment.

MISSION STATEMENT
The Mission of the Kalmanovitz School of Education is to prepare teachers, administrators and counselors
to be competent practitioners and agents for positive personal and social change.
The Kalmanovitz School of Education prepares students for careers in education and human service
organizations and assists practitioners who are interested in improving their competencies.
In keeping with the tradition of Saint John Baptist De La Salle, the Kalmanovitz School of Education is
committed to nurturing effective teachers, counselors, and administrators and to preparing students for
independent thought, growth, active citizenship and productive lives. Faculty and staff believe that
effective practice in education and the human service professions requires intellect, imagination and a
caring attitude. We believe that educators and counselors must be knowledgeable and competent in their
fields of expertise, insightful about their life experiences and personalities, and aware that their
experiences may influence their assumptions about students, clients and the subject matter of their
profession. They must be empathetic listeners and effective advocates, guided by their knowledge of
multicultural issues and California’s increasingly complex social milieu. Finally, they must be capable of
setting realistic, worthwhile objectives and of using appropriate professional means to achieve them.

VISION STATEMENT
The Kalmanovitz School of Education at Saint Mary’s College is a vital community of learners committed
to the discovery, application and integration of knowledge about education and human services. The
vision of the Kalmanovitz School of Education is evolving and dynamic. Our preeminent value, and the
cornerstone, upon which the School rests, is the quality of the interaction between our students and
teachers. Ideals of excellence, service, and collaboration animate our work. Reflecting on educational
tradition that descends to us from Socrates, through our teaching we seek to engage students in dialogue,
to treat them with respect and compassion, and to give form to the educational ideals espoused by St. Jean
Baptist De La Salle more than 300 years ago.
Our distinctive identity as a school of education situated in a Catholic college with a strong liberal arts
tradition informs our understanding of purpose. We believe that student excellence accrues from rich
academic preparation coupled with the cultivation of practical competencies, habits of mind, ways of
knowing, and the ability to integrate theory and practice.

WELCOME
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THE ROLE OF THE CREDENTIAL CANDIDATE
With the College/Program

Be knowledgeable about the prerequisites for each phase of field experience by reading this Handbook
and by consulting with the Field Placement Coordinator, Program Faculty and the Credential Analyst

Be knowledgeable about expectations of the college as a graduate student as well as resources available
by reading through the Graduate and Professional Studies handbook and site.

Become familiar with KSOE expectations for all field experience requirements

Become familiar with state CTC (California Commission on Teacher Credentialing) credentialing
expectations

Use your courses for problem solving in relation to your fieldwork experience

Use the field experience to demonstrate practical application of KSOE course content

Observe your Cooperating Teacher carefully, plan thoroughly for each lesson and reflect meaningfully
after each day of supervised teaching

Maintain fieldwork notebook
With the College Supervisor
 Meet with your College Supervisor at the times you both designate and discuss expectations and
procedures for communication, tentative dates for observations, and arrange a time to conduct the initial
conference, the Mid-Semester and Final Assessment (you will coordinate this time and date for both the
College Supervisor and the Cooperating Teacher)
 Maintain communication with your College Supervisor throughout your field placements and allow
sufficient time for scheduling observations and post-observation de-briefing meetings
 Present in advance, or email, written lesson plans and other materials to your College Supervisor prior to
each observation
 Accept College Supervisor’s feedback and suggestions in a professional manner
 Take an active role in the evaluation process and be prepared to present specific examples from your
lesson plans to assist your College Supervisor in evaluating your competence in relation to the Teacher
Performance Expectations (TPEs).
 Maintain fieldwork notebook and weekly reflections
With the Cooperating Teacher and School Site
 Ensure that you have been cleared through the CTC and have been fingerprinted by the district where you
will be supervised teaching
 Meet with school personnel prior to field placement for an orientation to the school and school
community
 Develop awareness of school policies and procedures regarding discipline, safety procedures, teacher
expectations, adopted curriculum, board policies, etc.
 Inquire about the school dress code and conform to school standards of dress
 Plan with your Cooperating Teacher for assumption of classroom responsibilities per applicable field
requirement expectations
 Check in regarding lesson plans, assignments, materials, etc., with the Cooperating Teacher before they
are to be used and arrange a tentative schedule for teaching each assignment
 Prepare complete KSOE format lesson plans for observations
 Carry out legal responsibilities of the classroom teacher during the assignment, observing strict
confidentiality in relation to student information
 Follow policies and get necessary permissions when recording classes or using student work for edTPA
or other course assignments
 Consult with the Cooperating Teacher and the site administrator as needed
 Follow the schedule of the school district, even if different from the Saint Mary’s College schedule
 Participate in the completion of the Mid Semester Assessment form and Final Assessment form and
participate in a three-way evaluation conference with the Cooperating Teacher and College Supervisor
Detailed expectations are provided in the program section – “responsibilities of Single Subject Candidates”
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THE ROLE OF THE COLLEGE SUPERVISOR
REPRESENT SAINT MARY’S COLLEGE
•








Reflect the philosophy of the college, school and program
Present a professional attitude and appearance
Attend College Supervisor and faculty meetings
Coordinate the needs of the college, the school site and the Candidate
Be sensitive to local school scheduling such as testing, parent conferences, and vacations
Guide and assist Candidate in the application of course content as well as in gathering resources
Complete forms, reports, letters and other written materials in a timely manner

INITIAL CONTACT WITH SCHOOL SITE




Express appreciation for school participation
Clarify length of placement and expectations for take-over
Invite clarification and respond to questions

INITIAL CONTACT WITH CANDIDATE





Contact your Candidate prior to the beginning of the placement
Discuss communication procedures
Review all course expectations related to field placements and other courses
Schedule the three-way conference and first observation

FIRST SCHOOL VISIT







Check in at the school office, introduce yourself to the principal and school secretary and leave your
business card
Allow sufficient time to review expectations and clarify materials provided by the college during the
three-way conference with the Candidate and Cooperating Teacher
Review the following:
1. The goals for the placement
2. Integration of the Candidate into the classroom
3. Course assignments
Schedule take-over for the Student Teaching I/II placement
Explain the Field Placement Assessment process, which occurs at mid-term and at the end of the
placement and is to be completed by all parties

OBSERVATIONS






Review the written lesson plan
Observe the Candidate, write evidence, comments and make constructive suggestions on the
designated Observation and Conference form (see Forms section)
Hold a follow-up conference and encourage the Candidate to self-evaluate and reflect, using the
lesson plan, observation notes and evidence
Relate your evidence and observation comments to the TPEs
Encourage Candidate to incorporate your suggestions into future planning and be specific about
9





what you would like to see next time
Review the observation comments with the Cooperating Teacher, if possible, reinforcing the role of
the teacher in monitoring the lesson plans and sharing insights
Distribute the Observation and Conference form
Confirm the date and lesson content for the next observation

CONFERENCING
Conferencing involves planned interactions between the College Supervisor and the Candidate
•

Establish a cyclical process that takes into account the planning and preparation preceding a
lesson to be observed and the necessary feedback after observing a lesson that informs the
planning and preparation of the next lesson.

•

To be effective, each classroom observation of a lesson requires both a pre-and a post-conference
1. Pre-observation Conference







Review the Candidate’s lesson plan
Review the lesson objectives and the level of the instructional activities according to the needs
and abilities of the students
Determine the desired learning outcome(s) of the lesson
Ask about the teaching and learning environment to be established (e.g., seating, materials,
sequence, pacing, etc.)
Inform the Candidate of the nature of your upcoming observation and your methods of recording
data for subsequent analysis and discussion
2. Post-observation Conference






Review, explain, and interpret your observational data
Encourage the Candidate to assess performance and the student learning
Identify areas of improvement and determine future directions in planning and implementation
Review samples of student work, if possible, and discuss methods of assessment

The focus of a conference must extend beyond the behaviors demonstrated and observed during the
lesson. The Candidate’s thinking goals, purposes, objectives, outcomes, and assessment measures
greatly influence the implementation of instructional activities. The Candidate benefits from the
perspective of the observer. Point out patterns in teacher-student and student-student interactions.
Analyze teacher talk and questioning. Examine student needs by indicating differences in student
reactions to the lesson and on assessment activities. Encourage reflection by the Candidate on his/her
role as teacher.
Points to Keep in Mind:
1. The primary purpose of assessment is to help the Candidate develop and grow as a teacher
2. Candidates should be given many opportunities to practice reflection and self-evaluation
3. Evaluation, to be effective, must be continuous, cooperative, and specific
4. Evaluative conferences must balance both strengths and weaknesses
Detailed expectations are provided in the program section – “responsibilities of College Supervisor”
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THE ROLE OF THE COOPERATING TEACHER
The Cooperating Teacher plays an essential role in the student teacher’s field experience. It is suggested
that the Cooperating Teacher prepare the students for the student teacher’s arrival and create an
atmosphere where the student teacher feels a part of the classroom community to ensure that the
placement is a success for all concerned.
It is suggested that the Cooperating Teacher follow these guidelines:
•
•
•
•
•
•

Acquaint the student teacher with school policies and introduce the student teacher to staff,
faculty and parents
Collect curriculum materials for the Candidate’s use
Become familiar with the background information provided by the college Field Experience
Handbook, the role of the Cooperating Teacher and the Program of Study
Plan to gradually involve the Candidate in the design and implementation of classroom
instruction and activities
Establish consistent meeting times to discuss plans, practices, and development
Communicate regularly with College Supervisors and if necessary, notify the Placement
Coordinator of any concerns

Topics to Discuss When the Candidate Arrives
•
•
•
•
•
•
•
•
•
•
•
•
•

Background of the students and community
School personnel and policies
Daily routines and weekly schedules
Candidate’s course requirements and other obligations to the college
Daily routines and weekly schedules
Candidate’s course requirements and other obligations to the college, work, etc.
Professional responsibilities of teachers, including roles as mandated reporters, participation on
Student Support Teams, involvement IEPs/504 plans, commitments to professional development
and larger community.
Teaching style and curricular goals
Work and storage space for the Candidate
Room environment, seating arrangements, learning centers, bulletin boards, etc.
Location of classroom books, technology, equipment, materials and supplies
Clerical procedures, book supply and storage spaces within the school
Expectations around communication

Detailed expectations are provided in the program section – “responsibilities of Cooperating Teacher”
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Additional considerations for student teaching/field experience
Professionalism:
An important part of this process is learning how to become a professional educator. This includes
maintaining basic professional practices and communication (i.e., appropriate dress, respectful
interactions, timeliness, boundaries, etc…), meeting the TPEs, and developing into a critical educator. It
is important to understand expectations and available resources for your multiple roles—you are a
student enrolled at the college, a developing teacher in the field, and an adult.
Planning:
It is suggested that during the first week of supervised teaching, the Candidate tentatively plans for
subject acquisition and unit development for the duration of supervised teaching. The Candidate is to
provide written lesson plans in a detailed lesson plan format for all lessons observed by the College
Supervisor. Daily plans are to be kept in your fieldwork notebook, which should be accessible
(physically or virtually) by your College Supervisor, Cooperating Teacher, and/or Instructors.
Video and Audio Taping:
It is recommended that some lessons be video-recorded or audio-taped for self-assessment purposes, and
preparation for edTPA. Even if your site has a general video-release form, additional permission while
filming for edTPA must be obtained from the parents/guardians. EdTPA also provides additional
information and policies and filming. Review those prior to recording in the classroom or sharing any
footage.
Opportunities for Independent Practice:
The program recognizes the benefits of teaching and managing a classroom without the presence of the
Cooperating Teacher. Unless the Candidate is, however, a certified substitute teacher, the college
recommends that the law be followed. A Candidate (without a substitute certification) should not be left
in the classroom without the supervision of a certified teacher.
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CALIFORNIA TEACHING PERFORMANCE EXPECTATIONS

Commission on Teacher Credentialing

Teaching Performance Expectations
This section includes Teaching Performance Expectations (TPEs) within the six California Standards for
the Teaching Profession (CSTP). Each TPE includes a narrative that provides the context and intent of the
TPE and a set of elements that identify key aspects of teaching performance, along with a narrative
providing context for subject-specific pedagogy. The numbering and order of the six TPEs do not indicate
relative importance or value; all TPEs are considered equally important and valuable. In addition, the
numbering and order of the elements within each TPE do not indicate relative importance or value.
Introduction
The Teaching Performance Expectations (TPEs) comprise the body of knowledge, skills, and abilities that
beginning general education teachers have the opportunity to learn in approved teacher preparation programs
in California. Beginning teachers demonstrate their knowledge of the TPEs by successfully completing course
work, engaging in clinical practice, and passing a Teaching Performance Assessment (TPA) based on the
TPEs. Beginning teachers must meet these requirements prior to being recommended for a preliminary
teaching credential in California. TPEs guide teacher preparation program development; candidate competency
with respect to the TPEs is measured through the TPA.
The TPEs are research-based and aligned to national teaching standards expectations. They link to expectations
set forth in California's adopted content standards for students. They require beginning teachers to
demonstrate the knowledge, skills, and abilities to provide safe, healthy, and supportive learning environments
to meet the needs of each and every student and to model digital literacy and ethical digital citizenship. In
addition, the TPEs explicitly require beginning teachers to know and be able to apply pedagogical theories,
principles, and instructional practices for the comprehensive instruction of English learners. They know and
can apply theories, principles, and instructional practices for English Language Development to assist students
to achieve literacy in English within the content area(s) of their credential(s). They create inclusive learning
environments, in person or online, and use their understanding of all students' developmental levels to
provide effective instruction and assessment for all students, including students with disabilities in the general
education classroom.
The TPEs are directly and purposely aligned to the California Standards for the Teaching Profession (CSTP)
that guide California's teacher induction programs and ongoing teacher development in California. This direct
alignment signals to beginning teachers, preparers of beginning teachers, and those who support and mentor
teachers in their first years of employment the importance of connecting initial teacher preparation with
ongoing support and development of teaching practice in the induction years and beyond.
The TPEs are organized by the six CSTP domains. Detail about expectations for beginning teacher
knowledge and performance is provided through TPE elements and narratives within each of the six CSTP
Domains:
• Engaging and Supporting All Students in Learning
• Creating and Maintaining Effective Environments for Student Learning
• Understanding and Organizing Subject Matter for Student Learning
• Planning Instruction and Designing Learning Experiences for All Students
• Assessing Student Learning
• Developing as a Professional Education
13

Section one provides the TPE elements and narratives. Section two describes subject-specific pedagogy
expectations and provides additional descriptions of subject-specific pedagogical strategies appropriate to the
content area(s) of the teacher's multiple and/or single subject California credential.
Throughout this set of TPEs, reference is made to "all students" or "all TK–12 students." This phrase is
intended as a widely inclusive term that references all students attending public schools. Students may
exhibit a wide range of learning and behavioral characteristics, as well as disabilities, dyslexia, intellectual or
academic advancement, and differences based on ethnicity, race, socioeconomic status, gender, gender
identity, sexual orientation, language, religion, and/or geographic origin. The range of students in
California public schools also includes students whose first language is English, English learners, and
Standard English learners. This inclusive definition of "all students" applies whenever and wherever the phrase
"all students" is used in the TPEs.
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TPE 1: ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING
Elements
Beginning teachers:

1. Apply knowledge of students, including their prior experiences, interests, and social- emotional learning needs,
as well as their funds of knowledge and cultural, language, and socioeconomic backgrounds, to engage them in
learning.

2. Maintain ongoing communication with students and families, including the use of technology to communicate
with and support students and families, and to communicate achievement expectations and student progress.

3. Connect subject matter to real-life contexts and provide active learning experiences to engage student interest,
support student motivation, and allow students to extend their learning.

4. Use a variety of developmentally and ability-appropriate instructional strategies, resources, and assistive
technology, including principles of Universal Design of Learning (UDL) and Multi-Tiered System of Supports
(MTSS) to support access to the curriculum for a wide range of learners within the general education classroom
and environment.

5. Promote students' critical and creative thinking and analysis through activities that provide opportunities for
inquiry, problem solving, responding to and framing meaningful questions, and reflection.

6. Provide a supportive learning environment for students' first and/or second language acquisition by using researchbased instructional approaches, including focused English Language Development, Specially Designed Academic
Instruction in English (SDAIE), scaffolding across content areas, and structured English immersion, and
demonstrate an understanding of the difference among students whose only instructional need is to acquire
Standard English proficiency, students who may have an identified disability affecting their ability to acquire
Standard English proficiency, and students who may have both a need to acquire Standard English proficiency and
an identified disability.

7. Provide students with opportunities to access the curriculum by incorporating the visual and performing arts,
as appropriate to the content and context of learning.

8. Monitor student learning and adjust instruction while teaching so that students continue to be actively engaged in
learning.

Narrative

Student Engagement
Beginning teachers understand and value the socioeconomic, cultural, and linguistic background, funds of
knowledge, and achievement expectations of students, families, and the community and use these
understandings not only within the instructional process but also to establish and maintain positive
relationships in and outside the classroom. They use technology as appropriate to communicate with and
support students and families.
Beginning teachers provide opportunities and adequate time for students to practice and apply what they
have learned within real-world applications and community-based instruction as appropriate and as
available. They use available community resources, prior student experiences, and applied learning
activities, including arts integration, to make instruction individually and culturally relevant.
Beginning teachers use a variety of instructional principles and approaches such as UDL and linguistic
scaffolding to assure the active and equitable participation of all students and to promote engagement
of all students within general education environments using the principles of Multi-Tiered System of
Supports (MTSS) as appropriate.
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Language Acquisition and Development
Beginning teachers understand and apply theories, principles, and instructional practices for the
comprehensive language instruction of English learners, Standard English learners, and students whose
first language is English. They understand and use appropriate instructional approaches and programs for
developing language proficiency and the use of academic language for English language development,
including structured English immersion, integrated and designated English language development, and
Standard English acquisition. They appropriately apply theories, principles, and instructional practices for
English language development to assist students to achieve literacy in English. Beginning teachers
understand and apply pedagogical theories and principles and practices for the development of students'
academic language, comprehension, and knowledge across the subjects of the core curriculum.
Beginning teachers use a student's background and assessment of prior learning both in English and the home
language, if applicable, to differentiate instruction and to select instructional materials and strategies,
including the incorporation of visual and performing arts, to support the student in comprehension and
production of Standard English. They are able to determine communicative intent, particularly with students at
emerging and expanding English proficiency levels and with students who may have an identified disability
affecting their ability to acquire Standard English proficiency.
Beginning teachers design and implement instruction based on the student's level of English proficiency
and academic achievement, keeping in mind that the student's individual needs vary and may be
multifaceted. Additionally, beginning teachers understand the difference among students whose only
instructional need is to acquire Standard English proficiency, students who may have an identified disability
affecting their ability to acquire Standard English proficiency, and students who may have both a need to
acquire Standard English proficiency and an identified disability.
Beginning teachers assure that students understand what they are to do during instruction and monitor student
progress toward learning goals as identified in the academic content standards and Individualized Education
Plans (IEPs), Individualized Family Service Plans (IFSPs), Individualized Transition Plans (ITPs), and
Section 504 plans, as applicable.
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TPE 2: CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR
STUDENT LEARNING
Elements
Beginning teachers:

1. Promote students' social-emotional growth, development, and individual responsibility using positive
interventions and supports, restorative justice, and conflict resolution practices to foster a caring community where
each student is treated fairly and respectfully by adults and peers.

2. Create learning environments (i.e., traditional, blended, and online) that promote productive student
learning, encourage positive interactions among students, reflect diversity and multiple perspectives, and
are culturally responsive.

3. Establish, maintain, and monitor inclusive learning environments that are physically, mentally, intellectually,
and emotionally healthy and safe to enable all students to learn, and recognize and appropriately address
instances of intolerance and harassment among students, such as bullying, racism, and sexism.

4. Know how to access resources to support students, including those who have experienced trauma, homelessness,
foster care, incarceration, and/or are medically fragile.

5. Maintain high expectations for learning with appropriate support for the full range of students in the
classroom.

6. Establish and maintain clear expectations for positive classroom behavior and for student- to-student and
student-to-teacher interactions by communicating classroom routines, procedures, and norms to students and
families.

Narrative
Beginning teachers create healthy learning environments by promoting positive relationships and behaviors,
welcoming all students, using routines and procedures that maximize student engagement, supporting conflict
resolution, and fostering students' independent and collaborative learning. Beginning teachers use a variety of
strategies and approaches to create and maintain a supportive learning environment for all students. They use
principles of positive behavior intervention and support processes, restorative justice and conflict resolution
practices, and they implement these practices as appropriate to the developmental levels of students to provide a
safe and caring classroom climate.
Beginning teachers understand the role of learners in promoting each other's learning and the importance of peer
relationships in establishing a climate of learning. They encourage students to share and examine a variety of points of
view during lessons. Beginning teachers support all students' mental, social-emotional, and physical health needs by
fostering a safe and welcoming classroom environment where students feel they belong and feel safe to
communicate. Beginning teachers recognize that in addition to individual cultural, linguistic, socioeconomic and
academic backgrounds, students come to school with a wide range of life experiences that impact their readiness
to learn, including adverse or traumatic childhood experiences, mental health issues, and social-emotional and
physical health needs.
Beginning teachers design and maintain a fair and appropriate system of classroom management that fosters a sense
of community, incorporates student input, and engages families. They regularly assess and adapt this system in
response to students, families, and school contexts. Beginning teachers align their classroom management plan with
students' IEP, IFSP, ITP, and 504 plans as applicable.
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TPE 3: UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR
STUDENT LEARNING
Elements
Beginning teachers:

1. Demonstrate knowledge of subject matter, including the adopted California State Standards and curriculum
frameworks.

2. Use knowledge about students and learning goals to organize the curriculum to facilitate student understanding of
subject matter, and make accommodations and/or modifications as needed to promote student access to the
curriculum.

3. Plan, design, implement, and monitor instruction consistent with current subject-specific pedagogy in the content
area(s) of instruction, and design and implement disciplinary and cross-disciplinary learning sequences, including
1
integrating the visual and performing arts as applicable to the discipline.

4. Individually and through consultation and collaboration with other educators and members of the larger school
community, plan for effective subject matter instruction and use multiple means of representing, expressing, and
engaging students to demonstrate their knowledge.

5. Adapt subject matter curriculum, organization, and planning to support the acquisition and use of academic
language within learning activities to promote the subject matter knowledge of all students, including the full
range of English learners, Standard English learners, students with disabilities, and students with other learning
needs in the least restrictive environment.

6. Use and adapt resources, standards-aligned instructional materials, and a range of technology, including
assistive technology, to facilitate students' equitable access to the curriculum.

7. Model and develop digital literacy by using technology to engage students and support their learning, and promote
digital citizenship, including respecting copyright law, understanding fair use guidelines and the use of Creative
Commons license, and maintaining Internet security.

8. Demonstrate knowledge of effective teaching strategies aligned with the internationally recognized educational
technology standards.
1

See Subject-Specific Pedagogical Skills in Section 2 for reference.

Narrative
Subject-Specific Pedagogy and Making Content Accessible
Beginning teachers use subject matter knowledge to plan, deliver, assess and reflect on content-specific instruction
for all students, consistent with the California State Standards in the content area(s) of their credential(s). Beginning
teachers provide multiple means for students to access content such as linguistic supports; technology, including
assistive technology; elements of UDL; integrating other content areas, such as the arts; and accommodations
and/or modifications to assessments and instruction. They also address access to content standards as specified in
plans such as IEPs, IFSPs, ITPs and 504 plans. Beginning teachers design learning sequences that highlight
connections, relationships, and themes across subjects and disciplines. They also engage students in real-world
applications to make learning relevant and meaningful. Beginning teachers work with colleagues through
collaboration and consultation to support students' engagement with instruction.
Beginning teachers also articulate and apply pedagogical theories, principles, and practices for the development of
literacy, academic language, comprehension, and knowledge in the subjects of the core curriculum for all students.

18

Integrating Educational Technology
Beginning teachers design, implement, and evaluate technology-rich learning environments to customize and
individualize learning opportunities and assessments for students. They integrate knowledge of subject matter,
pedagogy, and available instructional technology tools, including assistive technology, to design learning experiences
that engage and support all students in learning the California State Standards, along with improving students'
conceptual understanding, cultivating their critical thinking, and promoting their creative learning.
Beginning teachers model knowledge, skills, and fluency in using digital tools. Beginning teachers teach students
how to use digital tools to learn, to create new content, and to demonstrate what they are learning. Beginning
teachers model and promote digital citizenship and critical digital literacy, including respecting copyright law,
understanding fair use guidelines, understanding Creative Commons license, and maintaining Internet security.
Beginning teachers promote equal access of all students to digital tools and assure that students are safe in their
digital participation.
Beginning teachers use appropriate educational technologies to deepen teaching and learning to provide students
with opportunities to participate in a digital society and economy. Beginning teachers use established learning goals
and students' assessed needs to frame the choices of digital tools and instructional applications consistent with
standards of the International Society for Technology in Education (ISTE) and the International Association for K–
12 Online Learning (iNACOL).
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TPE 4: Planning Instruction and Designing Learning Experiences for All
Students
Elements
Beginning teachers:

1. Locate and apply information about students' current academic status, content- and standards-related learning
needs and goals, assessment data, language proficiency status, and cultural background for both short-term and
long-term instructional planning purposes.

2. Understand and apply knowledge of the range and characteristics of typical and atypical child development
from birth through adolescence to help inform instructional planning and learning experiences for all
students.

3. Design and implement instruction and assessment that reflects the interconnectedness of academic content
areas and related student skills development in literacy, mathematics, science, and other disciplines across the
curriculum, as applicable to the subject area of instruction.

4. Plan, design, implement and monitor instruction, making effective use of instructional time to maximize
learning opportunities and provide access to the curriculum for all students by removing barriers and providing
access through instructional strategies that include:
• appropriate use of instructional technology, including assistive technology;
• applying principles of UDL and MTSS;
• use of developmentally, linguistically, and culturally appropriate learning activities, instructional
materials, and resources for all students, including the full range of English learners;
• appropriate modifications for students with disabilities in the general education classroom;
• opportunities for students to support each other in learning; and
• use of community resources and services as applicable.

5. Promote student success by providing opportunities for students to understand and advocate for strategies that
meet their individual learning needs and assist students with specific learning needs to successfully participate
in transition plans (e.g., IEP, IFSP, ITP, and 504 plans.)

6. Access resources for planning and instruction, including the expertise of community and school colleagues
through in-person or virtual collaboration, co-teaching, coaching, and/or networking.

7. Plan instruction that promotes a range of communication strategies and activity modes between teacher and
student and among students that encourage student participation in learning.

8. Use digital tools and learning technologies across learning environments as appropriate to create new content
and provide personalized and integrated technology-rich lessons to engage students in learning, promote digital
literacy, and offer students multiple means to demonstrate their learning.

Narrative
Beginning teachers access and apply knowledge of students' prior achievement and current instructional needs;
knowledge of effective instructional techniques for supporting the academic language needs of all students, the
specific language needs of students whose first language is English, English learners, and Standard English
learners; the knowledge of effective instructional techniques for students with disabilities in the general education
classroom; and knowledge of formative and/or summative student assessment results relative to the TK–12
academic content standards to improve teaching and learning for all students.
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Beginning teachers are knowledgeable about typical and atypical child and adolescent abilities and disabilities and
their effects on student growth and development, learning, and behavior. Beginning teachers also are
knowledgeable about the range of abilities of gifted and talented students in the general education classroom.
Beginning teachers understand how to effectively use content knowledge, content pedagogy, and student learning
targets to design appropriate instruction and assessment for all students. Beginning teachers demonstrate the
ability to design and implement instruction and assessment that reflects the interconnectedness of academic content
areas and related student skills development in literacy, mathematics, science, and other disciplines across the
curriculum in alignment with California's adopted content standards and their underlying principles.
In planning for instruction consistent with California's TK–12 content standards, beginning teachers access and
apply their deep content knowledge of the subject area and use appropriate content-specific pedagogy
consistent with research-based practices in the field. Beginning teachers understand the principles of UDL and
MTSS and apply these principles in the content field(s) of their credential(s) to plan instruction that meets individual
student needs for all students. Beginning teachers align instructional goals and student learning objectives,
including IEP, IFSP, ITP, and 504 plans, instructional procedures, assessment tools/processes, and criteria for
evaluation of learning. They provide access to the curriculum for all students by removing barriers and providing
access through a range of appropriate instructional strategies tailored and adapted as necessary to meet individual
student needs.
Beginning teachers research, evaluate, and utilize current technological practices to improve teaching and learning
(e.g., blended and online learning technologies).
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TPE 5: ASSESSING STUDENT LEARNING
Elements
Beginning teachers:

1. Apply knowledge of the purposes, characteristics, and appropriate uses of different types of assessments (e.g.,
diagnostic, informal, formal, progress-monitoring, formative, summative, and performance) to design and
administer classroom assessments, including use of scoring rubrics.

2. Collect and analyze assessment data from multiple measures and sources to plan and modify instruction
and document students' learning over time.

3. Involve all students in self-assessment and reflection on their learning goals and progress and provide
students with opportunities to revise or reframe their work based on assessment feedback.

4. Use technology as appropriate to support assessment administration, conduct data analysis, and communicate
learning outcomes to students and families.

5. Use assessment information in a timely manner to assist students and families in understanding
student progress in meeting learning goals.

6. Work with specialists to interpret assessment results from formative and summative assessments to
distinguish between students whose first language is English, English learners, Standard English
learners, and students with language or other disabilities.

7. Interpret English learners' assessment data to identify their level of academic proficiency in English as well as
in their primary language, as applicable, and use this information in planning instruction.

8. Use assessment data, including information from students' IEP, IFSP, ITP, and 504 plans, to establish learning
goals and to plan, differentiate, make accommodations and/or modify instruction.
Narrative
Beginning teachers develop, implement, and use a range of effective classroom assessments to inform and improve
instructional design and practice. Beginning teachers demonstrate knowledge of student assessment design
principles, such as test construction, test question development, and scoring approaches, including rubric design.
They explain the importance of validity and reliability in assessment and know how to mitigate potential bias
in question development and in scoring. Beginning teachers demonstrate knowledge of a variety of types of
assessments and their appropriate uses, including diagnostic, large-scale, norm-referenced, criterion-referenced,
and teacher-developed formative and summative assessments. They effectively select and administer assessments to
inform learning.
Beginning teachers use multiple measures to make an informed judgment about what a student knows and is able to
do. Beginning teachers analyze data to inform instructional design, self- reflect, reteach, provide resources, and
accurately document student academic and developmental progress. They support students in learning how to
peer- and self-assess work using identified scoring criteria and/or rubrics. Beginning teachers provide students with
opportunities to revise or reframe their work based on assessment feedback, thus leading to new learning. They
implement fair grading practices, share assessment feedback about performance in a timely way, utilize digital
resources to inform instruction, analyze data, and communicate learning outcomes.
Beginning teachers utilize assessment data and collaborate with specialists to learn about their students. They apply
this information to make accommodations and/or modifications of assessment for students whose first language is
English, English learners, and Standard English learners. They also utilize this process for students with
identified learning needs, students with disabilities, and advanced learners. Beginning teachers are informed about
student information in plans such as IEPs, IFSPs, ITPs, and 504 plans and participate as appropriate.
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TPE 6: DEVELOPING AS A PROFESSIONAL EDUCATOR
Elements
Beginning teachers:

1. Reflect on their own teaching practice and level of subject matter and pedagogical knowledge to
plan and implement instruction that can improve student learning.

2. Recognize their own values and implicit and explicit biases, the ways in which these values and implicit and
explicit biases may positively and negatively affect teaching and learning, and work to mitigate any negative
impact on the teaching and learning of students. They exhibit positive dispositions of caring, support,
acceptance, and fairness toward all students and families, as well as toward their colleagues.

3. Establish professional learning goals and make progress to improve their practice by routinely
engaging in communication and inquiry with colleagues.

4. Demonstrate how and when to involve other adults and to communicate effectively with peers and
colleagues, families, and members of the larger school community to support teacher and student learning.

5. Demonstrate professional responsibility for all aspects of student learning and classroom management,
including responsibility for the learning outcomes of all students, along with appropriate concerns and policies
regarding the privacy, health, and safety of students and families. Beginning teachers conduct themselves
with integrity and model ethical conduct for themselves and others.

6. Understand and enact professional roles and responsibilities as mandated reporters and comply with all laws
concerning professional responsibilities, professional conduct, and moral fitness, including the responsible
use of social media and other digital platforms and

tools.
7. Critically analyze how the context, structure, and history of public education in California affects and
influences state, district, and school governance as well as state and local education finance.
Narrative
Beginning teachers seek opportunities to reflect on and improve their practice through collaborative inquiry,
observation feedback, and their own performance data. Beginning teachers are aware of their potential implicit
and explicit biases and the potential impact, positive and/or negative, on their expectations for and
relationships with students, families, and colleagues. They understand their responsibility for ongoing
professional learning and for maintaining their certification as members of a profession. Throughout their
preparation program, beginning teachers develop an understanding of their fundamental responsibilities as
professional educators and of their accountability to students, families, colleagues, and employers. Beginning
teachers participate as team members with colleagues and families. Beginning teachers take responsibility for
all students' academic learning outcomes. They hold high expectations for all students.
Beginning teachers articulate and practice the profession's code of ethics and professional standards of
practice, and they uphold relevant laws and policies, including but not limited to those related to:
• professional conduct and moral fitness;
• use of digital content and social media;
• education and rights of all stakeholders, including students with disabilities, English learners, and
those who identify as LGBTQ+;
• privacy, health, and safety of students, families, and school professionals;
• mandated reporting; and
• students' acts of intolerance and harassment such as bullying, racism, and sexism.
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Beginning teachers understand that they have chosen to become members of complex organizations. Beginning
teachers are familiar with issues of equity and justice within the structures and contexts of public education,
including state, district, and school governance; curriculum and standards development; testing and assessment
systems; and basic school finance.
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Section 2: Subject-Specific Pedagogy (for single subject areas)
Introduction
This section provides additional required expectations for beginning teachers focused on subject-specific
pedagogies and strategies. The selection and use of subject-specific pedagogy and strategies are dependent on
students' levels of developmental ability and their English language proficiency. Approved preliminary
preparation programs provide opportunities for beginning teachers to learn and practice subject-specific
pedagogies and strategies, including language development strategies. Beginning teachers demonstrate their
knowledge of these pedagogies and strategies for student support by passing a subject-specific Teaching
Performance Assessment (TPA), successfully completing course work that includes both instructional and
subject-specific pedagogy, and engaging in a range of clinical practice experiences.
Developmentally Appropriate Practices in Relation to Subject-Specific Pedagogy
Beginning teachers understand that students' development varies across and within age ranges; is influenced by
social, cultural, linguistic, and other contexts; and that these factors influence each other in complex ways.
Beginning teachers understand that students' learning and development are also influenced by the interaction
between their prior experiences; ethnic, cultural, and linguistic backgrounds; maturational status; and the range of
environmental and cultural experiences that they bring to the classroom.
Beginning teachers approach classroom practice with the belief that all students can learn, and they recognize that
the social and academic environment within their classroom has tremendous impact on learning.
English Language Development in Relation to Subject-Specific Pedagogy
Beginning teachers know and can apply pedagogical theories, principles, and instructional strategies for
comprehensive instruction of students whose first language is English, English learners, and Standard English
learners. They know and can apply theories, principles, and instructional strategies for English language
development leading to academic literacy in English in relation to the subject-specific content area. Beginning
teachers are familiar with the philosophy, design, goals, and characteristics of programs for English language
development. They implement an instructional program that facilitates integrated English language development,
including all domains (reading, writing, listening, and speaking).
Subject-Specific Pedagogical Skills
Beginning teachers in all disciplines demonstrate knowledge of and the ability to teach content aligned with the
California State Standards and the English Language Development Standards. The interdisciplinary nature of
these standards requires beginning teachers to demonstrate both the capacity and a disposition to collaborate
with their colleagues to assure that all students are provided curriculum and instruction that effectively merges
literacy within each content area. Moreover, beginning teachers embrace the concept that English Language and
literacy development is a shared responsibility of all content area educators.
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Subject-Specific Pedagogical Skills for Single Subject Teaching Assignments

1.

Teaching English Language Arts in a Single Subject Assignment

Beginning Single Subject English teachers demonstrate the ability to teach the state-adopted academic content
standards for students in English language arts and English language development. They understand how to plan and
deliver instruction of increasing complexity in reading, writing, speaking, listening, and language to assure that students
meet or exceed the standards. They understand how to make English Language Arts comprehensible to students at
various English language proficiency levels and the need for students to use all forms of language as tools for thinking,
learning, and communicating.
They understand how to teach the skills for reading and comprehending complex literary and informational texts,
interpreting meaning, analyzing structure of texts, and evaluating perspective. Beginning teachers teach students how
to produce argumentative, informative, and narrative text; implement the writing process; conduct research projects;
and write for a range of disciplines, tasks, purposes, and audiences. They select appropriate teaching strategies to
develop students' abilities to read and comprehend narrative and informational texts and to cite specific evidence
when offering an oral or written interpretation of a text. They understand how to teach formal and informal
speaking and listening skills, including collaboration, conversation, and presentation of knowledge and ideas.
Beginning teachers understand how to teach vocabulary acquisition and use, Standard English conventions, and
functions of language in various contexts.
Beginning teachers model and assist students to integrate technology and media into language arts when conducting
research, producing and publishing writing, creating multimedia presentations, and interacting and collaborating with
others in this and other disciplines. They provide students the opportunity to integrate media and technology as
integral tools in the classroom.
They know how to determine the skill level of students through the use of meaningful indicators of reading and
language arts proficiency prior to instruction, how to determine whether students are making adequate progress in
skills and concepts taught, and how to determine the effectiveness of instruction and students' proficiency after
instruction.

2. Teaching Mathematics in a Single Subject Assignment
Beginning Single Subject Mathematics teachers demonstrate knowledge of and ability to teach mathematics content
aligned with the California State Standards and applicable English Language Development Standards. The
interdisciplinary nature of these standards requires beginning teachers to demonstrate both the capacity and the
disposition to collaborate with their colleagues to assure that all students are provided curriculum and instruction that
effectively merges literacy within each content area. Beginning teachers understand the concept that English language
and literacy development is a shared responsibility of all content area educators.
Beginning teachers enable students to understand basic mathematical computations, concepts, and symbols; to use them
to solve common problems; and to apply them to novel problems. Beginning teachers help students understand
different mathematical topics and make connections among them. Beginning teachers help students solve real-world
problems using mathematical reasoning and concrete, verbal, symbolic, and graphic representations. They require
student collaboration and written and oral communication that demonstrates students' ability to construct logical
arguments based on substantive claims, sound reasoning, and relevant evidence. They provide students the opportunity
to use and evaluate strengths and limitations of media and technology as integral tools in the classroom.
Beginning teachers provide a secure environment for taking intellectual risks, model and encourage students to use
multiple ways of approaching mathematical problems, and encourage discussion of different solution strategies.
They demonstrate positive attitudes toward mathematics and encourage student curiosity, flexibility, and persistence
in solving mathematical problems.
Additionally, beginning teachers use developmentally appropriate and diverse strategies to engage students in
grades 7–12 to understand mathematics as a logical system that includes definitions, axioms, and theorems, and to
understand and use mathematical notation and advanced symbols. They assign and assess work through progressmonitoring and summative assessments that include illustrations of student thinking, such as open-ended questions,
investigations, and projects.
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Beginning teachers engage students in the Standards for Mathematical Practice: 1) Make sense of problems and persevere
in solving them; 2) Reason abstractly and quantitatively; 3) Construct viable arguments and critique the reasoning of
others; 4) Model with mathematics;
5) Use appropriate tools strategically; 6) Attend to precision; 7) Look for and make use of structure; and 8) Look
for and express regularity in repeated reasoning. Beginning teachers assure that students at various English proficiency
levels have the academic language needed to meaningfully engage in the content.

3. Teaching History-Social Science in a Single Subject Assignment
Beginning Single Subject History-Social Science teachers demonstrate the ability to design and implement instruction
that assures all students meet or exceed state-adopted standards in history-social science and applicable English
Language Development Standards. They enable students to learn and use analytic thinking skills in history and social
science while attaining the state-adopted standards for students. Beginning teachers should use history and the related
social sciences to develop students' understanding of the physical world, encourage their participation in the democratic
system of government, teach students about the past, help students understand advanced economic principles and
personal financial literacy, and improve their ability to make reasoned decisions based upon evidence. Beginning
teachers help students understand that these disciplines play a vital role in the development of student literacy
because of their shared emphasis on text, argumentation, and use of evidence. Beginning teachers should help students
engage with questions and topics of disciplinary significance rather than learn to memorize discrete pieces of
information that do not appear to connect to broader issues. Beginning teachers also use time lines and maps to
reinforce students' sense of temporal and spatial scale. They teach students how social science concepts and themes
provide insights into historical periods and cultures. They help students understand events and periods from
multiple perspectives by using primary sources, simulations, case studies, cultural artifacts, works of art and
literature, cooperative projects, and student research activities. Beginning teachers teach students to independently
read, comprehend, and evaluate instructional materials that include increasingly complex subject- relevant texts
and graphic/media representations presented in diverse formats. Beginning teachers also teach students to write
argumentative and expository text in the content area.
Additionally, beginning Single Subject History-Social Science teachers connect understandings of people, events, and
debates to broad themes, concepts and principles; and they relate history-social science content to broader
contextual understandings so that students better understand their current world. They teach students how cultural
perspectives inform and influence understandings of history. They select and use appropriate primary and secondary
documents and artifacts to help students understand a historical period, event, region, or culture. Beginning
teachers ask questions and structure academic instruction to help students recognize implicit and explicit bias and
subjectivity in historical actors. They create classroom environments that support the discussion of sensitive issues
(e.g., social, cultural, religious, race, and gender issues) and encourage students to reflect on and share their
insights and values. They design activities to illustrate multiple viewpoints on issues. They provide students with the
opportunity to use media and technology as tools to enhance their understanding of the content area. Beginning teachers
monitor the progress of students as they work to understand, debate, and critically analyze social science issues, data, and
research conclusions from multiple perspectives. They provide students the opportunity to use and evaluate strengths
and limitations of media and technology as integral tools in the classroom. Beginning teachers assure that students at
various English proficiency levels have the academic language needed to meaningfully engage in the content.

4. Teaching Science in a Single Subject Assignment
Beginning Single Subject Science teachers demonstrate the ability to teach the state-adopted academic content
standards for students in science and applicable English Language Development Standards. They balance the focus of
instruction between disciplinary core ideas, crosscutting concepts, and scientific and engineering practices as indicated
in the Next Generation Science Standards. Their explanations, demonstrations, and class activities serve to illustrate
science concepts and principles, scientific investigation, and experimentation. Beginning teachers emphasize the
nature of science, the integration of engineering design, and the connections between science, society, technology, and
the environment. Further, beginning teachers integrate mathematical concepts and practices including the importance of
accuracy, precision, and estimation of data and literacy into science pedagogy. They provide students the opportunity
to use and evaluate strengths and limitations of media and technology as integral tools in the classroom. Beginning
teachers encourage students to pursue science and engineering interests, especially students from groups underrepresented
in science and engineering careers. When live animals are present in the classroom, beginning teachers teach students
to provide ethical care. They demonstrate sensitivity to students' cultural and ethnic backgrounds in designing science
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instruction. Beginning teachers also teach students to engage in disciplinary discourse practices that foster evidencebased explanations and argumentations to write opinion/persuasive and expository text in the content area.

Beginning teachers teach students to independently read, comprehend, and evaluate instructional materials that include
increasingly complex subject-relevant texts and graphic/media representations presented in diverse formats.
Beginning teachers also teach students to write argumentative and expository text in the content area. Beginning
teachers assure that students at various English proficiency levels have the academic language needed to meaningfully
engage in the content.
Additionally, beginning teachers guide, monitor, and encourage students during investigations and experiments. They
demonstrate and encourage use of multiple ways to measure and record scientific data, including the use of
mathematical symbols. Beginning teachers structure and sequence science instruction to enhance students' academic
knowledge to meet or exceed the state-adopted academic content standards for students. They establish and monitor
procedures for the care, safe use, and storage of equipment and materials and for the disposal of potentially hazardous
materials.

5. Teaching Physical Education in a Single Subject Assignment
Beginning Single Subject Physical Education teachers demonstrate the ability to design and implement instruction
that assures all students meet or exceed state-adopted standards for physical education and applicable English Language
Development Standards.
They balance the focus of instruction between motor skills development, knowledge of concepts related to learning
movement skills, assessing physical fitness, knowledge of concepts related to physical fitness, and the psychological and
sociological concepts related to physical activity. Beginning teachers build content-rich instructional sequences that
connect to prior learning and establish pathways to future learning in physical education and other academic
disciplines.
Beginning teachers know how to collect evidence of student learning through the use of appropriate assessment tools and
how to use the evidence they collect to inform instructional decisions and provide feedback to students.
Beginning teachers provide a safe environment for discussion of sensitive issues, taking intellectual risks, and the risks
associated with learning to move in a public environment. Further, beginning teachers know how to establish the
learning environment that includes a variety of strategies and structures for best meeting students' needs in learning the
content of physical education.
Beginning teachers support students learning to independently read, comprehend, and evaluate instructional materials
that include increasingly complex subject-relevant texts and graphic/media representations that contribute to learning
the content of physical education. Beginning teachers also teach students to write argumentative and expository text in
physical education, and they understand how to teach speaking and listening skills, including collaboration,
conversation, and presentation of knowledge and ideas that contribute to the learning of the content of physical
education. They provide students with the opportunity to use media and technology as tools to enhance their
understanding of the content area. They provide students the opportunity to use and evaluate strengths and limitations
of media and technology as integral tools in the classroom. Beginning teachers assure that students at various
English proficiency levels have the academic language needed to meaningfully engage in the content.
Beginning teachers design instruction that supports the development of dispositions toward a healthy lifestyle, to think
critically and analytically, and to reflect on and solve problems to minimize barriers to physical activity
participation throughout life. In addition, beginning teachers create class environments that support students'
cultural and ethnic backgrounds, assure safe and productive participation in physical activity by developing procedures
for care and use of equipment, carefully organizing and monitoring activities, and designing instruction to best meet
students' needs in learning the content.

6. Teaching Art in a Single Subject Assignment
Beginning Single Subject Art teachers demonstrate the ability to teach the state-adopted standards for art and applicable
English Language Development Standards. They are able to strategically plan, implement, and evaluate instruction
that assures that students meet or exceed the state standards for art. They are able to design instruction that engages
students through inquiry in researching for information and resources needed to explore an artistic question;
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support students' development in creative processes, artistic skills and techniques; and support students' literacy in
expression and communication of ideas in both written and visual forms.

Beginning Single Subject Art teachers model and encourage student creativity, flexibility, collaboration, and persistence
in solving artistic problems given to them and of their own making. They provide secure and safe environments
that allow students to take risks and approach artistic, design, or aesthetic problems in multiple ways. Their
explanations, demonstrations, and planned activities serve to involve students in learning experiences that help
students process and respond to sensory information through the languages and skills unique to the visual arts.
Beginning teachers build students' creative problem-solving process and skills, innovative and critical thinking,
communication, and collaborative and technical skills through engagement of translating thoughts, perceptions, and
ideas into original works of art or design using a variety of media and techniques. They establish, teach, and monitor
procedures for the safe care, use, and storage of art equipment and materials used during the creative process.

Beginning teachers understand and are able to teach students about the historical, cultural, and contemporary contributions
and dimensions of art, providing insights into the role and development of the visual arts in past and present
contexts throughout the world. They emphasize the contributions of art to historical and contemporary culture,
society, and the economy, especially in California. Beginning teachers guide students as they make informed critical
judgments, evaluations, and responses about the quality, impact, and success of artworks through perceiving, analyzing,
and applying differing sets of criteria. Beginning teachers also provide their students with the skills and knowledge to
develop their own relevant criteria for evaluating a work of art, design, or collection of works. They assure that
students are provided access to works of art that are broadly representative of cultural diversity.

Beginning teachers teach students to independently read both literal text and visual texts and comprehend and evaluate
instructional materials that include increasingly complex subject- relevant texts, visual and written, and
graphic/media representations presented in diverse formats. Beginning teachers also teach students to write evaluative,
argumentative, and expository visual arts texts, and create visual images and/or structures or curate a collection of
objects/images to express views, statements, or facts.
They provide students the opportunity to use and evaluate strengths and limitations of media and technology as an
integral creative, expressive, and communication tool. They are able to raise students' awareness of ethical
responsibilities and safety issues when sharing images and other materials through the Internet and other communication
formats. They demonstrate and teach an awareness of practices, issues, and ethics of appropriation, fair use, copyright,
open source, and Creative Commons as they apply to creating works of arts and design.
Beginning teachers understand how to design and implement instruction for their students to uncover the connections of
visual arts content and skills to college and career opportunities, life skills, and lifelong learning. They provide students
the opportunity to use and evaluate strengths and limitations of media and technology as integral tools in the classroom.
Beginning teachers assure that students at various English proficiency levels have the academic language needed to
meaningfully engage in the content.

7. Teaching Music in a Single Subject Assignment
Beginning Single Subject Music teachers demonstrate the ability to teach the state-adopted standards in music and
applicable English Language Development Standards. They model highly developed aural musicianship and aural
analysis skills; teach music theory and analysis, including transcription of musical excerpts; error detection; analysis of
form, style, and compositional devices; harmonic progressions and cadences; and can teach students to read and
notate music, compose, improvise, understand the techniques of orchestration, and have facility in transposition.
Beginning teachers model expressive and skillful performance on a primary instrument or voice and are proficient in
keyboard skills. They use effective conducting techniques and teach students to sight-sing, sight-read, improvise,
compose, and arrange music. Beginning teachers use wide knowledge of Western and non-Western works in their
instruction. They help students understand the roles of musicians, composers, technology, and general instruments in
diverse cultures, contexts, and contemporary and historical periods, and identify contributions of diverse cultural, ethnic,
and gender groups and well-known musicians in the development of musical genres.
Beginning teachers instruct students in voice, keyboard, woodwinds, brass, strings, guitar, and percussion. They use a
variety of instrumental, choral, and ensemble rehearsal techniques and employ an understanding of developmental stages
of learning in relation to music instruction.
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Beginning teachers enable students to understand aesthetic valuing in music and teach them to respond to, analyze, and
critique performances and works of music, including their own. Beginning teachers teach students to independently read,
comprehend, and evaluate instructional materials that include increasingly complex subject-relevant texts, domain-specific
text, and graphic/media representations presented in diverse formats. Beginning teachers also teach students to write
argumentative and expository texts in music through literal text and create musical compositions or select a collection
of music that expresses views, positions, or facts.
They teach the connections and relationships between music and the other arts as well as between music and other
academic disciplines. They inform students of career and lifelong learning opportunities available in the field of music,
media, and entertainment industries.
Beginning teachers use various learning approaches and can instruct students in using movement to demonstrate
rhythm and expressive nuances of music. They instruct using a broad range of repertoire and literature and evaluate
those materials for specific educational purposes. They use various strategies for sequencing, planning, and assessing
music learning in general music and ensemble classes, including portfolio, video recording, audio recording, adjudication
forms, and rubrics. They provide students the opportunity to use and evaluate strengths and limitations of media and
technology as an integral creative, expressive, and communication tool. They are able to raise students' awareness of
ethical responsibilities and safety issues when sharing musical compositions and other materials through the Internet and
other communication formats. They demonstrate and teach an awareness of practices, issues, and ethics of appropriation,
fair use, copyright, open source, and Creative Commons as they apply to composing music. They provide students the
opportunity to use and evaluate strengths and limitations of media and technology as integral tools in the classroom.
Beginning teachers assure that students at various English proficiency levels have the academic language needed to
meaningfully engage in the content.

8. Teaching World Languages in a Single Subject Assignment
Beginning Single Subject World Languages teachers demonstrate the ability to design and implement instruction that
assures all students meet or exceed state-adopted standards in world languages and applicable English Language
Development Standards. They demonstrate a high proficiency in the language and culture that allows them to conduct
their classes in the target language and to the extent possible in authentic cultural settings. In addition, beginning
teachers demonstrate the ability to teach in a proficiency-oriented program with a commitment to teaching and learning,
using the three communicative modes (interpretive, interpersonal, and presentational) and the enabling skills (listening,
reading, speaking, and writing) that support them, thus enabling beginning teachers to support their students to
demonstrate communicative ability in the target language and culture from level one to advanced. Beginning teachers
teach students to independently read, comprehend, and select instructional materials, including authentic resources that
include increasingly complex subject-relevant texts and graphic/media representations presented in diverse formats.
Beginning teachers also teach students to write argumentative and expository text in the target language.

Beginning teachers demonstrate knowledge of the nature of language, basic linguistics, and a thorough understanding of
the structural conventions and practical use of the target language. Beginning teachers also demonstrate an in-depth
knowledge and understanding of the cultures and societies in which the target language is spoken, with validation
and expansion of the language and cultures of heritage and native speakers. They demonstrate that they have the
requisite knowledge necessary to plan and deliver challenging lessons and to assess their students using a variety of
formative and summative assessment tools by using current methodology in second-language acquisition, with
attention to critical thinking and emphasis on evidence of student learning to inform their best practices in teaching.
Beginning teachers also demonstrate that they have the knowledge of using technology to support and enhance their
instruction. They provide students the opportunity to use and evaluate strengths and limitations of media and
technology as integral tools for learning or demonstrating their linguistic and cultural competency.

9. Teaching English Language Development in a Single Subject Setting
During interrelated activities in program coursework and fieldwork, beginning Single Subject teachers learn specific
teaching strategies that are effective in supporting them to deliver a comprehensive program of systematic instruction
in English language development (ELD). They learn and practice ways to design and deliver direct, explicit, and
systematic ELD instruction that addresses English learners' oral language, aural language, reading, and writing
development needs across the curriculum. Beginning teachers demonstrate fundamental understanding of first, second,
and multiple language development, applied linguistics, and cultural foundations. They are well-versed in culturally
relevant pedagogy and strategies for effectively communicating with families from a variety of cultures and
backgrounds. They demonstrate effective communication and advocacy skills as these relate to English learner
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student, family, and community needs. Beginning teachers are knowledgeable in composition and rhetoric and can
apply principles of literature and textual analysis to both literary and informational texts. They provide students the
opportunity to use and evaluate strengths and limitations of media and technology as integral tools in the classroom.
Beginning teachers are knowledgeable in identifying the academic English language demands across the curriculum
and in providing instruction for English learners to meaningfully engage in content area learning.
They understand the background, history, and legal requirements for English learner education in California and the
United States.
Beginning teachers of ELD understand, plan, design, implement, and assess instructional outcomes for the full range of
English learners. They learn and practice ways to:
• Design and implement differentiated instruction based on the levels of English proficiency, needs and
strengths of the range of English learners, as well as struggling readers and writers, advanced learners,
students who use nondominant varieties of English, students with exceptional needs, and students from a
variety of educational and linguistic backgrounds.
• Address the unique needs of long-term English learners that distinguish them from newcomers and other
types of English learners.
• Teach students about the norms and values of U.S. cultures, the culture of schooling, and how to access
school and community resources.
• Assess student progress, both formally and informally, and use the results to inform and plan instruction that
advances the learning of all English learner students.
• Connect and contextualize reading, writing, aural, and oral language development instruction.
• Implement effective English language development strategies to engage students and promote numerous
opportunities for developing oral language across the curriculum.
• Improve students' reading comprehension, including students' ability to access grade- level texts of
increasing depth and complexity and activate background knowledge, make connections, synthesize
information, and evaluate texts.
• Improve students' ability to critique texts and media for point of view, implicit and explicit bias, power,
validity, truthfulness, persuasive techniques, and appeal to both friendly and critical audiences.
• Provide writing instruction (inclusive of the writing process) on conventions, domains (i.e., response to
literature, informational, persuasive, and technical), research, and applications that address all levels of
proficiency from formulation of sentences to multi-paragraph essays.
• Incorporate technology into language arts as a tool for conducting research.
• Provide academic language development instruction emphasizing discourse that leads to the production of
complex texts.
• Provide systematic vocabulary development that emphasizes high utility words used across curricular areas.
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OVERVIEW OF EDTPA
The purpose of edTPA, a nationally available performance-based assessment, is to measure novice
teachers’ readiness to teach their subject area. The assessment is designed with a focus on student
learning and principles from research and theory. It is based on findings that successful teachers:
o
o
o
o

develop knowledge of subject matter content standards and subject-specific pedagogy
develop and apply knowledge of varied students’ needs
consider research and theory about how students learn
reflect on and analyze evidence of the effects of instruction on student learning.

As a performance-based assessment, edTPA is designed to engage candidates in demonstrating their
understanding of teaching and student learning in authentic ways.
tasks:

T he edT P

Planning for Instruction and Assessment
Instructing and Engaging Students in Learning
Assessing Student Learning
For this assessment, you will first plan 3–5 consecutive lessons--or if teaching within a large time
block, 3–5 hours of connected instruction (times may vary depending on your specific content area),
referred to as a learning segment. The specific requirements will vary among subject areas. Refer to
your specific edTPA handbook for those details.
You will then teach the learning segment, making a videorecording of your interactions with students
during instruction. You will also assess, informally and formally, students’ learning throughout the
learning segment. Upon completion of the three tasks, you will submit artifacts from the tasks (e.g.,
lesson plans, clips from your videorecording, assessment materials, instructional materials, student
work samples), as well as commentaries that you have written to explain and reflect on the Planning,
Instruction, and Assessment components of the tasks. The artifacts and commentaries for each task will
then be evaluated using rubrics especially developed for each task.
Keep in mind that you will need to film and collect student work as evidence. It is your responsibility to follow
policies around recording and get necessary permission to include students in your clips and their work in your
portfolio.

32

The edTPA Tasks and the Cycle of Effective Teaching
The three edTPA tasks represent a cycle of
effective teaching (i.e., teaching that is
focused on student learning). Planning Task 1
documents your intended teaching,
Instruction Task 2 documents your enacted
teaching, and Assessment Task 3 documents
the impact of your teaching on student
learning.
The three tasks and the evidence you provide
for each are framed by your understandings
of your students and their learning. As you
develop, document, and teach your lessons,
you will reflect upon the cyclical relationship
among planning, instruction, and assessment
with a focus on your students’ learning needs.
Evidence of Teaching Practice: Artifacts and Commentaries
An essential part of edTPA is the evidence you will submit of how you planned, taught, and assessed
your lessons to deepen student learning in your subject area. This evidence includes both artifacts
and commentaries:
Artifacts represent authentic work completed by you and your students. These
include lesson plans, copies of instructional and assessment materials, video clips of your
teaching, and student work samples.
Commentaries are your opportunity to describe your artifacts, explain the rationale
behind their choice, and analyze what you have learned about your teaching practice and
your students’ learning. Note that although your writing ability will not be scored directly,
commentaries must be clearly written and well focused.
commentaries, refer to the rubrics frequently to guide your thinking, planning, and writing.
Refer to the Evidence Chart in your specific edTPA handbook for information about how
your evidence should be formatted for electronic submission.
Evaluation Criteria The rubrics used to score your performance are included in
this handbook, following the sections describing the directions for each task. The descriptors
in the five-level rubrics address a wide range of performance, beginning with the knowledge
and skills of a novice not ready to teach (Level 1) and extending to the advanced practices of
a highly accomplished beginner (Level 5).
You must pass edTPA and provide verification to be recommended for your Preliminary
Teaching Credential. Submission deadlines will be provided your TPA course instructor. They
will also help you identify a reasonable timeline to complete all tasks based on the calendar,
potential school restrictions, and your goals/needs.
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W hen prep

GUIDELINES ON ASSISTANCE TO CANDIDATES COMPLETING TEACHING EVENTS
These guidelines are provided by the CTC so that the completion of the Teaching Events reflects the
understanding of the Candidate with respect to the teaching and learning during the learning segment
documented and is an authentic representation of the Candidate’s work.
1) The program implements as indicated below the following support activities for candidates. These
activities constitute required forms of support for candidates within the TPA process:
• Providing candidates with access to handbooks and other explanatory materials about
the TPA and expectations for candidate performance on the assessment.
• Explaining TPA tasks and scoring rubrics.
• Engaging candidates in formative experiences aligned with a TPA (e.g., assignments
analyzing their instruction, developing curriculum units, or assessing student work).
• Providing candidates who are not successful on the assessment with additional support
focusing on understanding the task(s) and rubric(s) on which the candidate was not
successful as well as on understanding what needs to be resubmitted for scoring and
the process for resubmitting responses for scoring.
These activities constitute acceptable, but not required forms of support for candidates within
the TPA process:
• Guiding discussions about the TPA tasks and scoring rubrics.
• Providing support documents such as advice on making good choices about what to use
within the assessment responses.
• Using TPA scoring rubrics on assignments other than the candidate responses submitted for
scoring.
• Asking probing questions about candidate draft TPA responses, without providing direct
edits or specific suggestions about the candidate’s work.
• Assisting candidates in understanding how to use the electronic platforms for models/programs
using electronic uploading of candidate responses.
• Arranging technical assistance for the video portion of the assessment.
These activities constitute unacceptable forms of support for candidates within the TPA
process:
• Editing a candidate’s official materials prior to submission and/ or prior to resubmission
(for candidates who are unsuccessful on the assessment).
• Providing specific critique of candidate responses that indicates alternative responses, prior to
submission for official scoring and/or prior to resubmission (for candidates who are
unsuccessful on the assessment).
• Telling candidates which video clips to select for submission.
• Uploading candidate TPA responses (written responses or video entries) on public access
websites, including social media.
2) The program provides candidates with timely feedback on formative assessments and experiences
preparatory to the TPA. The feedback includes information relative to candidate demonstration of
competency on the domains of the Teaching Performance Expectations (TPEs).
3) The program provides opportunities for candidates who are not successful on the assessment to
receive remedial assistance, and to retake the assessment. The program only recommends candidates
who have met the passing score on the TPA for a preliminary teaching credential and have met
all credential requirements.
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SUMMARY OF TEACHING EMPLOYMENT OPTIONS
We understand that many more of our candidates may enter the program with a teaching job or become
employed while completing the credential. Below are descriptions of various ways that can occur:
Short-Term Staff Permit (STSP):
The Short-Term Staff Permit (STSP) can be requested by an employing agency, not Saint Mary’s,
when there is an acute staffing need. Examples of reasons that justify the need to request a short-term
staff permit are: teacher of record is unable to finish the school year due to approved leave/illness,
enrollment adjustments or as a bridge document when an individual has completed subject matter
competency but is unable to enroll in an internship teacher preparation program. Please note that you
can only have one STSP document in your ENTIRE teaching career.
Candidate Requirements
a) Bachelor's or higher degree
b) Passage of a BSR exam option
c) Specific course work or experience, explained in detail on the STSP Information Leaflet
http://www.ctc.ca.gov/credentials/leaflets/cl858.pdf.
Pr ovisional I nter nship Per mit (PI P):
The Provisional Internship Permit (PIP) is available when the employing agency knows that there will
be a teacher vacancy yet is unable to recruit a suitable credentialed candidate. The expectations of the
employer and the employee are higher since this individual will be the teacher of record and should be
on a credential track. The focus of the document is meeting subject matter competency. Once a
candidate completes subject matter competency, the candidate can be employed on a document such as
an Individualized Internship Certificate or a University or District Intern Credential.
Candidate Requirements
a) Bachelor's or higher degree
b) Passage of a BSR exam option
c) Specific course work or experience, explained in detail on the PIP Information Leaflet
http://www.ctc.ca.gov/credentials/leaflets/cl856.pdf .
Univer sity I nter nship:
Both the Multiple and Single Subject and Education Specialist credential programs have been approved
by the CTC to offer internships. However, before a district can hire a KSOE student as an intern the
district must have a current Memorandum of Understanding (MOU) with the KSOE and that contract
needs to be signed-off by the local bargaining unit and approved by the school board of the district in
public session.
To qualify to be hired as an intern the student must have a job offer from an eligible district, have
passed a BSR exam option, have fulfilled the US Constitution requirement and be subject matter
competent in the subject in which they will be assigned to teach. In addition, you are not eligible to
become an intern until you have completed 120 hours of instruction in your program covering five
basic content areas. Consult your Program Director for the current list of required courses and
required steps to get your intern credential.
Private School Teacher:
Private schools can hire candidates before they’ve earned their credential. Please speak to the
Placement Coordinator of your program to discuss support and additional course requirements if hired
in such a capacity.
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SUPPORT RESOURCES
You are completing a demanding and challenging program. Faculty and staff are here to support you
through this process. When a candidate is struggling or exhibiting problematic behavior, then we will
follow the procedure laid out in our SSTE Program Completion Contract (see forms section). For most
issues, our goal is to avoid immediate punitive consequences. The protocol allows for conversation and
reflection, so that a candidate can learn and grow. We place much of the responsibility on our
candidates to go through proper channels when concerns arise and seek out resources when additional
support is needed. We have put together another document (see “Becoming a Transformative Educator
Inventory” in forms section) to help you monitor and evaluate your own progress along these goals, so
that you can advocate for yourselves and assume agency in your development.
Coursework – Please review course syllabuses carefully. If you are concerned about expectations,
then connect with the instructor immediately. Do not wait until you are behind in work to inform your
instructor of potential issues. Keep in mind that accommodations beyond those laid out in the syllabus
can only be made if requested by Student Disability Services (SDS – see that section below)
Fieldwork – In general, your Field Placement Coordinator should be your first point of contact. Often
times, issues arise when Cooperating Teachers, College Supervisors or Student Teachers are not clear
about expectations. If after reviewing those expectations problems persist, then the Field Placement
Coordinator will come up with a plan to help get a candidate through the placement—removing a
Student Teacher from a placement should be the last resort. If a Student Teacher needs to be removed
or elects to leave a placement—for whatever reason—then there is a chance that fieldwork
requirements will not be met during that term and need to be repeated to earn credit.
Student Disability Services
The College strives to make all learning experiences as accessible as possible. Students who anticipate
or experience academic barriers based on a disability are encouraged to contact Student Disability
Services (SDS) to set up a confidential appointment to discuss available services and options.
The Student Disability Services office can be reached by emailing sds@stmarys-ca.edu; calling 925631-4358; or visiting the office located in Filipi Academic Hall FAH190.
Counseling and Psychological Services (CAPS)
CAPS supports the emotional well-being of the student body and is committed to a respectful
understanding and honoring of the social, emotional, and cultural contexts represented by each
individual student. CAPS provides time-limited individual and group counseling, emergency and crisis
intervention, and prevention-oriented outreach to students at no additional charge. More information
can be found on our webpage: https://www.stmarys-ca.edu/counseling-and-psychological-servicescaps, or by calling x4364. To make a confidential appointment, please stop by our office on the ground
floor of Augustine Hall.
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NOTES ON COMMENCEMENT AND CREDENTIAL RECOMMENDATION PROCESS
Commencement
All students who are in a KSOE Credential or Degree Program* and expect to complete their program in
academic year 2019-2020 are required to register for commencement and pay the $125 Graduate
Commencement and Degree processing fee. This processing fee is required regardless of participation in
the commencement ceremony.
*For students completing a KSOE Degree and Credential Program simultaneously in academic year 20192020, ONLY complete one Graduate Commencement Registration online. You will only be billed for one
fee, $125, to your GaelXpress account.
You can find more info at the KSOE Commencement site—including important deadlines Information
will also be posted around campus during the Spring Semester and sent to you via e-mail. It is the
candidate’s responsibility to ensure they meet all required deadlines.
Preliminary Credential Recommendation Process
Once you complete all program requirements, you are eligible to apply for your Preliminary credential. This is
temporary, and you must complete Induction to earn a CLEAR credential. That is something you work out with
your hiring district/school, but it is your responsibility to complete those requirements within a five-year period
from the issuance of the Preliminary Teaching credential.
You will need to submit a number of docs to our Credential Analyst via TaskStream (your login is tied to your
SMC e-mail) for her to apply for your credential. You can find detailed information about the
credential requirements at the credential pages on our site. Please review those pages carefully before reaching
out to with any questions. Below is a summary of the items you MUST provide to be recommended for your
credential:
*CTC clearance (Cert of Clearance, Sub permit, PIP, or STSP) - these need to be current and valid at the time of
your recommendation. If you're using your Cert of Clearance, you should be good. All other permits expire
after a year, so you may need to renew (if possible) to ensure they are current for the application.
*Basic Skills Requirement Scores - usually CBEST, or whatever you used for admissions and ultimately
verified to be enrolled in PRAXIS II.
*Subject Matter Competence - CSETs or SMPP letter...again, whatever you used for admissions and ultimately
verified to be enrolled in PRAXIS II.
*Official undergrad transcript to verify BA/BS - this is the only item we can/will upload to TaskStream on your
behalves
*Constitution Requirement - if you have a course as an undergrad OR attendance at your institution (Cal State)
meets this requirement, your official transcript is used for evidence
*Grades to verify completion of courses - you'll upload your unofficial transcript from GaelXPress. If you have
any incompletes or grades that are less than a B-, then check with instructors about how to address those marks.
*Completion of edTPA - nothing to upload; program staff will verify when signing off for the credential
*CPR certification - this must be current and be valid for infants, children AND adults
*Credential Application Form - do NOT upload this until all the above docs are approved. Submitting
before that point will result a rejection of the application. It's a fillable .pdf, so make sure to select your
appropriate credential from the pulldown field under "type of credential."
Yes, you will need to upload these to TaskStream even though you may have provided some at time of
admissions or sent an item to program staff some point during the program. Make sure you go over what NOT
to upload to ensure your recommendation is made in a timely manner. Keep in mind that the processing to
credential posting time ranges from 6 – 8 weeks—DO NOT wait until the last minute to provide these items.
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SINGLE SUBJECT PROGRAM
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PROGRAM DESIGN - SUMMER START
Summer

Fall
Sept Oct Nov Dec

Jan

Spring
Feb Mar Apr May June

Foundations of
Secondary Education
SSTE 215 (3 units)

Teaching for Social
Justice
SSTE 340 (3 units)

EDTPA Preparation
SSTE 227 (1 unit)

Universal Access to
Education
SSTE 274 (3 units)

Humanizing Teaching
Methods
SSTE 350 (4 units)

Liberating Education
Methods
SSTE 380 (4 units)

PRAXIS Seminar I +
Fieldwork
SSTE 375 (4 units)

PRAXIS Seminar II +
Fieldwork
SSTE 385 (7 units)

Social & Psychological
Foundations of Education
SSTE 211 (3 units)

Foundations of Literacy
SSTE 254 (2 units)
Health Education
SSTE 276 (1 unit)

PROGRAM DESIGN - JANUARY START
January

Spring
Feb Mar Apr May

Summer
June and August

Fall
Sept Oct Nov Dec

Foundations of
Secondary Education
SSTE 215 (3 units)

Teaching for Social
Justice
SSTE 340 (3 units)

EDTPA Preparation
SSTE 227 (1 unit)

Universal Access to
Education
SSTE 274 (3 units)

Humanizing Teaching
Methods
SSTE 350 (4 units)

Liberating Education
Methods
SSTE 380 (4 units)

PRAXIS Seminar I +
Fieldwork
SSTE 375 (4 units)

PRAXIS Seminar II +
Fieldwork
SSTE 385 (7 units)

Social & Psychological
Foundations of Education
SSTE 211 (3 units)

Foundations of Literacy
SSTE 254 (2 units)
Health Education
SSTE 276 (1 unit)

MAIT
Summer Semester
MAIT 401 Introduction to Inquiry
MAIT 402 Content Knowledge
MAIT 403 Pedagogical Knowledge

Summer, Fall or Spring Semester
1 unit MAIT Elective
3 units
3 units MAIT 404 Capstone Project
1 unit
3 units Total units for Credential only
35
Total units for Credential and Masters
47
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PROGRAM DESIGN (PART-TIME)
We can offer a part-time schedule for Candidates. Schedules may vary and typically require a
Candidate to complete the credential course work over 3 semesters:
Here is an example for a Candidate starting in July (alternative progressions may be considered)
July

Fall

Spring

January

Summer

Fall
Universal Access to
Education

Foundations
of Secondary
Education
SSTE 215
(3 units)

Teaching for
Social Justice
SSTE 340
(3 units)
Social &
Psychological
Foundations
of Education
SSTE 211
(3 units)

SSTE 274 (3 units)

Humanizing
Teaching
Methods
SSTE 350
(4 units)

No
Coursework

PRAXIS
Seminar +
Fieldwork
SSTE 375
(4 units)

Liberating
Education Methods
SSTE 380 (4 units)
EDTPA
Preparation
SSTE 227
(1 unit)

PRAXIS Seminar II
+
Fieldwork
SSTE 385 (7 units)
Foundations of
Literacy
SSTE 254 (2 units)
Health Education
SSTE 276 (1 unit)

MAIT
Summer Semester
MAIT 401 Introduction to Inquiry
MAIT 402 Content Knowledge
units
MAIT 403 Pedagogical Knowledge
units

1 unit
3

Summer, Fall or Spring Semester
MAIT Elective
MAIT 404 Capstone Project

3

Total units for Credential only

35

Total units for Credential and Masters

47
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3 units
1 unit

PROGRAM DESIGN (4 + 1)
Students enrolled on this pathway should confirm with program advisor(s) and faculty regarding plan
of study and any potential adjustments to program/coursework experience and requirements.
SSTE courses completed during undergrad:
SSTE 111: Social and Psychological Foundations
SSTE 154: Literacy/Multiliteracies
SSTE 174: Universal Access
SSTE 176: Health Education
Remaining courses to earn credential + MA
Summer
Fall
Jan

Spring

MA courses

Credential courses

Teaching for Social
Justice
SSTE 340 (3 units)
Foundations of
Secondary
Education
SSTE 215
(3 units)

Humanizing
Teaching Methods
SSTE 350 (4 units)

EDTPA
Preparation
SSTE 227
(1 unit)

PRAXIS Seminar I
+
Fieldwork
SSTE 375 (4 units)

MATS 501:
Great Ideas in
Education (3)

MATS 530: Intro
to Classroom
Research (3)

Liberating Education
Methods
SSTE 380 (4 units)
PRAXIS Seminar II +
Fieldwork
SSTE 385 (7 units)

MATS 531:
Classroom Research
Project (3)
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Summer

MATS - 532:
Classroom
Research:
Projects +
Presentation (2)

CANDIDATE EXPERIENCE
Preliminary Single Subject Credential Coursework and Field Experience
The Saint Mary’s College Kalmanovitz School of Education has a long-standing commitment to excellence in
Candidate preparation and experience in the field. The Single Subject Program at Saint Mary's College is
dedicated to Social Justice and Urban Education--teaching and learning in contexts that serve students who have
been historically disenfranchised and traditionally marginalized by systems of inequality based primarily on race,
ethnicity, culture, gender, social class, language, and disability.
In their field experience, our Candidates will have the opportunity to connect theory and practice and to begin
developing their skills as reflective practitioners. Participation in these field experiences promotes active learning
as the Candidates transition from being students to being teachers. Candidates see firsthand how theory from
coursework is implemented practically in schools.
The Single Subject Program begins with an intensive Foundations of Secondary Education course in which
Candidates explore historical contexts for education and ways we can challenge detrimental practices. We
investigate questions such as: How do educational philosophies inform teaching, learning, schools, and the
systems of schooling? What are the qualities necessary to produce and nurture a supportive, trusting, critical, and
rigorous community that is accessible and responsive to all learners? Candidates will also complete a
Community Research project, in which they are asked to explore the communities surrounding one of our
Partnership Schools to get a better understanding of the wealth of resources available to their students.
This exploration is continued in their first semester with two key courses—Teaching for Social Justice and
Humanizing Education Methods. Understanding that teaching is a political act, candidates will examine,
analyze, and apply various critical theoretical frameworks in our respective classrooms and schools; engage in
activities that challenges us to critically reflect on who we are (our ideologies, prior experiences, behaviors,
attitudes, and actions); learn about how educators, cultural workers, and artists resist dominant ideologies to
create the world they want to see through community programs, arts, and activism; develop projects with our
school community that pushes against a systemic inequality we see our school site; and develop the knowledge,
skills and strategies necessary to implement effective programs for all students.
The field experience, or placement, is a critical piece of the program. Candidates will begin their year-long field
placement in their first semester. For the field placements, Candidates will be assigned to work with a
Cooperating Teacher (classroom teacher) who has been selected by the Kalmanovitz School of Education
faculty. Field placements are arranged by the Coordinator of Field Experience. Placements will last for two
semesters, and at a minimum, will be in partnership schools that have a credentialed administrator, are public,
regionally accredited, Title I, and in urban settings. In the first portion of their placement, Candidates assume
progressively more developmentally appropriate responsibility for teaching up to two periods. Candidates are
required to be at their site five days a week for a minimum of three hours per day (time at sites may be adjusted
if the school follows a non-traditional bell schedule).
Candidates also begin to demonstrate that they know how to make content accessible to students as well as
demonstrate knowledge of the Common Core State Standards and content area frameworks. They participate in
activities in which they begin to practice exercises that simulate the edTPA. In addition to being actively
involved or teaching in the classroom, and planning on site, Candidates are expected to work with students
outside of their teaching periods. Examples of outside work include, but are not limited to, co-sponsoring a club,
tutoring students, or coaching a sport at the site.
Communication between the College Supervisor, the Candidate, the Cooperating Teacher, and the college course
instructors keeps the focus on the skills, strategies, and methods necessary for effective teaching while working
towards satisfying the TPEs and preparing for the edTPA. The College Supervisors play a critical role as the
liaison between the school sites and the College. They are responsible for the summative assessment based on
the TPEs as well as formative assessments throughout the fieldwork experience. Multiple opportunities to work
towards, and prepare for the edTPA, are provided in courses and through work in the field.
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Student teaching experiences, choices and challenges that the Candidate meets on a day-to-day basis are
discussed in the online PRAXIS Seminar. The seminar coursework offers instruction in educational theory and
research-based models, which are further explored in Social and Psychological Foundations. All these initial
courses provide multiple opportunities for the Candidate to practice, demonstrate, question, and create. Each step
of the Candidate’s progress is monitored, assessed and supported by the Cooperating Teacher, the College
Supervisor, and the course instructors.
As candidates transition to the second half of the program, they focus on the edTPA. The TPA Support class
helps candidates understand the requirements for the assessment and prepares them to submit their portfolios
during their second field experience.
During the second semester of fieldwork, Candidates continue with their two periods of teaching and add a third
class of team-teaching. This additional experience allows the Candidate to get a better feel for an increased
workload and if necessary, get exposure to another content area within their designated subject. Candidates may
work with another Cooperating Teacher for this team-teaching period. Students continue in their PRAXIS
Seminar and Methods for Liberation to further develop pedagogical and subject matter skills and investigate
ways to develop transformative practices.
In their Universal Access course, Candidates focus on practices designed to support two populations of students:
those with Special Needs; and those designated as English Learners. Emphasis is placed on understanding
theories, methods, materials, and accountability for instruction of both language and content for each distinct
group. The Foundations of Literacy course continues with the exploration of teaching Academic Language for
all students, and consider ways we can reframe and approach literacy from looking at how literacy development
empowers students to effectively access curriculum; the ways in which social, political, and technical issues
promote or inhibit literacy development; practices that bring students’ voices and funds of knowledge into lesson
design.
Upon completion of all Single Subject Credential coursework and requirements, Candidates are eligible to
continue in the Masters of Arts in Teaching program.

Master of Arts in Teaching (MAT)
The Master of Arts in Teaching (MAT) is a 47 unit graduate program (including 35 units for the teaching
credential). The program is designed specifically for teachers who want to enhance their understanding of
pedagogy, student learning and subject matter in the PreK-12 classroom. The program is grounded in
individualized, inquiry-based learning. During the program, students develop a set of guiding questions within
a content area of their choosing, collect multiple resources for teaching the content investigate research on
teaching and learning in specific subject areas, design new ways to teach, create an e- portfolio, and submit a
Capstone Project. The Capstone Project should be a substantial educational product, whether a curricular unit,
educational video, interactive website, training handbook, or another kind of approved project. The MAT is a
hybrid program that combines on-campus courses with online work.
MAIT 401 Introduction to Inquiry (1 unit)
This course prepares students for inquiry-based learning and completing the masters
program. Students reflect individually and collaboratively on areas of their professional preparation that they would like
to improve and/or investigate more deeply. After choosing a subject area for further investigation, students generate a
list of guiding questions on content and pedagogy in that area. Students learn how to extract and summarize essential
information from research articles and primary content sources, and how to use the library and library databases to
access this material. Students write a final reflection about their existing teaching knowledge and their personal goals
for the program.
MAIT 402 Content Knowledge (3 units)
In this course, students expand and develop their disciplinary expertise as a teacher.
Students conduct an investigation in which they seek answers to a set of guiding
questions focusing on content knowledge, by collecting, analyzing, sharing and reflecting on three types of subjectspecific resources (primary, secondary, and experiential) to be used in their future work as classroom teachers. In
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addition, students read and discuss analyses of contemporary issues in education and situate their inquiry within the
broader educational community. As an element of their electronic portfolio, students create an annotated online collection
of resources for teaching in their subject area.
MAIT 403 Pedagogical Knowledge (3 units)
In this course, students engage in a deep examination of how pupils learn and how to
teach specific K -12 subjects. The course includes readings in contemporary and classic learning theory as well as
library research into subject-specific learning and teaching. During the course, students focus on investigating their
guiding questions related specifically to pedagogy, through reading, observation of teaching, and interviewing
experienced teachers. They also apply educational research and learning theory to the analysis of classroom teaching.
Students begin the process of designing their Capstone Project, and add to their e-portfolio a full academic Literature
Review within their chosen subject area.
MAIT 404 Capstone Project (2 unit)
During this course, students complete a Capstone Project of their own design, present this
project and write a reflective paper encompassing their experience during the entire master’s program. The Capstone
Project should synthesize the knowledge they gained in the areas of educational theory, research, content knowledge and
pedagogical content knowledge. It could be a curriculum unit, a multimedia project, a professional development
experience, or another project approved by the student’s instructor. The Final Reflection Paper addresses the progress
made in answering the guiding questions developed by the student and includes a plan for applying the knowledge gained
during the program in the students’ future teaching. Students finalize their e-portfolios by adding the Capstone Project
and Final Reflection Paper to the other elements (Course Reflections, Content Resource College, and Literature Review).
MAIT Elective (3 units)
Electives are offered on a rotating basis during the academic year and summers, and may be taken at any time during the
program. Courses vary throughout the year, so please check with the Program Director for details.
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GUIDELINES FOR FIRST SEMESTER FIELDWORK COMPONENT (PRAXIS I)
Full semester, with an eleven-to-twelve-week evaluation period (duration may vary depending on
school’s schedules and needs); 4 – 5 hours/day, 4 days on school campus (total of at least 250 hours)
Candidates are introduced to their placements in their first semester and matched with a Cooperating Teacher who has at
least 3 years of teaching experience and a Clear Credential. They are arranged to give Candidates the opportunity to
actively participate and assume teaching responsibilities for a minimum of 11 weeks during the first semester. Once
Candidates observe and meet with their respective teacher, contracts are signed. Candidates demonstrate competency in
the Teacher Performance Expectations (TPEs) 2, 4, and 6 during the first semester of field placement, which is
verified with the final evaluation. While the evaluation period is roughly 11 to 12 weeks, Candidates are expected to be at
a school site observing and identifying resources for the entire semester.
The following provides guidelines for the first half of field experience. Plans may be adjusted, with approval, to meet the
needs of our Candidates, Cooperating Teachers, and students at the teaching sites.
Weeks

Responsibilities

Prior to Start
of active
involvement

Meet with master/cooperating
teacher—observe at teaching site
Guided Observation two periods/day

Week 1

Week 2

Work with individuals and small
groups
Teach two 10 to 15-minute lessons
within the take-over period and
continue to observe and help out in
the 2nd period

Notes
*Placement Meeting Training
*first few weeks of teaching site’s semester
*Candidates need not be on site 5 days/week
*Active involvement begins;
*Candidates observe and assist in cooperating teacher’s classes
*Continue observing in other classes during “prep” period
1st College Supervisor visit—ideally during weeks 1 or 2
*College supervisor completes a co-observation with candidate; de-brief
observed practices, discuss class/school inventory of resource, go over
observation forms/protocol, review candidates experience thus far, and
reiterate expectations for upcoming observations
*time will be adjusted for students in a block or modified schedule setting

Weeks
3-4
Week
5-7
Weeks
8 -10

Weeks
11-12

Remaining
weeks of
teaching
site’s
semester

Team-teaching: Teach/guide short
segments within take-over period 4
days/week
Assume teaching responsibility for
one period (4 days per week) and
continue to observe and assist in the
2nd period
If possible, assume teaching
responsibility for two class periods;
team-teaching arrangements for 2nd
period is sufficient (4 days/week)
All Candidates continue
teaching/team-teaching 2 periods (4
days a week)
Candidates moving onto PRAXIS II
continue teaching/team-teaching 2
periods (4 days/week)
*3-5 release days to observe off site (if
needed, students starting in January should do
some observations at the beginning of their
first semester)

2nd College Supervisor visit – Observation #1
*weekly/block plans need to contain sufficient detail to describe the
learning objectives, activities, and assessments.
3nd College Supervisor visit – Observation #2
*determine if Candidate is ready to assume responsibility of 2 classes in
following weeks
4rd College Supervisor visit – Observation #3
*mid-placement evaluation—examining TPE’s
5th College Supervisor visit – Final observation and assessment—
determine if student can progress to second half of student teaching
*discuss plans/sign forms for next phase of placement
*come up with exit date for students not continuing
*If necessary (and approved), College Supervisor can conduct an
additional observation or set up a meeting to plan for second half of
placement with Candidate
*discuss plans/sign forms for next phase if not done already
*Candidates may take additional days to observe at other schools;
guidelines provided and discussed in credential courses

During the placement, the Candidate follows the site’s calendar, in terms of holidays. For example, if Saint Mary's College observes a
holiday and the school site does not observe the same holiday, the Candidate is still responsible for continuing his/her duties at the school
site.

47

The College Supervisor is responsible for conducting the placement meeting. During the placement meeting, the
Cooperating Teacher is given a copy of the Field Experience Handbook (the Candidate has already received a
copy of this document). The purpose of the placement meeting is to sign contracts and review responsibilities
and expectations for the Candidate, the Cooperating Teacher, and the College Supervisor. All paperwork is
returned to the Coordinator of Field Experience. The time spent at this placement meeting will count towards the
required training for Cooperating Teachers.
The following paperwork should be reviewed during the placement meetings:






Fieldwork Component Contract + Placement Verification
Mid-Semester Review Assessment
Observation protocol and report forms
Class inventory and lesson plan templates
Overview of Mid- and Final Assessment

During this first fieldwork experience, Candidates are asked to move through a continuum from observation, to
work with small groups, to teaching short lessons, and to teaching entire lessons. As the term continues,
Candidates take on more teaching responsibility.
While Candidates should have a familiarity with all TPEs, they are being formally evaluated for the following
during the first semester:
TPE: 2 – Creating and maintaining effective environments for student learning
TPE: 4 – Planning Instruction and designing learning experiences for all students
TPE: 6 – Developing as a professional educator
The College Supervisor, with input from the Candidate and Cooperating Teacher, completes the Mid-Semester
Review Assessment. The Mid-Semester Review Assessment establishes whether the Candidate is making
sufficient progress towards meeting the criteria identified as “developing” knowledge/skills in the above TPEs.
The Coordinator of Field Experience is contacted, if there are any areas of concern.
At least, four post-observation conferences occur between the Candidate, College Supervisor, and Cooperating
Teacher. The Final Assessment meeting takes place in the final weeks of the field experience. The Candidate and
Cooperating Teacher complete the Final Assessment form prior to the Final Assessment meeting. After the
meeting, the College Supervisor completes one Final Assessment form with input from the Candidate and
Cooperating Teacher. All paperwork from the field experience is returned to the Coordinator of Field
Experience, and the Final Assessment information is entered into our Fieldwork database. Successful candidates
continue in their placement through the semester. If a student does not pass the initial fieldwork portion, then a
meeting will be held with the Coordinator of Field Experience to discuss options and remediation.

Progressing to the second semester
Once Candidates have successfully completed their eleven- to twelve-week evaluation and semester hours of
fieldwork placement, in addition to verifying subject matter competency*, they are eligible to continue in their
placement and enrollment in the PRAXIS II seminar.

*Students who cannot verify passing scores on their CBEST (BSR) and CSET
examinations by the end of their first semester will NOT be allowed to enroll in
PRAXIS II seminar. Candidates have until the add/drop deadline of Jan Term
(those moving onto PRAXIS II in the spring) or the summer term (those moving
onto PRAXIS II in the spring) to verify those scores. They may still be involved in
the field placement (with approval), but they will not be taking over daily teaching
responsibilities as required by the state and students in the PRAXIS II course.
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GUIDELINES FOR STUDENT TEACHING - SECOND SEMESTER FIELDWORK
COMPONENT (PRAXIS II)
Full semester, 4-5 (minimum) hours per day (5 days) on school campus (total of at least 350 hours)
The fieldwork component of the second semester is a continuation of the placement from the Candidate’s first
semester and serves as the final field experience for Candidates in the Single Subject Credential Program. During
this term, the Candidates take full responsibility for teaching up to two classes and team-teaching at least another
class for a school-site semester. If the Candidate has not been involved in teaching classes that differ in gradelevel or content (within their credential authorization), then the team-teaching experience must take place in a
class that allows them to meet this requirement. This may require the Candidate to find an additional teacher
on site with whom she or he can work. Alternative plans must be approved the Placement Coordinator. With
the increased experience and responsibility, Candidates are expected to demonstrate proficiency in ALL TPEs.
Similar to the first semester placement, the Candidate follows the site calendar, in terms of holidays. Again, if
Saint Mary's College observes a holiday and the school site does not observe the same holiday, the Candidate is
still responsible for continuing his/her duties at the school site. Candidates are expected to be involved at the
school site for a minimum of four hours each day, five days a week (time at sites may be adjusted if the school
follows a non-traditional bell schedule).
Prior to the start of the second semester of student teaching, another placement meeting may be necessary to
review expectations, verify the teaching schedule, orient another teacher who will be supporting the Candidate
and sign any necessary paperwork. Part of this process might also include reminding or notifying a site
administrator of the field placement.
The College Supervisor will complete at least five observations. The observation reports that are completed by
the College Supervisor serve as formative assessments. Summative assessments are completed at the end of the
semester. The Mid-Semester Review Assessment establishes whether the Candidate is making sufficient progress
towards meeting ALL the Teacher Performance Expectations (TPEs). The Coordinator of Field Experience is
contacted if there are any areas of concern. The Final Assessment meeting takes place in the last week of the
PRAXIS II fieldwork placement.
All paperwork from the Fieldwork experience is returned to the Coordinator of Supervision and Placements. This
paperwork includes:
 Student Teaching/PRAXIS II: Fieldwork Component contract
 Placement Information Sheet
 Mid-Semester Review Assessment
 Observation Reports
 Final Assessment:
o Candidate
o Cooperating Teacher
o College Supervisor/final form
Final Assessment information is entered into our Fieldwork database.

*Candidates hired as Interns after their first semester, will also be required to keep an additional log
of their support hours. The Coordinator of Field Experience will provide details for Intern
requirements to Candidates employed in this capacity.
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STUDENT TEACHING II: FIELDWORK COMPONENT
*Prior to start

Placement meeting (Jan Starters only)
For students starting in the Fall, supervisors should use this time to meet with the
student to discuss their observations at other sites or go over plans and goals for the
year. Supervisors may also choose to save this contact and complete an additional
observation later in the semester

Weeks 1-3

Candidates teach up to two periods and
team-teach a third period with their
Cooperating Teacher

1st observation by College Supervisor week
two

Weeks 4/5

2nd observation by College Supervisor week
4

Weeks 6/7

3rd observation by College Supervisor and
Mid-Semester Review Assessment

Weeks 8-16

4th observation by College Supervisor in
week 10
5th observation by College Supervisor in
week 14.
*If a student is making sufficient progress,
then supervisors can meet with the Candidate
outside of class to further discuss practice in
lieu of a 5th observation.
6th observation by College Supervisor in last
week of placement

Final week of school
semester placement

Final Assessment last week
Team Teaching in the Single Subject Program
During second semester fieldwork experience, Candidates teach up to two periods and team-teach a third period
for the semester. Again, if the Candidate has not been involved in teaching classes that differ in grade-level or
content (within their credential authorization), then the team-teaching experience must take place in a class that
allows them to meet this requirement. This may require the Candidate to find an additional teacher on site with
whom she or he can work. Alternative plans must be approved the Placement Coordinator.
The team teaching situation is flexible and may be crafted to accommodate the needs of a particular Cooperating
Teacher, Candidate, and/or school. Candidates are still expected to be involved with lesson design, teaching,
preparing materials, classroom management, assessment, grading, parent/guardian contact, and enforcing schools
policies and emergency procedures.
Suggestions for framing the team-teaching experience:
 Coordinate more student group work
 Allow for one-on-one conferencing while one person teaches rest of class
 Collaborate on whole-class presentations
 Teach a shared lesson
 Teach on alternate days or alternate units
 Divide class into groups in order to use library or other resources
 Conduct class debates, fishbowl discussions, contests, etc.
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RESPONSIBILITIES OF THE SINGLE SUBJECT CANDIDATE
1. Sign the SSTE Program Completion Contract
2. Use the “Becoming a Transformative Educator” document to guide reflection and monitor their own progress
3. Verify passing scores on appropriate CSET and CBEST (or other BSR) exams prior to the start of your second
semester in the field, Advanced Methods course and PRAXIS Seminar II—these must be verified by the
add/drop deadlines of Jan Term (for those finishing in the spring) and summer term (for those finishing in the
fall).
4. Participate in the placement meeting and training for Fieldwork
5. Be at the Fieldwork school site campus as required – 3-4 hours/day during the first semester and 4-5 hours/day
during the second semester – your time in the field must total at least 600 hours over the span of the program
*in addition to teaching/supporting students during class, Candidates are expected to work with their
students outside of their teaching periods. Examples of outside work include, but are not limited to, cosponsoring a club, tutoring students, or coaching a sport at the site.
6. Submit Fieldwork Journals to College Supervisor each week of placement +
7. Assume instructional responsibility (as described on pages 44 - 47) and work closely with the Cooperating
Teacher in the preparation of your lesson plans and fieldwork notebook++
8. Meet regularly with Cooperating Teacher to plan, obtain ideas and resources. Keep the Cooperating Teacher
informed of curriculum plans and any relevant issues
9. Demonstrate competence in planning, implementing, and evaluating individual lessons – these will be evaluated
through edTPA and the final assessments.
10. Complete edTPA requirements in a timely manner, which includes following all policies for edTPA, and getting
necessary permissions for recording in classrooms and using student work
* frequent or extensive delays may result in faculty NOT reviewing materials prior to submission.
11. Communicate regularly with the College Supervisor to discuss progress toward meeting the TPEs.
12. Attend classes at the KSOE and satisfactorily complete all course work—eventual completion of courses with a
B- or better and clear any “incompletes.”
*if you earn an incomplete (I) grade in any class, then you must make sure to complete all requirements
before that grade expires (see KSOE academic calendar). Failure to complete those requirements by the
expiration date will result in a Failing (F) grade. You can fill out a Special Action Petition (see Registrar’s
site) prior to that expiration date to extend the deadline. Consult with your advisor and instructor of the
course to determine an appropriate date for that extended deadline.
**grades for PRAXIS I and PRAXIS II are tied to your fieldwork. You might end up with I’s in those classes
until fieldwork requirements if your student teaching site’s semester ends after our semester at SMC. This is
typical, and are adjusted in a timely manner once your fieldwork or student teaching is complete. Consult
your College Supervisor and Placement Coordinator if you have concerns.
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13. Maintain regular communication with College Supervisor, Cooperating Teacher, Course Instructors, and
advisor(s).
14. Notify the Cooperating Teacher and College Supervisor, as soon as possible, in the event of an emergency
absence
15. Take part in Mid-Semester Assessment and meeting with the Cooperating Teacher and College Supervisor
16. Complete the Field Experience Final Assessment form and participate in a final, three-way evaluation conference
17. Complete an on-line evaluation of the College Supervisor and Cooperating Teacher at the end of the placement
Notes:
+

Candidates will be asked to keep a fieldwork journal, with entries posted at the end of each week (due by
11:30 pm Friday—alternative arrangements must be approved). The entries should be provided electronically
(body of an e-mail, attachment, or through a shared drive) to the College Supervisor Fieldwork. These entries
are important as journals provide evidence in relation to Standard VI: Developing as a Professional Educator.
They give the Candidates an opportunity to reflect about their fieldwork and to communicate with their College
Supervisor the challenges and successes experienced during student teaching. Journal entries should be written,
but there are some occasions when it may be more appropriate or convenient to have phone or in-person
conversations. If such conversations are held in lieu of a formal entry, then key points from these discussions
must be summarized in written form by the Candidate or College Supervisor.
++

A fieldwork notebook/portfolio will be kept by each Candidate in the Single Subject Program. Not all
evidence for the TPEs will be apparent during observations. So, your notebook will contain lesson plans that
you develop/revise (see below), as well as other items that demonstrate you meeting some of those TPEs. These
items may include, but are not limited to, your signed Completion Contract, reflections that arise from going
through the Becoming a Transformative Educator document, classroom context forms/inventory, a guardian
contact log, meeting/PD log, assignments from your courses, conference notes, and pieces from your edTPA
(updated forms will be maintained in the Student Teacher Resource folder). The Notebook should be available
for review by the Cooperating Teacher and College Supervisor on a regular basis.
Lesson Plans At the very minimum, students will maintain weekly or block plans in their notebook following the
format provided in the methods course. Additional formats may be considered for review. These weekly plans
will be reviewed by the College Supervisor and they must contain sufficient detail to describe the learning
objectives, activities, and assessments. These weekly plans are especially important during the first few weeks
of a placement as the Candidate transitions to assuming more teaching responsibilities. Lessons that are being
observed by the supervisor must be described using the KSOE daily lesson plan template and the plan
must be sent at least ONE DAY prior to a visit. In addition to the plans, Candidates will present the College
Supervisor with other materials they will need for the observation. College supervisors may cancel an
observation if these plans are not submitted in a timely manner. Re-scheduled observations may disrupt a
Candidate’s progress and affect final evaluations, which may result in delayed final grades.
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ADDITIONAL RESPONSIBILITIES/NOTES FOR EMPLOYED CANDIDATES
Completing the Credential Program while employed as a teacher is challenging. It is important to
make sure you are meeting all program AND employment responsibilities. These will vary depending
on your status:
Short-Term Staff Permit (STSP) and Pr ovisional I nter nship Per mit (PI P):

-Ensure that your district/school is providing the support outlined in the CTC leaflet
*STSP Leaflet http://www.ctc.ca.gov/credentials/leaflets/cl858.pdf
*PIP Leaflet http://www.ctc.ca.gov/credentials/leaflets/cl856.pdf
-Work with your administrator to identify a support provider who will act as “Cooperating Teacher” for the
purposes of observations and meetings with your College Supervisor
-Inform your College Supervisor, and Coordinator of Field Experience, of any problems that arise
Univer sity I nter nship—eligibility must be met befor e seeking positions:
-Provide the necessary documents to our Credential Analyst for your Intern Credential recommendation
-Participate in a placement meeting attended by the College Supervisor, Coordinator of Field Experience,
the District Provided Mentor, and an Administrator to discuss the Intern Support Plan and CTC regulations
-Maintain the Intern Support Log
-Abide by your contract—you are an employee of the district/school
-Inform your College Supervisor, and Coordinator of Field Experience, of any problems that arise
Private School Teacher:
-Work with your administrator to identify a support provider who will act as “Cooperating Teacher” for the
purposes of observations and meetings with your College Supervisor
-Inform your College Supervisor, and Coordinator of Field Experience, of any problems that arise
-You are required to gain experience in Clinical Sites (see glossary of terms) that meet the CTC
requirements. You will need to complete a summer course, MSTE/CLAD 440 (2 units), which includes a
150-hour set of field placement(s) in summer/post-session public school settings. This course and
experiences emphasizes the practice of methods and use of materials for teaching English Language
Development (ELD) and sheltered content to English Learners.
Coursework Challenges
Our program acknowledges that because of the work an intern (employed candidate) will do in the course of
employment as an educator, a number of the learning outcomes of a course assignment may be have been
met. Rather than duplicate that work, you may complete a challenge to demonstrate you have the necessary
experience and understanding. There is a protocol, and it requires you be proactive, communicate with your
instructor(s), and fill out the documentation (see forms) in a timely manner.
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RESPONSIBILITIES OF COLLEGE SUPERVISOR
1.
2.
3.
4.

5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

Coordinate placement meeting and training
Serve as liaison between Kalmanovitz School of Education and the school site
Conduct an initial placement meeting with the Candidate and Cooperating Teacher
Complete paperwork as required – Placement Verification Form, Teaching and Learning Fieldwork
Contracts, Observation Forms, and Evaluation Forms (updated versions will be maintained in the
Supervisor Resources folder)
Review lesson plans, including those for edTPA (when appropriate)
Review Fieldwork Notebook
Read and respond to Fieldwork Journals
Observe the Candidate instructing students in the classroom as required (described on pages 45 - 48)
Maintain communication with the Candidate for duration of placement(s)
Provide support, encouragement, feedback, and constructive criticism to Candidate concerning the field
experience
Maintain contact and encourage open communication with school administrators, Cooperating Teachers,
and Field Placement Coordinator.
Facilitate the final evaluation and complete the Field Experience Assessment with additional input from
the Candidate and Cooperating Teacher
Enter Final Assessment scores and comments on TaskStream
Submit necessary paperwork to the Coordinator of Field Experience

15. Complete a final evaluation of the Cooperating Teacher (will be completed on-line)
16. Attend Supervisor Meetings and commit to on-going professional development which will include an
orientation to/review of the program’s expectations, program curriculum and assessments, TPEs, and
edTPA. These meetings will also help ensure College Supervisors maintain current knowledge of
effective supervision approaches.
17. If appropriate, write a letter on SMC letterhead evaluating the student teacher’s growth and progress at
the conclusion of the field and student teaching experience. This letter should be given directly to the
student.
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RESPONSIBILITIES OF COOPERATING TEACHER
1. Complete training as required by the CTC. Previous training from supporting student teachers—in our
program or others—can be used towards part of this requirement.
2. Take time before the placement begins to clearly explain your expectations to the Candidate and College
Supervisor
3. Communicate with the Candidate daily regarding lesson planning
4. Evaluate lessons and other classroom activities
5. Review lesson plans and help the Candidate choose scaffolding strategies and activities to meet the
needs of individual students in the class
*Candidates will also be asked to share their plans for EDTPA
6. Review Fieldwork Notebook
7. Observe the Candidate as he/she engages in classroom instruction and provide feedback
8. Communicate with the College Supervisor about the Candidate’s performance, including both observed
growth and any concerns about the placement
9. Contact the Field Placement Coordinator regarding concerns about College Supervisors or other issues
that cannot be resolved after initial conversations with a College Supervisor and/or Student Teacher
10. If necessary, verify the number of hours of field experience completed by the Candidate
11. Collaborate with the College Supervisor to complete the Mid-Semester Review Assessment form
12. Complete the Field Experience Final Assessment form and participate in a final conference with the
Candidate and the College Supervisor
13. Complete a final evaluation of the College Supervisor (will be completed on-line).
14. If appropriate, write a letter on school letterhead evaluating the student teacher’s growth and competence
at the conclusion of the field and student teaching experience. This letter should be given directly to the
student teacher.
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SSTE Fieldwork Notebook
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You will maintain this fieldwork notebook (virtually or physically) during your placement(s). The
notebook contains lesson plans and other items to help demonstrate that you are meeting various
TPEs. Aside from the KSOE Lesson Plan Template, the other forms provided are only models; you
may use other templates as long as they have been approved by an instructor or your College
Supervisor. Electronic and updated versions will be maintained in the Student Teacher Resource
Folder. Artifacts you might include:
• assignments from courses
• notes from observation conferences
• journal entries
• letters of recommendation
• notes from guardians
• edTPA
• fieldwork assessments
You may decide to also include some of these same items in your Digital Portfolio that is completed
in your final methods class. Upon completion of the program, that portfolio and your notebook will
be reviewed by an advisor and/or the Field Experience Coordinator to help inform your Induction
Plan for your district/school.
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Class Inventory/Context for learning (adapted from edTPA)
Use the Context for Learning Information to supply information about your school/classroom
context.
About the School Where You Are Teaching
1. In what type of school do you teach? (Type an “X” next to the appropriate description; if “other”
applies, provide a brief description.)
Middle school:

High school:

Other:

(please describe):

2. Where is the school where you are teaching located? (Type an “X” next to the appropriate
description.)
City:__

1

Suburb:__

Town:___

Rural:___

3. List any special features of your school or classroom setting (e.g., charter, co- teaching, themed
magnet, remedial course, honors course) that will affect your teaching in this placement.
About the class you selected
1. What is the name of this course?
2. What is the length of the course? One semester: __

One year: __

Other (please describe):

3. What is the class schedule (e.g., 50 minutes every day, 90 minutes every other day)?
4. Is there any ability grouping or tracking in history/social studies? If so, please describe how it
affects your class.
5. Identify any textbook or instructional program you primarily use for history/social studies instruction. If
a textbook, please provide the title, publisher, and date of publication.
6. List other resources (e.g., electronic whiteboard, resource library in classroom, online resources) you
use for history/social studies instruction in this class.
About the Students in the class you selected
1. Grade-level composition (e.g., all seventh grade; 2 sophomores and 30 juniors):
2. Number of students in the class:
males:

females:

3. Complete the charts below to summarize required or needed supports, accommodations, or modifications for
your students that will affect your instruction in this learning segment. As needed, consult with your
cooperating teacher to complete the charts. Some rows have been completed in italics as examples. Use as
many rows as you need.
Consider the variety of learners in your class who may require different strategies/supports or
accommodations/modifications to instruction or assessment. For example, students
 With Individualized Education Programs (IEPs) or 504 plans

 With specific language needs
 Needing greater challenge or support
 Who struggle with reading
 Who are underperforming students or have gaps in academic knowledge

1 If you need guidance when making a selection, reference the NCES locale category definitions
(https://nces.ed.gov/surveys/ruraled/definitions.asp) or consult with your placement school administrator.

60

Students with IEPs/504 Plans
IEPs/504 Plans:
Classifications/Needs

Number of
Students

Supports, Accommodations, Modifications,
Pertinent IEP Goals

Example: Learning disability

2

Close monitoring, copy of PowerPoint notes and follow up

Students with Specific Language Needs
Language Needs

Number of
Students

Supports, Accommodations,
Modifications

Example: English language
learners with only a few
words of English

2

Pre-teach key words and phrases through examples
and graphic organizers (e.g., word cluster,
manipulatives, visuals)
Have students use pre-taught key words and graphic
organizers to complete sentence starters

Example: Students who
speak a variety of English
other than that used in
textbooks

5

Make connections between the language students bring and
the language used in the textbook

Students with Other Learning Needs
Other Learning Needs

Number of
Students

Supports, Accommodations,
Modifications

Example: Struggling readers

5

Provide oral explanations for directions
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KSOE Lesson Plan Template

LESSON PLAN #_____
Essential Question Guiding the Lesson/Unit:
Grade:
Content Area:
Lesson #
/
(Total lessons in unit)
Brief description of the lesson:
Time Allotted:

Classroom organization(s) (seating arrangement, grouping, group roles):

Resources and materials:
Content/Common Core Standard(s):

Teaching Tolerance Social Justice Standard(s):

Learning Objectives (Academic, Digital, Social, Civic). Students will be able to…

Prerequisites. What skills, knowledge, and prior experience do students need for this lesson?
Relevance. How will you connect to students' interests, backgrounds, and Community Cultural Wealth? Local or global
events? Why is this topic important for students to study and/or act upon?
Arts and Technology Integration. In what ways will students learn or integrate the arts and technology?
Academic Language Demands. What academic language is used in the lesson? (Vocabulary, language structure and
conventions, genres, symbols, etc.). What are the language demands of the tasks? Please address receptive (listening,
reading) and productive (speaking, writing) skills. How will you make the academic language accessible to all students?
Key ELD Standard(s):
Accommodations (to ensure all students have access to the curriculum): How will address the specific needs of your
English learners? How will you address the specific needs of your students with special needs?
Assessment. What evidence (formative and summative) will the students produce to show they have met the learning
objectives? How will you make assessments accessible for language learners and/or students with special needs? What
criteria will you use to interpret the evidence? How will the evidence affect your next steps in teaching?
Instructional Sequence. Include the following: Introduction (Will students complete a warm-up or “do now”? How will
you begin the lesson? How will you engage and motivate learners, connect to prior experience, activate prior knowledge
and/or share learning objectives?), Checks for Understanding / On-going informal assessment (How will you know
what students are understanding?), Closure (How will learners summarize or reflect on what they learned (e.g. share
work, share a strategy, share a process, discuss what they learned, raise a new question)?, and Extending the
Lesson/Homework.
Time
Activity. What is the teacher doing? What are students doing?
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Block Plan Template
Monday
Tuesday
Wednesday
General Topic(s) Covered: e.g.) Introduce themes and begin reading The Great Gatsby

Thursday

Friday

Objective(s)

Objective(s)

Objective(s)

Objective(s)

Objective(s)

Activities:

Activities:

Activities:

Activities:

Activities:

Assessments:

Assessments:

Assessments:

Assessments:

Assessments:

Homework:

Homework:

Homework:

Homework:

Homework:

Objective(s)

Objective(s)

Objective(s)

Objective(s)

Objective(s)

Activities:

Activities:

Activities:

Activities:

Activities:

Assessments:

Assessments:

Assessments:

Assessments:

Assessments:

Homework:

Homework:

Homework:

Homework:

Homework:

General Topic(s) Covered:
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Subject of message (this
should include an intro, positive
comment about student performance
and perhaps area in which you need
the support of the family for
improvement of the child)
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Your contact
information
shared (check)

Contact (email or
phone)

Child’s
initials

Class/period

Date

Guardian Contact Log
Response from
guardian(s)/adult

Next steps?

Professional development/meeting log

Date

Meeting type
(staff, PLC,
IEP, SST,
etc…)

Objective(s), focus area(s), and/or key
points discussed

How will this inform my practice?
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Forms

*FORMS MAY BE REVISED THROUGHTOUT THE YEAR TO ACCURATELY REFLECT TRANSITIONS IN OUR PROGRAM; UPDATED
DOCUMENTS WILL BE PROVIDED TO CANDIDATES AND/OR COLLEGE SUPERVISORS. THE ELECTRONIC VERSION OF THE
HANDBOOK WILL CONTAIN UPDATED VERSIONS
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SSTE Completion Contract DRAFT—if updated, the final version will be provided to you
by the instructor of SSTE 215 and maintained in the resource folder
SSTE Program Contract
Please read through the following sections carefully. By signing this form, you are acknowledging that
you have read, understood, and agreed to the following policies of the SSTE program. These
contractual agreements are based on the Saint Mary’s College Graduate and Professional Studies
policies and the California Commission on Teacher Credentialing’s Teacher Performance
Expectations.
Saint Mary’s College Classroom Expectations
1. On time to class (online and in person) and after break
a. You must notify your instructor via email a minimum of hour before class)
2. Be focused and ready to engage the entire class
a. Use tools for learning
i. E.g.) Do not engage in social media, sports, grading papers, or anything that is
not directly related to the class lesson
3. Professional communication standards (Article III, B, 2.)
a. Please use respectful language when addressing your classmates, supervisor,
cooperating teacher, faculty and staff members, and your students.
i. While there may be times you are frustrated, please refrain from using
disrespectful and/or disparaging language towards anyone or group of people.
ii. Be solution-oriented. Offer suggestions/ideas instead of finger pointing and
blame.
b. When addressing your classmates, supervisor, cooperating teacher, faculty and staff
members, please use professional titles unless otherwise stated by that person. E.g.)
Professor ---, Dr. ---, Mr. --c. Respect preferred gender pronouns (PGP)
i. Use the PGP that each individual prefers
4. Online courses (Article III, B, 2. & 6.)
a. Do not drive during the class sessions
b. You must get approval from both Praxis instructors if you will attend the class that you
are not registered in
c. Do not consume alcohol before or during class
5. Bring an Internet-enabled device for class
Field Placement Classroom Expectations
1. Be on time (TPE 6.6)
a. You must notify your CT at the evening before teaching if you will late or absent
2. Be ready and prepared to teach (TPE 6.6)
a. Have lesson plans for your CT and/or college supervisor
b. Have graded student work in a timely manner
c. Be ready with energy and enthusiasm with each of your classes
3. Use appropriate language (TPE 6.5)
a. Use appropriate language when speaking with students and your CT
b. Be conscientious of the content you discuss with your students and CT
i. Different topics may be triggering and/or inappropriate for different students
4. Self-Advocacy (TPE 6.3)
a. Communicate your needs with your CT and college supervisor
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i. Let them know if something is not working and offer an alternative/suggestion
ii. Don’t let it fester until you explode
1. E.g.) A communication breakdown, need for more planning time,
confusion over how something is taught
5. Mandated Reporting (TPE 6.4, 6.6)
a. If you learn that a child has been or is abused or neglected (sexually, physically,
psychologically), you must communicate this with your CT and call the Emergency
Response Child Abuse Reporting phone number
i. Alameda County
510-259-1800
ii. Contra Costa County 925-646-1680 – Central
510-374-3324 – West
925-427-8811 – East
877-881-1116
http://www.childsworld.ca.gov/res/pdf/CPSEmergNumbers.pdf
b. For more information, https://www.cde.ca.gov/ls/ss/ap/childabusereportingguide.asp
6. Punitive and corporal punishment is prohibited (TPE 6.5)
a. Do not use physical, emotional, nor psychological punishments against your students. It
is unethical and illegal.
Mediation
If any of the aforementioned expectations are not followed, you will engage in the following mediation
practices in descending order. If the same expectation is not followed a second time, you will
progressively move through each step below.
1. Meeting with student and faculty member
a. Discuss which expectation(s) were not followed and what next steps can be taken to
address the roots of the problem so that it will not be repeated
2. Restorative Justice Circle with student, faculty member, and/or program director/facilitator
a. We will follow a RJ Circle protocol
i. All members will describe what happened (from their perspective)
ii. All members will express how they felt in the situation
iii. All members will express how they feel now
iv. All members will share who may have been hurt in the process
v. All members will discuss possible ways to rectify the harm that has taken place
3. Report of conduct submitted to SMC & Student Discipline Hearing (Article IV)
a. The dean of the school, or designee, will decide which of the two hearing options will be
used.
i. A hearing between a hearing officer and the student(s) individually;
ii. A hearing before a Disciplinary Hearing Board (DHB) panel.
4. Possible Removal from SSTE program

I agree to the SSTE Program Contract in the SMC classroom and in my field placement. I
understand that if those expectations are not followed, I agree to participate in the four step
mediation process and the results of each step.

70

Becoming a Transformative Educator Inventory DRAFT—if updated, the final version will
be provided to you by your instructor in SSTE 215
“Dehumanization, which marks not only those whose humanity has been stolen, but also (though in a different
way) those who have stolen it, is a distortion of the vocation of becoming more fully human. The struggle for
humanization, for the emancipation of labor, for the overcoming of alienation, for the affirmation of men and
women as persons … is possible only because dehumanization, although a concrete historical fact, is not a given
destiny but the result of an unjust order that engenders violence in the oppressors, which in turn dehumanizes
the oppressed” (p. )
Much like how Paolo Freire described the process of becoming more fully human in the struggle for liberation
(for the oppressed and the oppressor), becoming an educator requires one to constantly engage in critical praxis
or the process of self-reflection, reflective action, and collective reflective action. As teachers, we are imbued
with the power and responsibility to interrupt the systems and cycles of oppression in our classrooms through
transformative action, which include some of the following:
1) Creating an inclusive community that disrupts and explicitly challenges dominant values that
dehumanize one another and rebuilt the humanizing world we want to see
2) Developing curriculum that prioritizes critical consciousness and equity
3) Enacting culturally sustaining and community-responsive pedagogy
Beyond content and pedagogical knowledge, which will be assessed through required observations by your
college supervisors, there are other dispositions and characteristics a transformative educator must possess. We
must begin by making an honest assessment of our respective positionalities, values/beliefs, dispositions,
characteristics, and skills. We must also create a realistic plan of action in how we can grow and thrive in the
process of becoming transformative educational leaders.
Based on a litany of research-based scholarship, our experiences working in K-12 schools, and interviews with
school administrators and teachers, we have created a set of characteristics and dispositions that have been found
in successful, effective, and transformative teachers. Some describe your work with students (S), while others
describe your work colleagues (C), and some describe your work as an individual (I). Tier I focuses on
Dispositions whereas Tier II focuses on Characteristics of becoming a Transformative Educator.
These categories and its guiding questions far surpasses the minimum expectations of the California Commission
on Teacher Credentialing’s Teacher Performance Expectations. Do not view these categories as static and
immobile. Life is impermanent. The one constant in life is that everything is constantly changing. By identifying
where you are currently, you can work to grow in areas that may help you become a transformative educator.
Use the questions below each category as a guide to assess your strengths and areas for growth on the Likert
scale. Provide evidence in your past and current life to substantiate each score. You may seek the advice of close
friends and family members on their views of these categories to help you self-assess. Finally, provide a score
based on where you would like to be at your next assessment and what you need to continue to grow in your
process of becoming.
Tier I - Dispositions
Characteristics &
Dispositions

Purpose/
Mission-driven
TPE 3.4, 6.3, 6.5

Student (S),
Colleagues
(C),
Individual (I)

S, C, I

Guiding Questions






Do you have a clear sense of why you are in the education field, specifically why you
are a teacher?
How do your thoughts/disposition/actions/behaviors reinforce your goals as a
teacher?
Is your purpose as a teacher more than disseminating knowledge and skills, but
facilitating young people to become empowered to navigate and improve the world
for everyone, especially those who have been historically oppressed?
How do you work with colleagues with your purpose in mind?
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Reflectiveness

S, C, I



How do you seek out personal and professional development opportunities to
strengthen your knowledge and skills to support your purpose-driven approach to
teaching?



When faced with a challenging situation, do you reflect upon your role in it and how
you could have done things differently?
Do you examine how you may have contributed (your behavior/ actions/ thinking/
identity) intentionally or unintentionally to the results?
Do you examine themes and trends, based on past results, in making future decisions?
Are you more likely to think about your role in a scenario than blame others?
Do you attempt to analyze yours and others motivation(s) for why something
happened?
Do you keep an open mind in seriously considering the feedback from others?



TPE 6.1, 6.2






Problem-Solver

S, C, I







Cultural
Humility

S, C, I



TPE 1.1, 3.2, 4.1,
6.2

Community
Responsiveness





S, C, I




TPE 1.1, 1.2, 1.3,
4.6, 6.4




TraumaInformed

S, I




TPE 1.1, 2.4, 5.6,
5.8, 6.5



When faced with a problem/challenging situation, are you likely to attempt to find a
resolution with whatever means possible?
Do you attempt to go through a problem-solving process (collect information to better
understand the problem, analyze the information and come out with a possible
solution, test it out, reflect on its effectiveness, and determine the need to reiterate)?
Do you incorporate the use of others and tools to attempt to resolve a problem?
Are you usually able to come up with several possible solutions to remedy a problem,
including thinking outside the box and being creative?
Are you not typically stymied by multiple obstacles/challenges to a problem?
Do you recognize that your positionality (gender, race, sexual orientation,
socioeconomic background) and life experiences biases your lens in how you see
others, particularly those who come from a vastly different position as you?
Are you interested in learning about and from others, especially those from
historically marginalized communities and are not in positions of power?
Do you purposely seek out the perspectives of those from nondominant backgrounds
(people of color, undocumented, materially unprivileged, LBGTQAII)?

Do you try to include the voices of students, their families, and community partners
in your curriculum, pedagogy, and classroom space?
Do you seek out and incorporate the opinions of students, their families, and
community partners in making decisions about the structure, systems, and space of
your classroom?
Do you think about how your curriculum and pedagogy teaches knowledge and skills
that are beneficial to your students’ lives and the betterment of their community?
Do you work with colleagues to improve the conditions of the school for the wellbeing of the community?
Are you knowledgeable of the oppressive conditions that lead to trauma and know
how to respectfully manage the manifestations of it?
Do you actively seek out resources/experts to better understand how trauma may have
impacted the outcome(s)?
Do you balance honoring the effects of trauma with inspiring students to meet high
expectations, rather than lowering expectations because one feels sorry for the
person?

Tier II – Characteristics
Characteristics &
Dispositions

Prepared/
Disciplined/
Persistent/
Resilient

Student (S),
Colleagues (C),
Individual (I)

S, C, I

Guiding Questions





When provided with a project, do you have the self-discipline and persistence to
complete it on time (barring unforeseen barriers)?
Are you usually prepared/over-prepared for any situation?
Despite overwhelming challenges/obstacles, do you persist in solving a problem,
sometimes with the help of others or seeking additional resources?
Would your friends/family/colleagues say that you are a reliable person?

TPE 6.3
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Hold High
Expectations

S






Do you set no limits on what your students can achieve?
Do you believe every student can be successful?
Do you constantly challenge every student to do the best they can?
Do you have strategies to build students’ self-confidence, efficacy, and agency?

S, I



Are you able to tackle a big project, work backwards by identifying the
goal(s)/purpose(s) and break it down to smaller manageable parts to get it
completed?
Can you scaffold semester-long goals/outcomes into manageable weekly lesson
plans?
Are you able to delegate roles and responsibilities, effectively to others, when
necessary?

TPE 2.5, 6.5

Effective Project
Manager



TPE 3.3, 4.1



Personable

S, C

TPE 1.1, 6.5







Creating
Community

S



TPE 1.6, 2.1, 2.2,
2.3

Creative &
Resourceful
TPE 1.3, 1.5, 2.4,
3.4, 4.6, 4.7, 6.4





S, I





Are you perceived to be approachable by others?
Do you readily share personal experiences/perspectives with others?
Are you genuinely interested in learning as much about your students’ personal
interests as you can?
Does learning about students’ worlds (arts, sports, work, family) excite you?
Do you work well with others, especially when presented with a conflict, are you
able to work through it?
Do you actively think about how to create a space that students feel welcomed,
included, nurtured, and appreciated?
Do you incorporate things in your classroom space to support this (personal
touches, plants, rug, comfortable chairs, posters, etc.)?
Do you devote class time to activities that create community (check ins, healing
circles, restorative justice, icebreaker activities, getting-to-know/fun games)?
Are you able to make something, even with limited resources/materials?
Are you able to figure out/develop a new idea that’s outside the box?
If you don’t have what you need, do you actively seek out additional opportunities
to resolve the issue?
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FIELD EXPERIENCE ASSESSMENT – PRAXIS I/STUDENT TEACHING I
Date:

Candidate:

/
Print

Completed By:
•
•
•

/

Print

Signature

Candidate/Student Teacher
College Supervisor (CS)
Cooperating Teacher (CT)

DEFINITION OF TERMS
Beginning:

is aware of, or is beginning to develop the practices described in this standard

Developing 1, 2 and 3: is moving toward more self-direction and independence in their practice
with regards to the listed criteria.
Additional terms defined in footnotes of rubric pages—please read through those when
discussing and selecting criteria. There is space for additional notes on the final page.

This assessment is designed to monitor growth in The California Teacher Performance
Expectations (TPEs), and The California Program Standards. The first semester of fieldwork
represents a gradual assumption of responsibilities for our Candidates. We will help them gain
an understanding and demonstrate components of all the TPEs, but there will be a focus on the
following for which they will be evaluated:
TPE: 2 – Creating and maintaining effective environments for student learning
TPE: 4 – Planning Instruction and designing learning experiences for all students
TPE: 6 – Developing as a professional educator

Reflection questions and additional considerations will be posed to Candidates around the
remaining TPEs (1, 3 and 5) to help them develop and prepare for their second semester Student
Teaching. During that semester, they will be formally evaluated across all TPEs.

Directions: Read across each element of the standards from left to right. Select the descriptor/s that
best describe current practice. This will serve as a guide for self-reflection, conversation and goal
setting. Any examples provided within each criterion are not exhaustive; additional examples and
evidence can and should be considered for the purposes of evaluation.
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THIS TPE NOT FORMALLY EVALUATED IN PRAXIS I FIELDWORK

Teacher Performance Expectation 1: Engaging and Supporting All Students in Learning
A. Gathering and applying knowledge of students to engage them in learning (1.1, 1.3, 1.8, 2.4, 4.6)
Beginning: Candidate
conducts general survey to
collect data about
students. Plans and
practice do not clearly
incorporate or make
connections to information
gathered.

Developing: Candidate uses
information primarily from survey
or context forms to design
appropriate content and language
objectives. Some attempt to design
and implement lessons that meet
various learning needs. Monitors
learning during instruction and
attempts to make adjustments to
engage students in the moment.

Questions/Notes for consideration:

B. Supporting students with special needs (1.4, 1.6, 4.6, 6.4)
Beginning: Candidate
demonstrates some
understanding of their
responsibilities to students
with special needs;
Accessed at least one IEP
and has had some
communication with Ed
Specialist. Can articulate
some theories, principles,
and/or instructional
practices for
comprehensive instruction.

Developing: Knows how to access
IEPs and maintains sporadic
communication with Ed Specialist;
when appropriate or possible, attends
IEP meetings. Applies theories,
principles, and/or instructional
practices for comprehensive
instruction; articulates some
accommodations on plans.

C. Supporting language acquisition and development (1.6, 1.7)
Beginning: Candidate
demonstrates some
understanding of English
language development;
identifies general
strategies and supports,
but they do not necessarily
align with specific language
demands of lessons or
students’ needs

Developing: Candidate implements
some general strategies and supports
to meet the needs of some of the
students; attempts to adjust
strategies based on varying language
demands and information gathered
about students; accommodations
mostly limited to receptive
processes; has some understanding
of ELPAC or other formal ways to
assess academic language.

Questions/Notes for consideration:

Questions/Notes for consideration:

D. Communicating with students and families (1.2, 1.4, 3.8, 5.3, 5.5, 6.4)
Beginning: Candidate
reaches out to families
when required or
encouraged to do so;
Sporadic communication
with students and families
about achievement and
expectations.

Developing: Candidate reaches out to
families independently; ongoing
communication with students and
families about achievement and
expectations. Some systems in place
to document and mediate
communication.
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Questions/Notes for consideration:

COMPLETE FORMAL EVALUATION OF THIS TPE FOR PRAXIS I

Teacher Performance Expectations 2: Creating and Maintaining Effective Environments for Student
Learning
A. Establishing a climate that promotes safety, fairness, respect, and inclusion (2.1, 2.2, 2.3, 2.4)
Beginning: Candidate is
able to establish rapport
with individual students;
describes environment as
being fair and reminds
students to treat one
another with respect;
physical environment
allows students to access
materials

Developing 1: Candidate is
able to establish rapport with
individual students and
classroom as a whole;

Developing 2:
physical environment
allows for access to
materials and
facilitates interactions
among students, and
safety. For PE
specifically, this also
includes checking
equipment and
environment prior to
teaching.

Developing 3: if possible, displays
artifacts around room to promote
fairness and respect as well as
representing backgrounds/interests of
students; if NOT possible, candidate
engages in discussions with CT or CS
about how those items already
displayed promote fairness, respect,
and represent students and/or what
they might include in their own
classrooms to meet those goals.

Developing 2:
students encouraged
to monitor progress
along specific learning
goals, but is still
mediated by
candidate directly;
assigned roles
facilitate
collaboration.

Developing 3: provides students with
materials they have prepared (i.e., task
check-lists, role description sheets,
etc…) to help monitor and mediate
progress to introduce independence
and autonomy

Developing 2: shares
and models
expectations for
interactions among
students as well as
teacher-to-student;

Developing 3: candidate helps
students develop skills for conflict
resolution within classroom and/or
other skills to help students take
charge of their learning

Developing 2: pacing
provides most
students time to
complete learning
activities,

Developing 3: transitions are
planned and most are timely

B. Fostering independence, autonomy, and collaboration (2.2, 2.5, 4.7)
Beginning: Uses some
strategies to develop
students’ individual and
group responsibilities;
Candidate monitors and
directs interactions

Developing: Provides some
opportunities for students to
act as leaders in large and/or
small groups; assigns specific
roles that mostly mediate task
completion.

C. Establishing and maintaining clear expectations for behavior (2.1, 2.3, 2.5, 2.6)
Beginning: Rules and/or
expectations for students
are posted in room;
inconsistent responses
to student behavior;
attempts to address
instances of intolerance
and harassment;
establishes consequences
that are mostly punitive.

Developing: Rules and/or
expectations for students are
posted; attempts to respond to
students more consistently;
recognizes and address
instances of intolerance and
harassment; attempts to
implement positive
interventions;

Beginning: Instructional
time is not always
allocated appropriately
and pacing is off.

Developing: Instructional time
is mostly allocated
appropriately;

D. Using instructional time effectively (2.5, 2.6, 4.4)

Remarks:

Mark Appropriate Overall Level (Beginning, Developing 1, Developing 2, Developing 3)
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THIS TPE NOT FORMALLY EVALUATED IN PRAXIS I FIELDWORK
Teacher Performance Expectations 3: Understanding and Organizing Subject Matter for
Student Learning
A. Demonstrating knowledge of subject matter and curriculum frameworks (1.5, 3.1, 4.3)
Beginning: Candidate
Developing: Candidate attempts Questions/Notes for consideration:
knows how to access state
to develop central focus and
adopted standards and
units around standards;
curriculum frameworks;
lessons within units are loosely
references standards on
connected to central focus;
daily lesson plans; lessons promotes some critical thinking
not necessarily tied
as identified in Subject-specific
together into cohesive unit.
Pedagogical skills

B. Making content accessible (3.2, 3.4, 3.5, 3.6, 3.8, 4.8)
Beginning: Candidate
Developing: Candidate uses
relies mostly on direct
multiple means of
instruction; lists some
representing, expressing, and
accommodations on plans,
engaging students; identifies
but they are not necessarily accommodations based on
related to specific students
different language or learning
in class.
needs of some students in class

Questions/Notes for consideration:

C. Interrelating ideas across subjects and disciplines (3.1, 3.3, 3.4, 4.3, 4.6)
Beginning: Learning
Developing: Candidate develops Questions/Notes for consideration:
sequences limited to
some learning sequences that
candidate’s specific subject
integrate elements of core
area.
disciplines; may collaborate
with instructor in other class(es)
to develop joint short-term
assignments.
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COMPLETE FORMAL EVALUATION OF THIS TPE FOR PRAXIS I
Teacher Performance Expectations 4: Planning Instruction and Designing Learning
Experiences for All Students

A. Drawing on and valuing students’ backgrounds, interests and developmental learning needs (4.1, 4.2)
Beginning: Candidate is able
Developing 1: Candidate Developing 2: Candidate
Developing
to locate information about
incorporates
is able to locate
3: Candidate is able to
students’ current academic
information about
information about
locate information
status, learning needs and
students’ current
students’ language
about students’
goals, and language proficiency academic status, learning
proficiency status,
backgrounds and
status.
needs and goals, into
assessment data, and
needs; attempts to
short-term plans.
cultural background;
create long-term plans
attempts to incorporate
to incorporate that
that information into
information
short-term plans.
B. Establishing and articulating goals for student learning (4.4, 4.5, 6.4)
Beginning: Content objectives
Developing: Content and Developing 2: designs
Developing 3: designs
are identified on lesson plans,
Language objectives are
general short-term goals
general long-term
and they are explained to
identified on plans;
for student learning
goals for student
students regularly.
candidate regularly
learning
explains objectives,
including how they
support one another;

C. Modifying plans and instruction to adjust for student needs (1.4, 3.6, 4.4, 4.5, 5.8)
Beginning: Plans list general
Beginning: Plans include
Developing 2: attempts to Developing
accommodations for students;
specific accommodations
implement at least two
3: implements at least
may or may not be tied to specific
needs of students

for students and attempts to
implement appropriate
instructional strategies;
implementation is sporadic

appropriate instructional
strategies regularly

Remarks:

Mark Appropriate Overall Level (Beginning, Developing 1, Developing 2, Developing 3)
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two appropriate
instructional strategies
regularly

THIS TPE NOT FORMALLY EVALUATED IN PRAXIS I FIELDWORK
Teacher Performance Expectations 5: Assessing Student Learning
A. Designing appropriate assessments (5.1, 5.3, 5.6, 5.7)
Beginning: Candidate has
general understanding of
informal/ formal and
formative/summative
assessments; actual design
assesses superficial
understanding; monitoring
strategies limited to generic
“checking for
understanding.”

Developing: Candidate
demonstrates knowledge of
design principles, such as test
construction, test question
development that assess
critical thinking; understands
scoring approaches, including
rubric design; able to
articulate and practice active
and specific monitoring
strategies; make general
accommodations or
modifications for language
and/or learning needs.

Questions/Notes for consideration:

B. Using the results of assessments to develop and modify instruction (5.2, 5.6, 5.7, 5.8)
Beginning: Candidate able
to present trends in whole
class learning based on
results; might suggest
general ways to reteach
based on results or
adjustments are
superficially related to
learning needs; future
instruction not clearly
informed by assessment
outcomes.

Developing: Candidate able to
present trends in whole class
learning and that of
individuals based on
multiple measures; future
instruction includes targeted
support to individuals and
the larger group, which take
into consideration language or
learning needs.

Questions/Notes for consideration:

C. Providing feedback and communicating assessment results (5.3, 5.4, 5.5, 6.4)
Beginning: Candidate
provides feedback on
assessments in a timely
manner; addresses some
needs while monitoring
learning during instruction.

Developing: Candidate
provides timely feedback that
helps students improve their
understanding and
encourage academic
progress.

Questions/Notes for consideration:
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COMPLETE FORMAL EVALUATION OF THIS TPE FOR PRAXIS I
Teacher Performance Expectation 6: Developing As a Professional Educator
A. Reflecting on teaching practice and values (6.1, 6.2, 6.7)
Beginning: With some prompting,
Candidate recognizes areas of strength
and those that need improvement;
proposes changes in practice that are
superficially related to performance or
learning (i.e., task management, pacing,
improving directions) of students; does
not consider how implicit or explicit
biases affects their practice

Developing: Candidate can
independently articulate
some areas of strength and
those that need
improvement;

department, staff) if prompted by CT or
CS; communication with families is
sporadic and mostly unidirectional;
professional learning goals are vague or
not tied to reflections; resistant or does
not attempt to enact suggestions from CT
and/or CS

regular basis; communicates
with families regularly, but
still mostly as a way to
provide updates on student
performance; with help from
CS or CT, establishes
professional learning goals
that are tied to issues
addressed in reflections and
discussions;

Developing
2: proposes changes

that focus on individual
and collective learning
needs of students;

Developing
3: Candidate

references their biases
as potentially affecting
their practice

B. Working with communities, families, and colleagues to improve professional practice (1.2, 4.6, 5.4, 6.4)
Beginning: Meets with CT on a regular
Developing: Meets with CT
Developing 2:
Developing
basis; attends additional meetings (PLC,
and other colleagues on a
communicates with
3: Attempts to
families regularly; with
help from CS or CT,
establishes
professional learning
goals that are tied to
issues addressed in
reflections and
discussions; attempts to
enact suggestions to
meet those goals.

C. Practicing professionalism and understanding responsibilities (6.3, 6.5, 6.6)
Beginning: Candidate maintains plans
Developing: Candidate
Developing 2: plans
for fieldwork notebook; other items in
notebook updated upon prompting;
lesson plans mostly complete, but
sometimes sent to CS late; needs
reminding to complete weekly
reflections; has some understanding of
professional responsibilities to students;
asks for/needs assistance in mediating
conversations with CT; shows up to
placement on time and informs CT of
absences

maintains various
documents for fieldwork
notebook and lesson plans
are complete; may need
suggestions on additional
items to include in notebook;
demonstrates professional
responsibilities with students
and colleagues;

and reflections
regularly sent to CS on
time;

Remarks:

Mark Appropriate Overall Level (Beginning, Developing 1, Developing 2, Developing 3)
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independently establish
learning goals; regularly
enacts suggestions from
CS or CT to meet those
goals; can provide
reasonable
justification if they do
not follow CS or CT
suggestion(s)

Developing
3: initiates

communication with CT,
but may need assistance
to advocate for
professional needs.

Additional notes:

Teacher Performance Expectation 1: Engaging and Supporting All Students in Learning

Teacher Performance Expectations 2: Creating and Maintaining Effective Environments for Student
Learning

Teacher Performance Expectations 3: Understanding and Organizing Subject Matter for Student
Learning

Teacher Performance Expectations 4: Planning Instruction and Designing Learning Experiences
for All Students

Teacher Performance Expectations 5: Assessing Student Learning

Teacher Performance Expectation 6: Developing As a Professional Educator

Saint Mary’s College of California
PMB 4350, Moraga, CA 94575
tel. 925.631.4700 fax 925.376.8379
www.stmarys-ca.edu/ksoe
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FIELD EXPERIENCE ASSESSMENT –
PRAXIS II/STUDENT TEACHING II

Date:

/

/

Candidate:
Print

Signature

Print

Signature

Completed By:

Candidate
College Supervisor (CS)
Cooperating Teacher (CT)

DEFINITION OF TERMS
1-Beginning: is aware of, or is beginning to develop the practices described in this standard
2-Developing: is moving toward more self-direction and independence in his/her practice
3-Maturing:

is building competence in this standard

4-Integrating: is building competence in this standard, can teach independently and is becoming a
reflective practitioner
Additional terms defined in footnotes of rubric pages—please read through those when discussing
and selecting criteria. There is space for additional notes on final page.
This assessment is designed to monitor growth in The California Teacher Performance Expectations,
and The California Program Standards
Directions: Read across each element of the standards from left to right. Select the descriptor/s that
best describe current practice. All descriptors are cumulative. For example, to score Maturing, you
must meet all prior descriptors: Beginning, Developing and Maturing. This will serve as a guide for
self-reflection, conversation and goal setting.
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Teacher Performance Expectation 1: Engaging and Supporting All Students in Learning
A. Gathering and applying knowledge of students to engage them in learning (1.1, 1.3, 1.8, 2.4, 4.6)
Beginning: Candidate
conducts general survey2 to
collect data about students.
Plans and practice do not
clearly incorporate or make
connections to information
gathered.

Developing: Candidate uses
information primarily from survey or
context forms to design appropriate
content and language objectives.
Some attempt to design and
implement lessons that meet various
learning needs. Monitors learning
during instruction and attempts to
make adjustments to engage students
in the moment.

Maturing: Candidate collects
data about students using
multiple methods;3
Objectives clearly tied to data;
activities incorporate prior
experiences,
background/interests, language
proficiency, and learning
needs. Multiple methods of
monitoring learning during
instruction and makes
appropriate adjustments to
engage students.

Integrating: Candidate collects data
about students using multiple methods.
Applies knowledge of students,
including their prior experiences and
social-emotional learning needs to
develop strong plans. Recognizes
cultural, language, and socioeconomic
backgrounds and incorporates students’
funds of knowledge into practice.
Multiple methods of monitoring
learning, including student selfassessment, during instruction and
makes appropriate adjustments to
engage students.

Maturing: Accesses IEPs and
maintains regular
communication with Ed
Specialist and families; when
appropriate, attends IEP
meetings. Plans include
accommodations and are
clearly tied to specific IEP
goals for some students.

Integrating: Accesses IEPs and
maintains regular communication with
Ed Specialist and families; when
appropriate, attends IEP meetings.
Plans include accommodations and are
clearly tied to specific IEP goals for all
their students with special needs.
Helps students develop skills to
monitor their own progress towards
goals.

Maturing: Candidate aligns
practices with valid theories
and instructional programs to
support language
development4; implements
supports for receptive and
productive processes; uses
CELDT and develops
additional assessments (or uses
those of CT) to gather
information about prior
learning and proficiency

Integrating: Candidate aligns practices
with valid theories and instructional
programs to support language
development; implements supports for
receptive and productive processes,
including incorporation of visual and
performing arts; gathers information
in various ways to determine if
Standard English proficiency is also
affected by an identified disability.

B. Supporting students with special needs (1.4, 1.6, 4.6, 6.4)
Beginning: Candidate
demonstrates some
understanding of their
responsibilities to students with
special needs; Accessed at
least one IEP and has had some
communication with Ed
Specialist. Can articulate some
theories, principles, and/or
instructional practices for
comprehensive instruction.

Developing: Knows how to access
IEPs and maintains sporadic
communication with Ed Specialist;
when appropriate or possible, attends
IEP meetings. Applies theories,
principles, and/or instructional
practices for comprehensive
instruction; articulates some
accommodations on plans.

C. Supporting language acquisition and development (1.6, 1.7)
Beginning: Candidate
demonstrates some
understanding of English
language development;
identifies general strategies and
supports, but they do not
necessarily align with specific
language demands of lessons or
students’ needs

Developing: Candidate implements
some general strategies and supports
to meet the needs of some of the
students; attempts to adjust strategies
based on varying language demands
and information gathered about
students; accommodations mostly
limited to receptive processes; has
some understanding of CELDT or
other formal ways to assess academic
language.

D. Communicating with students and families (1.2, 1.4, 3.8, 5.3, 5.5, 6.4)
Beginning: Candidate reaches
out to families when required or
encouraged to do so5; Sporadic
communication with students
and families about achievement
and expectations.

Developing: Candidate reaches out to
families independently; ongoing
communication with students and
families about achievement and
expectations. Some systems in place
to document and mediate
communication.

Maturing: Candidate
maintains regular
communication with students
and families about
achievement, expectations.
Clear systems in place to
document and mediate
communication, including the
use of appropriate technology.

Integrating: Candidate maintains
regular communication with students
and families beyond updates on
achievement and expectations; helps
students develop skills to monitor
their progress and take responsibility of
some communication; Clear systems in
place to document and mediate
communication, including the use of
appropriate technology.

Remarks:

Mark Appropriate Overall Level (1-Beginning, 2-Developing, 3-Maturing, 4-Integrating)
1
2
3
4

2 Surveys may include context form from fieldwork notebook, conversations with Cooperating Teacher, course assignment, or edTPA
3 Additional methods may be conversations with colleagues, outreach to families, student narratives, etc.…
4 English immersion integrated and designated English language development, and Standard English acquisition.
5 Outreach initiated by coursework assignment, College Supervisor, or Cooperating Teacher
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Teacher Performance Expectations 2: Creating and Maintaining Effective Environments for Student Learning
A. Establishing a climate that promotes fairness, respect, and inclusion (2.1, 2.2, 2.3, 2.4)
Beginning: Candidate is able to
establish rapport with individual
students; describes environment as
being fair and reminds students to
treat one another with respect;
physical environment6 allows
students to access materials

Developing: Candidate is able
to establish rapport with
individual students and
classroom as a whole; if
possible, displays artifacts
around room to promote
fairness and respect as well as
representing
backgrounds/interests of
students; physical environment
allows for access to materials
and facilitates interactions
among students.

Maturing: Candidate
establishes strong
relationships with all students;
physical environment promotes
safety; multiple
representations of various
backgrounds around room;
attempts to reflect various
perspectives with curriculum
materials; physical
environment allows for access
to materials and facilitates
interactions among students.

Integrating: Candidate establishes
strong relationships with all students;
practices and physical environment
promote mental, intellectual, and
physical safety; multiple
representations of various
backgrounds around room;
curriculum reflects multiple
perspectives and is culturally
responsive; physical environment
allows for access to materials and
facilitates interactions among
students.

B. Fostering independence, autonomy, and collaboration (2.2, 2.5, 4.7)
Beginning: Uses some strategies to
develop students’ individual and
group responsibilities; Candidate
monitors and directs interactions

Developing: Provides some
opportunities for students to act
as leaders in large and/or small
groups; students encouraged
to monitor progress, but is still
mediated by candidate
directly or through materials
they have prepared (i.e., task
check-lists, role description
sheets, etc…)

Maturing: Multiple
opportunities for students to
act as leaders in large and small
groups; activities allow
students to share and examine
a variety of viewpoints;
students monitoring their own
progress, but candidate plays
large role in monitoring
behavior.

Integrating: Multiple opportunities
for students to act as leaders in large
and small groups; activities allow
students to share and examine a
variety of viewpoints; students
monitoring their own progress and
behavior.

C. Establishing and maintaining clear expectations for behavior (2.1, 2.3, 2.5, 2.6)
Beginning: Rules and/or
expectations for students are posted
in room; inconsistent responses to
student behavior; attempts to
address instances of intolerance and
harassment; establishes
consequences that are mostly
punitive.

Developing: Rules and/or
expectations for students are
posted; attempts to respond to
students more consistently;
shares expectations for
interactions among students as
well as teacher-to-student;
recognizes and address
instances of intolerance and
harassment; attempts to
implement positive
interventions; candidate helps
students develop skills for
conflict resolution

Maturing: Establishes and
maintains clear expectations for
student and teacher
behavior/interactions;
expectations incorporates
student input. Candidate
appropriately implements
punitive and positive
interventions for all students;
practices clearly aligned with
principles of Restorative
Justice; students play some
role in conflict resolution;
adapts systems based on
feedback from supervisor or
CT.

Integrating: Establishes and
maintains clear expectations for
student and teacher
behavior/interactions; Candidate
appropriately implements punitive
and positive interventions for all
students; practice guided by
principles of Restorative Justice;
students play major role in effective
conflict resolution and designing
expectations; regularly assesses
systems and makes adjustments in
response to students, families, and
school contexts.

Maturing: Instructional time is
allocated appropriately;
pacing provides time for
presentation, completion of
learning, and transitions are
timely.

Integrating: Instructional time is
allocated appropriately; pacing
includes ongoing review and
closure of lessons; timely transitions
integrated into learning activities

D. Using instructional time effectively (2.5, 2.6, 4.4)
Beginning: Instructional time is not
always allocated appropriately and
pacing is off.

Developing: Instructional time
is mostly allocated
appropriately; pacing provides
most students time to
complete learning activities,
and most transitions are
timely

Remarks:

Mark Appropriate Overall Level (1-Beginning, 2-Developing, 3-Maturing, 4-Integrating)
1
2
3
4

6 It is understood that Candidate may not have complete control over arrangement of room; in these cases effort should be made to allow for some
movement of students to encourage collaboration
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Teacher Performance Expectations 3: Understanding and Organizing Subject Matter for Student
Learning
A. Demonstrating knowledge of subject matter and curriculum frameworks (1.5, 3.1, 4.3)
Beginning: Candidate knows
Developing: Candidate
Maturing: Candidate uses
how to access state adopted
attempts to develop central information from standards to
standards and curriculum
develop daily lessons clearly
focus and units around
frameworks; references
standards; lessons within
related to unit themes,
units are loosely connected focus, or central questions;
standards on daily lesson
plans; lessons not necessarily
to central focus; promotes
critical thinking built into
tied together into cohesive unit.
some critical thinking as
lessons regularly with some
identified in Subjectreal-world
specific Pedagogical skills7 applications/connections.

B. Making content accessible (3.2, 3.4, 3.5, 3.6, 3.8, 4.8)
Beginning: Candidate relies
Developing: Candidate
mostly on direct instruction;
uses multiple means of
lists some accommodations on
representing, expressing,
and engaging students;
plans, but they are not
identifies accommodations
necessarily related to specific
based on different language
students in class.
or learning needs of some
students in class

Maturing: Candidate uses
multiple means of
representing, expressing, and
engaging students; identifies
clear accommodations for
developing academic
language and learning needs
of specific students; attempts
to adapt resources and
technology to facilitate
equitable access to
curriculum.
C. Interrelating ideas across subjects and disciplines (3.1, 3.3, 3.4, 4.3, 4.6)
Beginning: Learning sequences Developing: Candidate
Maturing: Candidate
limited to candidate’s specific
develops some learning
regularly develops learning
subject area.
sequences that integrate
sequences that cross core
disciplines and integrates
elements of core
disciplines;8 may
visual or performing arts;
collaborate with instructor
collaborates with other
in other class(es) to develop instructors to develop joint
joint short-term
projects.
assignments.
Remarks:

Mark Appropriate Overall Level (1-Beginning, 2-Developing, 3-Maturing, 4-Integrating)
1
2
3
4

7 See Subject-Specific Pedagogical skills in Section 2 of TPEs
8 English, Social Studies/History, math, and science
85

Integrating: Candidate
uses information from
standards to develop daily
lessons clearly related to
focus or central questions
that challenge students to
think critically, construct
their own knowledge, and
make connections to real
world settings; units related
to one another by larger
themes across school year
Integrating: Candidate
adapts curriculum,
resources, organization, and
planning to fully support
academic language
development and promote
subject matter knowledge
for all students; utilizes
technology to promote
independence and equitable
access to curriculum.

Integrating: Candidate
regularly develops learning
sequences that cross core
disciplines and integrates
visual or performing arts;
collaborates with other
instructors to develop joint
projects (short-term and
long-term) and
assessments.

Teacher Performance Expectations 4: Planning Instruction and Designing Learning Experiences for
All Students
A. Drawing on and valuing students’ backgrounds, interests and developmental learning needs (4.1, 4.2)
Developing: Candidate is
Maturing: Candidate
Integrating: Candidate frequently
Beginning:
Candidate is able
able to locate information
demonstrates understanding of
accesses databases and resources to
to locate
about students’ current
students’ current academic status, maintain updated understanding of
information about academic status, learning
learning needs and goals,
students’ current academic status,
students’ current
needs and goals, language
language proficiency status,
learning needs and goals, language
academic status,
proficiency status, assessment assessment data, and cultural
proficiency status, assessment data,
learning needs
data, and cultural background; background; articulates how that and cultural background;
and goals, and
attempts to incorporate that
information is used to inform
articulates and demonstrates how
language
information into short-term
short-term AND long-term plans
that information is used to inform
proficiency status. plans.
short-term AND long-term plans
B. Establishing and articulating goals for student learning (4.4, 4.5, 6.4)
Developing: Content and
Maturing: Content and Language Integrating: Content and
Beginning:
Content
Language objectives are
objectives are identified on plans; Language objectives are identified
objectives are
identified on plans; candidate
candidate regularly explains
on plans; candidate regularly
identified on
regularly explains objectives,
objectives, including how they
explains objectives, including how
lesson plans, and
including how they support
support one another; designs
they support one another;
they are explained one another; designs general
short-term and long-term goals
collaborates with students, families,
to students
short-term and long-term goals for student learning based on
and other support staff to design
regularly.
for student learning.
specific needs of individual
short-term and long-term goals for
students; students and/or families
student learning based on specific
sometimes consulted when
needs of individual students.
designing goals.
C. Modifying plans and instruction to adjust for student needs (1.4, 3.6, 4.4, 4.5, 5.8)
Beginning: Plans
list general
accommodations
for students; may or
may not be tied to
specific needs of
students

Beginning: Plans include specific
accommodations for students;
attempts to implement at least
two appropriate instructional
strategies9

Maturing: Plan, implement, and
monitor instruction, making
effective use of instructional time
to maximize learning opportunities
and provide access to the
curriculum for all students by
removing barriers and providing
access through appropriate
instructional strategies; provide
opportunities for students to
understand and advocate for
strategies that meet their individual
learning needs

Integrating: Plan, implement, and
monitor instruction, making effective
use of instructional time to maximize
learning opportunities and provide
access to the curriculum for all
students by removing barriers and
providing access through appropriate
instructional strategies; provide
opportunities for students to
understand and advocate for
strategies that meet their individual
learning needs and assist students
with specific learning needs to
successfully participate in
transition plans 10

Remarks:

Mark Appropriate Overall Level (1-Beginning, 2-Developing, 3-Maturing, 4-Integrating)
1
2
3
4

9 Instructional and assistive technology; applying principles of UDL; use of developmentally, linguistically, and culturally
appropriate learning activities, instructional materials, and resources for all students, including the full range of English learners;
appropriate modifications for students with disabilities in the general education classroom; opportunities for students to support
each other in learning; and use of community resources and services as applicable.
10 e.g., Individual Education Program (IEP), Individual Family Service Plan (IFSP), Individual Transition Plan (ITP), and 504 plans.
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Teacher Performance Expectations 5: Assessing Student Learning
A. Designing appropriate assessments (5.1, 5.3, 5.6, 5.7)
Beginning: Candidate has
general understanding of
informal/ formal and
formative/summative assessments;
actual design assesses superficial
understanding; monitoring
strategies limited to generic
“checking for understanding.”

Developing: Candidate
demonstrates knowledge o f
design principles, such as test
construction, test question
development that assess critical
thinking; understands scoring
approaches, including rubric
design; able to articulate and
practice active and specific
monitoring strategies; make
general accommodations or
modifications for language and/or
learning needs.

Maturing: Candidate
demonstrates knowledge of a
variety of types of assessments
and their appropriate uses;
attempts to mitigate potential bias
in design; accommodations or
modifications made for specific
students based on language and/or
learning needs; begin to support
students in learning how to peerand self-assess work using
identified scoring criteria and/or
rubrics.

Integrating: Candidate
demonstrates knowledge of a
variety of types of assessments
and their appropriate uses;
candidate articulates the importance
of validity and reliability in
assessment and know how to
mitigate potential bias in design;
accommodations or modifications
made for specific students based on
language and/or learning needs;
regularly supports peer- and selfassessment using identified
scoring criteria and/or rubrics.

B. Using the results of assessments to develop and modify instruction (5.2, 5.6, 5.7, 5.8)
Beginning: Candidate able to
present trends in whole class
learning based on results; might
suggest general ways to reteach
based on results or adjustments are
superficially related to learning
needs11; future instruction not
clearly informed by assessment
outcomes.

Developing: Candidate able to
present trends in whole class
learning and that of individuals
based on multiple measures;
future instruction includes
targeted support to individuals
and the larger group, which take
into consideration language or
learning needs.

Maturing: Candidate identifies
connections between
quantitative and qualitative
patterns of learning for
individuals and groups from
multiple measures; future
instruction includes targeted
support to individuals and the
larger group, which take into
consideration language and
learning needs; students provided
with opportunities to revise or
reframe work

Integrating: Candidate identifies
connections between quantitative
and qualitative patterns of
learning for individuals and
groups from multiple measures;
targeted support to individuals and
the larger group, take into
consideration specific language
and learning needs12; students
provided with opportunities to
revise or reframe work

C. Providing feedback and communicating assessment results (5.3, 5.4, 5.5, 6.4)
Beginning: Candidate provides
feedback on assessments in a
timely manner; addresses some
needs while monitoring learning
during instruction.

Developing: Candidate provides
timely feedback that helps students
improve their understanding
and encourage academic
progress.

Maturing: Candidate provides
timely feedback that helps students
improve their understanding and
develop self-assessment skills;
feedback encourages academic
progress, which is clearly
communicated to students and
families.

Integrating: Candidate provides
timely feedback that helps students
improve their understanding and
develop self-assessment skills so
students can articulate strengths
and areas of growth; progress and
goals clearly communicated to
students and families.

Remarks:

Mark Appropriate Overall Level (1-Beginning, 2-Developing, 3-Maturing, 4-Integrating)
1
2
3
4

11 repeating instruction, pacing, or classroom management issues

12 Students whose first language is English, English learners, and Standard English learners. They also utilize this process
for students with identified learning needs, students with disabilities, and advanced learners. Beginning teachers are
informed about student information in plans such as IEPs, IFSPs, ITPs, and 504 plans and participate as appropriate.
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Teacher Performance Expectation 6: Developing As a Professional Educator
A. Reflecting on teaching practice and values (6.1, 6.2, 6.7)
Beginning: With some
prompting, Candidate
recognizes areas of strength
and those that need
improvement; proposes
changes in practice that are
superficially related to
performance or learning (i.e.,
task management, pacing,
improving directions) of
students; does not consider
how implicit or explicit biases
affects their practice

Developing: Candidate can
independently articulate
some areas of strength and
those that need improvement;
proposes changes that focus on
individual and collective
learning needs of students;
Candidate references their
biases as potentially affecting
their practice

Maturing: Candidate
identifies specific areas of
strength and those that need
improvement; proposes
changes that focus on
individual and collective
learning needs of students;
recognizes their own values
and implicit and explicit
biases and how these positively
and negatively affect teaching
and learning

Integrating: Candidate identifies specific
areas of strength and those that need
improvement; proposes changes that focus
on individual and collective learning needs
of students; recognizes their own values and
implicit and explicit biases and, the ways in
which these positively and negatively affect
teaching and learning, and works to
mitigate their negative impact on the
teaching and learning of students

B. Working with communities, families, and colleagues to improve professional practice (1.2, 4.6, 5.4, 6.4)
Beginning: Meets with CT on
a regular basis; attends
additional meetings (PLC,
department, staff) if prompted
by CT or CS; communication
with families is sporadic and
mostly unidirectional;
professional learning goals are
vague or not tied to reflections

Developing: Meets with CT
and other colleagues on a
regular basis; communicates
with families regularly, but
still mostly as a way to provide
updates on student
performance; with help from
CS or CT, establishes
professional learning goals
that are tied to issues addressed
in reflections and discussions.

Maturing: Establishes strong
professional learning goals
based on observations,
discussions, and reflection;
routinely engages in
communication and inquiry
with colleagues, and seeks
feedback from family, to
improve practice.

Integrating: Establishes strong
professional learning goals based on
observations, discussions, and reflection;
goals also address issues of equity and
access; routinely engages in communication
and inquiry with colleagues, and seeks
feedback from family and community, to
improve practice.

C. Practicing professionalism and understanding responsibilities (6.3, 6.5, 6.6)
Beginning: Candidate
maintains plans for fieldwork
notebook; other items in
notebook updated upon
prompting; lesson plans
mostly complete, but
sometimes sent to CS late;
needs reminding to complete
weekly reflections; has some
understanding of professional
responsibilities13 to students;
asks for/needs assistance in
mediating conversations with
CT; shows up to placement on
time and informs CT of
absences14

Developing: Candidate
maintains various documents
for fieldwork notebook and
lesson plans are complete;
may need suggestions on
additional items to include in
notebook; plans and reflections
regularly sent to CS on time;
demonstrates professional
responsibilities with students
and colleagues; initiates
communication with CT, but
may need assistance to
advocate for professional
needs.

Maturing: Candidate
maintains various documents
for fieldwork notebook and
lesson plans are complete; may
need suggestions on additional
items to include in notebook;
plans and reflections regularly
sent to CS on time;
demonstrates professional
responsibilities with students
and colleagues; initiates
communication with CT and
is comfortable advocating for
professional needs.

Integrating: Candidate maintains various
documents for fieldwork notebook and
lesson plans are complete; updates
notebook with relevant assignments and
items from experiences to highlight
progress; plans and reflections regularly
sent to CS on time; demonstrates
professional responsibilities with students
colleagues, and families; maintains open
and critical conversations with CT.

Remarks:

Mark Appropriate Overall Level (1-Beginning, 2-Developing, 3-Maturing, 4-Integrating)
1
2
3
4

13 Professional responsibilities related to code of ethics and standards of practice; include but are not limited to: professional conduct
and moral fitness; use of digital content and social media; education and rights of all stakeholders, including students with
disabilities, English learners, and those who identify as LGBTQ+; privacy, health, and safety of students, families, and school
professionals; mandated reporting; and students' acts of intolerance and harassment such as bullying, racism, and sexism.
14 Regular attendance is an expectation and excessive absences, even if reported to CT/CS can be grounds for not passing fieldwork.

88

Additional notes:
Teacher Performance Expectation 1: Engaging and Supporting All Students in Learning

Teacher Performance Expectations 2: Creating and Maintaining Effective Environments for Student Learning

Teacher Performance Expectations 3: Understanding and Organizing Subject Matter for Student Learning

Teacher Performance Expectations 4: Planning Instruction and Designing Learning Experiences for All Students

Teacher Performance Expectations 5: Assessing Student Learning

Teacher Performance Expectation 6: Developing As a Professional Educator
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Saint Mary’s College of California
PMB 4350, Moraga, CA 94575
tel. 925.631.4700 fax 925.376.8379
www.stmarys-ca.edu/ksoe

MID-SEMESTER REVIEW
TPE SUMMARY

Candidate:

Date:
Print

□ Supervised Teaching I/
Check one:

□ Supervised Teaching II/

PRAXIS I

PRAXIS II
Student Teacher
is NOT making
sufficient
progress
towards meeting
this standard

Teacher Performance Expectations
California Standards for the Teaching Profession
1. Engaging and Supporting All Students in Learning

Student Teacher is making
sufficient progress towards
meeting this standard

1

2

3

4

2. Creating and Maintaining Effective Environments for Student Learning
Notes/comments:

1

2

3

4

3. Understanding and Organizing Subject Matter for Student Learning
Notes/comments:

1

2

3

4

4. Planning Instruction and Designing Learning Experiences for All Students

1

2

3

4

5. Assessing Student Learning
Notes/comments:

1

2

3

4

6. Developing as a Professional Educator
Notes/comments:

1

2

3

4

Notes/comments:

Notes/comments:

College Supervisor

Candidate

Please indicate any other concern(s):
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Cooperating Teacher

THE INITIAL THREE - WAY CONFERENCE AND TRAINING



Provide the Cooperating Teacher with the Field Experience Handbook and Field Experience Assessment Form



Explain the purpose of the meeting — to get acquainted, clarify expectations, and define roles and
responsibilities



Have the Cooperating Teacher describe his/her background, class, community, school culture



Discuss the candidate’s program design (Handbook pp. 41 - 43)
First semester progression (pp.47 -48)

Second semester progression (pp. 49 - 50)

*additional information for employed candidates on p. 50



Schedule the Co-observation of Cooperating Teacher (if applicable) and the candidate observations (see back of
page)



Review important sections of the handbook, including the Role of Candidate (Handbook p. 8), Responsibilities
of Candidate (Handbook p. 51 - 52), Role of Cooperating Teacher (Handbook p. 11) Responsibilities of
Cooperating Teacher (Handbook p. 55), role of College Supervisor (handbook p. 9), and responsibilities of
College Supervisor (handbook p.54). If applicable, go over Overview of edTPA (Handbook pp. 32 - 34).
**reiterate attendance requirements; once formal evaluation period begins, candidates are expected to be at
teaching site daily (modified for PRAXIS I and/or for block schedules). Excessive absences can result in not
passing field work



Review observation protocol and Final Assessment Rubric
First semester evaluation (pp.74 - 81)



Second semester evaluation (pp. 82 - 89)

Thank the Cooperating Teacher for his/her willingness to work with the KSOE and express how much we value
this partnership. We will provide a small stipend ($100 for PRAXIS I placements and $200 for PRAXIS II
placements), at the end of the school year. They can connect with Field Placement Coordinator if they have
questions.



Share contact information of all participants, including email and cell phone numbers



Remind candidates that most forms can be found in the handbook and their Student Teacher Resource
(GoogleDrive)

Cooperating Teacher_______________________

College Supervisor_______________________

Signature

Student Teacher_______________________

Signature

Date_______________________

Signature
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Student Teaching/PRAXIS I - Checklist
Observation/Conference

Date

Notes

Initial 3 Way

Visit 1 – Co-Observation of CT

Visit 2 – 1st observation of ST

Visit 3 – 2nd observation of ST
Visit 4 – 3rd observation of ST
Mid Semester Review
TPE Summary
Visit 5 – Final observation
Final Evaluation
Additional Visit (if needed)

Student Teaching/PRAXIS II – Check-list
Observation/Conference

Date

Notes

Initial 3 Way (if necessary)
Observation 1

Observation 2

Observation 3

Observation 4

Observation 5 OR discussion

Observation 6

Additional Visit (if needed)
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Saint Mary’s College of California
P.O. Box 4350, Moraga, CA 94575-4350
tel. 925.631.4700 fax 925.376.8379
www.stmarys-ca.edu/soe

OBSERVATION AND CONFERENCE FORM
# 1

2

3

4

5

6

Credential Candidate:
College Supervisor:
Content Standard:
Start Time:

District:
School:
Subject/Grade Level:
End Time:

Group size:

Date:

/

/

□ Field Experience I
□ Field Experience II
Consider the extent to which the evidence reveals that the Candidate’s practice is aligned with
the content standards, is based on sound pedagogical practices and addresses the diverse needs
and abilities of all students.
1 Beginning - is aware of, or
is beginning to develop the
practices described in this
standard

2 Developing - is moving
toward more self-direction
and independence in his/her
practice

3 Maturing - is building
competence in this standard

4 Integrating - is building
competence in this
standard, can teach
independently and is
becoming a reflective
practitioner

TPE 1. Engaging and Supporting All Students in Learning

Score
1
2
3
4
TPE 2. Creating and Maintaining Effective Environments for Student Learning

Score
1

2

3
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4

TPE 3. Understanding and Organizing Subject Matter for Student Learning

Score
1
2
3
4
TPE 4. Planning Instruction and Designing Learning Experiences for All Students

Score
1
2
TPE 5. Assessing Student Learning

3

4

1
2
TPE 6. Developing as a Professional

3

4

Score

Score
1
Questions/Next Steps

2

3
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Saint Mary’s College of California
PMB4350, Moraga, CA 94575
tel. 925.631.4700 fax 925.376.8379
www.stmarys-ca.edu/ksoe

PRAXIS I FIELDWORK AGREEMENT
Use in conjunction with Field Placement Verification sheet
Candidate’s Name (print)
College Supervisor (print)
Cooperating Teacher(s) (print)
1.

For at least 11 to 12 weeks, I agree to observe, participate, and teach:
Class #1
Time of Class

Period
From

To

Class #2
Time of Class

Period
From

To

Candidate will maintain a Fieldwork Notebook for review by both the Cooperating Teacher and College Supervisor
Candidate will submit a detailed lesson plan (based on Saint Mary’s College template) to College Supervisor at least 24
hours prior to a scheduled observation
Candidate will submit electronically weekly fieldwork journals (due Friday by 11:30pm)
Candidate will return phone calls and emails within 24 hours
Candidate will be present on a daily basis during the evaluation period; they will notify the Cooperating Teacher
and College Supervisor, as soon as possible, if they will be absent
*absences may require additional days of student teaching, which can delay the final evaluation and seminar course grade
*excessive absences may result in not passing the field experience, which will result in an incomplete for the course

College Supervisor will observe Candidate teaching at least 4 times during the first semester.
Candidate will abide by the policies of the school site and comply with the requirements for fieldwork as outlined in the
Single Subject Fieldwork Handbook
I certify that I understand and agree to follow the above stated guidelines; failing to meet the requirements may result in an
incomplete for fieldwork and the PRAXIS I course— a meeting with the Field Placement Coordinator will be held to
discuss a plan for clearing the incomplete grade:
Candidate:
College Supervisor
Cooperating
Teacher
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Saint Mary’s College of California
PMB 4350, Moraga, CA 94575
tel. 925.631.4700 fax 925.376.8379
www.stmarys-ca.edu/ksoe

PRAXIS II FIELDWORK/STUDENT TEACHING AGREEMENT
Use in conjunction with Field Placement Verification sheet
Candidate’s Name (print)
College Supervisor (print)
Cooperating Teacher (print)
Contact info

2nd Cooperating Teacher
(print) if necessary
1. I agree to teach
Class #1
Time of class

Period
From

to

2. I agree to teach (if possible) OR team-teach
Class #2
Time of class

From

Period
to

3. I agree to team-teach
Class #3
Time of class

Period
From

to

Candidate will maintain a Fieldwork Notebook for review by both the Cooperating Teacher and College Supervisor
Candidate will submit a detailed lesson plan (based on Saint Mary’s College template) to College Supervisor at least 24
hours prior to a scheduled observation
Candidate will submit electronically weekly fieldwork journals (due Friday by 11:30pm)
Candidate will return phone calls and emails within 24 hours
Candidate will be present on a daily basis during the evaluation period; they will notify the Cooperating Teacher and
College Supervisor, as soon as possible, if they will be absent
*absences may require additional days of student teaching, which can delay the final evaluation and seminar course grade
*excessive absences may result in not passing the field experience, which will result in an incomplete for the course

College Supervisor will observe Candidate teaching at least 5 times during the semester.
Candidate will abide by the policies of the school site and comply with the requirements for fieldwork as outlined in the
Single Subject Fieldwork Handbook
I certify that I understand and agree to follow the above stated guidelines; failing to meet the requirements may result in an
incomplete for fieldwork and the PRAXIS II course—a meeting with the Field Placement Coordinator will be held to
discuss a plan for clearing the incomplete grade:

Candidate:________________________________________________________________
College Supervisor:_________________________________________________________
Cooperating Teacher:____________________________________________________________
2nd Cooperating Teacher
(if applicable)
:_______________________________________________________
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Saint Mary’s College of California
PMB 4350, Moraga, CA 94575
tel. 925.631.4700 fax 925.376.8379
www.stmarys-ca.edu/ksoe

PLACEMENT VERIFICATION: SUPERVISED TEACHING

(Summer Start)
SINGLE SUBJECT PROGRAM
Thank you for agreeing to allow one of our student teachers to complete his/her supervised teaching experience
with a Cooperating Teacher. This supervised teaching experience will last from ___/___/___ to ___/___/___.
*Fieldwork requires the student teacher to be in a classroom for two semesters and come out to at least 600
hours.
*During the first semester, the student teacher is expected to be on site for at least 4 hours a day (4 days each
week) for a minimum of 11 weeks. If possible, Candidates assume responsibility for teaching one period
(~weeks 5-7). In addition, when possible, Candidates assume responsibility of an additional period of
teaching responsibility from weeks 8 until the end of the placement. The College Supervisor will observe a
minimum of four lessons.
*During the second semester, student teachers will be on site for at least 4 hours a day for the entire term.
They will be involved in 3 classes, taking full responsibility for teaching at least one class and team-teaching
in the other class(es). The College Supervisor will observe a minimum of six lessons.
*While student teaching, the Candidate is required to complete a Teacher Performance Assessment (edTPA).
This assessment will require the student teacher to plan, instruct, assess and reflect on a sequence of 3-5
lessons. As part of this assessment, the student must video this sequence of lessons, ensuring they follow
policies around recording and acquiring necessary permissions.
In order to facilitate our placements we would appreciate it if you would print and sign your name verifying your
role in our program. The Cooperating Teacher must have a clear credential and at least three years of experience
and the consent of the principal. Thank you for assisting us in preparing competent teachers of the future. If you
have any questions please contact Chris Junsay, Single Subject Coordinator of Field Experience and Admissions,
at 925-631-4741 or by email ccj4@stmarys-ca.edu. You may also contact the Program Director, Dr. Mary
Raygoza at 925-631-4029 or by email mcr13@stmarys-ca.edu.
PRINCIPAL
(qualified
administrator)

(Printed Name)

(Signature)

(phone)

(e-mail)

(Printed Name)

(Signature)

COOPERATING
TEACHER

GRADE
SUBJECT

(phone)
(e-mail)
DISTRICT_____________________________________________________________________________________________
SCHOOL______________________________________________________________________________________________
ADDRESS_____________________________________________________________________________________________
CITY________________________________________ZIP_________________________PHONE (_____) ________________
CANDIDATE___________________________________________________________________________________________
ADDRESS_____________________________________________________________________________________________
CITY_________________________________________ZIP________________________PHONE (_____) ________________
DATE: ___________________________

e-mail:_________________________
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Saint Mary’s College of California
PMB 4350, Moraga, CA 94575
tel. 925.631.4700 fax 925.376.8379
www.stmarys-ca.edu/ksoe

PLACEMENT VERIFICATION: SUPERVISED TEACHING
(Jan Start – First Semester)
SINGLE SUBJECT PROGRAM

Thank you for agreeing to allow one of our student teachers to complete his/her supervised teaching
experience with a Cooperating Teacher. This supervised teaching experience will last from
___/___/___ to ___/___/___.
* Fieldwork requires the student teacher to be on site for at least 4 hours a day (4 days each week) for a minimum of 11
weeks. If possible, Candidates assume responsibility for teaching one period (~weeks 5-7).
*Total time in the field should come out to at least 250 hours.
*When possible, Candidates assume responsibility of an additional period of teaching responsibility from weeks 8 until
the end of the placement. The College Supervisor will observe a minimum of four lessons.

In order to facilitate our placements we would appreciate it if you would print and sign your name verifying your
role in our program. The Cooperating Teacher must have a clear credential and at least three years of experience
and the consent of the principal. Thank you for assisting us in preparing competent teachers of the future. If you
have any questions please contact Chris Junsay, Single Subject Coordinator of Field Experience and Admissions,
at 925-631-4741 or by email ccj4@stmarys-ca.edu. You may also contact the Program Director, Dr. Mary
Raygoza at 925-631-4029 or by email mcr13@stmarys-ca.edu.
PRINCIPAL
(qualified
administrator)

(Printed Name)

(Signature)

(phone)

(e-mail)

COOPERATING
TEACHER

GRADE
(Printed Name)

(Signature)
SUBJECT

(phone)

(e-mail)

DISTRICT_____________________________________________________________________________________________
SCHOOL______________________________________________________________________________________________
ADDRESS_____________________________________________________________________________________________
CITY________________________________________ZIP_________________________PHONE (_____) ________________

CANDIDATE___________________________________________________________________________________________
ADDRESS_____________________________________________________________________________________________
CITY_________________________________________ZIP________________________PHONE (_____) ________________

e-mail:_________________________

DATE: ___________________________
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Saint Mary’s College of California
PMB 4350, Moraga, CA 94575
tel. 925.631.4700 fax 925.376.8379
www.stmarys-ca.edu/ksoe

PLACEMENT VERIFICATION: SUPERVISED TEACHING
(Jan Start – Second Semester)
SINGLE SUBJECT PROGRAM
Thank you for agreeing to allow one of our student teachers to complete his/her supervised teaching experience
with a Cooperating Teacher. This supervised teaching experience will last from ___/___/___ to ___/___/___.
* Teaching and Learning II is a continuation of the student teacher’s first placement. It requires the student
teacher to be on site for at least 4 hours a day for the entire term. They will be involved in 3 classes, taking
full responsibility for teaching at least one class and team-teaching in the other class(es). The College
Supervisor will observe a minimum of six lessons.
* Total time in the field should come out to at least 350 hours.
* While student teaching, the Candidate is required to complete a Teacher Performance Assessment (edTPA).
This assessment will require the student teacher to plan, instruct, assess and reflect on a sequence of 3-5
lessons. As part of this assessment, the student must video this sequence of lessons, ensuring they follow
policies around recording and acquiring necessary permissions.
In order to facilitate our placements we would appreciate it if you would print and sign your name verifying your
role in our program. The Cooperating Teacher must have a clear credential and at least three years of experience
and the consent of the principal. Thank you for assisting us in preparing competent teachers of the future. If you
have any questions please contact Chris Junsay, Single Subject Coordinator of Field Experience and Admissions,
at 925-631-4741 or by email ccj4@stmarys-ca.edu. You may also contact the Program Director, Dr. Mary
Raygoza at 925-631-4029 or by email mcr13@stmarys-ca.edu.
PRINCIPAL
(qualified
administrator)

(Printed Name)

(Signature)

(phone)

(e-mail)

COOPERATING
TEACHER

GRADE
(Printed Name)

(Signature)
SUBJECT

(phone)
(e-mail)
DISTRICT_____________________________________________________________________________________________
SCHOOL______________________________________________________________________________________________
ADDRESS_____________________________________________________________________________________________
CITY________________________________________ZIP_________________________PHONE (_____) ________________

CANDIDATE___________________________________________________________________________________________
ADDRESS_____________________________________________________________________________________________
CITY_________________________________________ZIP________________________PHONE (_____) ________________

e-mail:_________________________

DATE: ___________________________
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Challenge Protocol Draft (for Interns and employed candidates only)
**note: an updated form will be kept and shared electronically; this document is for reference only**

Our program acknowledges that because of the work an intern will do in the course of employment as
an educator, a number of the learning outcomes of a course assignment may be have been met. Rather
than engage in duplication, this process is meant to ensure that interns have met the learning outcomes
of the course in a way that is not burdensome and so, detractive, in the overall learning experience. The
classes of the program are meant to be complementary to classroom practice.
The intern is advised to follow this procedure at the beginning of the semester, should the intern desire
to apply to challenge an assignment.
1. Review the syllabi of the semester for the course, specifically for learning outcomes and
assignments/assessments of learning by the Friday of the second full week of classes.
2. Confer with the professor and a mentor teacher to determine if an assignment/assessment of
learning might be met through completion of professional responsibilities as a full time educator
in the classroom. This must be completed by Friday of the third full week of classes.
3. If overlap is determined, complete an “Assessment Challenge Protocol” sheet to be reviewed
by the professor and program director. This will be approved no later than the October 15 (Fall
Semester Cohort) or March 15 (Spring Semester Cohort). Any assignments due before these
dates may not be challenged.
4. Complete the reflection on the assignment by two weeks before the end of class for the
semester.
Challenge Protocol (in Google Form)
Name
Date of
Submission
Assignment
Learning
Outcomes

Course

Due Date

How are the learning outcomes assessed through the assignment?
Evidence of
Completion
Learning in
Date
Practice
Learning
Outcomes
How are the learning outcomes assessed through this practice?
What levels of review will be in place to ensure that intern/teacher candidate has
addressed the learning outcomes?
What feedback will be given on achievement of the learning outcomes?
COMPLETION REPORT
Evidence of
Learning in
Practice
Learning

Completion
Date
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Outcomes
How were the learning outcomes assessed through this practice?
What levels of review will be in place to ensure that intern/teacher candidate has
addressed the learning outcomes?
What feedback was given on achievement of the learning outcomes?
FOR THE MENTOR AND SUPERVISOR
Did the intern/teacher candidate successfully meet the learning outcomes? If not, what
remediation plan has been put into place?
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Notes
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